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Abstract:

This study explores the preferences of art students toward the pedagogy
learning approach in the context of higher education. Peeragogy, a
collaborative learning approach centered on peer interaction and digital
resource utilization, has been recognized as an effective pedagogical
approach for fostering 21st-century skills such as creativity, critical
thinking, communication, and collaboration. Despite its potential,
challenges in its implementation in China’s higher art education persist,
including ingrained authoritative teacher-student relationships, lack of
self-directed learning among students, and traditional evaluation
methods prioritizing individual performance over teamwork. This study
analyzes art students' preferences for peeragogy learning approaches
based on demographic factors, such as gender and socioeconomic status
(SES). By identifying trends and differences in these preferences, the
research seeks to enhance the inclusivity and diversity of art education,
promoting the effective integration of peeragogy into the art classroom.
The findings will provide practical guidance for educators and
policymakers, supporting the development of collaborative skills and
fostering a positive, inclusive learning environment for art students.
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Introduction

Adolescents who have experienced art learning possess characteristics of creative talent. They
can create socially valuable original works based on specific objectives, are adept at addressing
challenges across social, economic, cultural, educational, and technological domains, and
contribute to sustainable social development while advancing personal growth(Weicht et al.,
2020). Learning art not only enhances students' aesthetic appreciation but also promotes the
development of their thinking and creativity, enabling them to experience the joy of creation
and self-fulfillment(Jin & Ye, 2022).

Art education emphasizes cultivating students' innovative abilities, encouraging them to
explore new forms of expression and develop original works (Jiang & Sun, 2024). It also
enables students to convey their creativity and ideas to audiences through personal or
collaborative works of art, fostering collaboration and interpersonal communication skills (Jia,
2023). These abilities emphasized in art education align with the 21st-century "4C" skills:
critical thinking, communication, collaboration, and creativity (Li et al., 2022).

How to guide adolescents in mastering "2 1st-century learning skills" to help them adapt to life
and contribute to their communities and society has become a hot topic and research focus in
international education (Qian, 2020). Developing 21st-century skills such as critical thinking,
creativity, and teamwork is essential in modern education (Slalana, 2016). Against this
backdrop, art education must continuously explore development directions aligned with
contemporary advancements to play a vital role in nurturing 21st-century artistic talents.
Appropriate learning methods should be applied in art education to meet the learning needs of
the 21st century.

Peeragogy is a collaborative learning model centered on peer interaction, utilizing digital
resources to facilitate knowledge sharing and exchange. This approach promotes collaborative
learning among students, encouraging mutual support and motivation, thereby equipping them
with 21st-century knowledge, skills, and abilities (Chan et al., 2019; Antipuesto & Tan, 2020).
Peeragogy has been studied and identified as suitable for art education. In higher art education,
students often need to engage in collaborative learning or establish close interrelations (Gesbert
et al., 2022). Peeragogy helps students develop awareness of cooperation and mutual support
during artistic creation by fostering relationships, building trust, and respecting one another,
thereby creating a positive and inclusive learning environment (Jamaludin & Ledger, 2020). In
the art field, students can co-create, evaluate, and discuss art projects. By sharing, they gain
exposure to different artistic styles and approaches from their group members, which deepens
their understanding of artistic creation and theoretical knowledge while developing their skills
and styles (Zheng & Li, 2021; Mulholland, 2019). Simultaneously, it enhances students'
collaborative abilities and social skills (Barak & Yuan, 2021).
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In China’s higher art education, peeragogy learning approach have significant potential as
innovative teaching methods, they face challenges in practice. First, the authoritative
relationship between teachers and students is deeply ingrained in Chinese higher art education,
and the traditional teacher-centered teaching model remains dominant (Yao, 2023). Some
students are accustomed to relying on teacher guidance, lacking self-directed learning and
organizational skills. The traditional teaching approach fails to stimulate students' motivation
for learning (Yu, 2018). This could lead to peer learning becoming superficial, with varying

levels of student participation, ultimately affecting learning outcomes (Yao et al., 2022).

China's existing examination and evaluation methods generally focus more on individual
outcomes rather than the process or results of teamwork (Heng, 2018), which may cause
students to undervalue the importance of peer learning. Students often prioritize improving
their individual performance and skills over achieving common goals through collaboration
(Deng, 2022). Some art students focus more on personal creative expression (Jia, 2023),
sharing their opinions less frequently, which can hinder consensus-building among peers.
When disagreements arise, students may struggle to maintain an inclusive and open attitude
(Deng & He, 2022).

Some art students lack a strong sense of collaboration and display a competitive mindset,
showing limited enthusiasm and openness toward peer learning methods (Gu & Lu, 2023).
Their primary focus on individual learning during their foundational education leaves them
unprepared to develop collaborative skills in university (Zhao & Bai, 2022). Moreover,
teachers often do not provide sufficient guidance for peer learning, leaving students unable to
strike a balance between collaboration and independence (Ma & Guo, 2023).

Peeragogy requires teachers to play an active role in activity design, guidance, and feedback.
However, some educators may lack relevant pedagogical knowledge and training experience,
making it challenging for them to effectively implement and teach peeragogy learning methods
(Deng, 2022). Certain art educators are insufficiently familiar with the latest teaching theories
and their applications (Yang & Yuan, 2021). Many have not recognized peer learning as a
scientifically grounded teaching method with a robust theoretical foundation (Qu et al., 2023).
Thus, teaching methods and content in art education still require significant improvement and
practice.

This study aims to identify art students' preferences for peeragogy learning approaches. By
analyzing these trends, it seeks to enhance the diversity and inclusivity of art education and
promote the efficient application of peeragogy in art classrooms. It is hoped that the study’s
findings will provide practical guidance for educators and policymakers to better implement
peeragogy, improve students' learning experiences, and cultivate artistic talents with
collaborative spirit and teamwork skills.

The objectives of this study are:
(1) To identify the tendencies of art students towards the peeragogy learning approach
based on demographic factors.
(2) To analyze gender-based differences in the peeragogy learning approach among art
students.
(3) To analyze socioeconomic status (SES)-based differences in the peeragogy learning
approach among art students.
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Literature Review

Art education plays a vital role in cultivating creativity, critical thinking, and collaborative
skills among students, which are essential components of 2 1st-century competencies (Vazquez-
Marin et al., 2022). In the context of higher art education, the focus has shifted from mere
technical proficiency to fostering students’ ability to think independently and creatively
(Samaniego et al.,2024). However, traditional teacher-centered pedagogical practices and
examination-oriented evaluation systems in China often limit students’ autonomy and
collaborative learning opportunities (Yao, 2023).

Peeragogy, a learning approach emphasizing peer collaboration, mutual support, and
knowledge sharing, provides an effective alternative to conventional instructional models
(Barak & Yuan, 2021). It encourages students to take ownership of their learning, promotes
interaction and dialogue, and enhances self-directed learning skills. Studies have shown that
peeragogy can significantly enhance higher-order thinking skills (HOTS), including analysis,
evaluation, and creation, cognitive processes vital for artistic expression and problem-solving
(Yang & Heong, 2024).

In art education, peeragogy fosters collaboration and creativity through co-creation, critique,
and shared reflection among students (Gesbert et al., 2022). By engaging in peer interactions,
students gain exposure to diverse artistic perspectives and styles, deepening their conceptual
understanding and artistic sensitivity (Jamaludin & Ledger, 2020). Nonetheless, the
implementation of peeragogy in China’s higher art education remains challenged by
hierarchical teacher-student relationships, insufficient self-directed learning abilities, and the
predominance of individual performance assessment (Yu, 2018).

Recent research highlights the importance of considering demographic variables such as gender
and socioeconomic status (SES) in understanding students’ attitudes and preferences toward
collaborative learning (Hollister, et al., 2020). These factors may influence students’ learning
motivation, communication styles, and openness to peer interaction. Thus, examining
demographic influences on peeragogy implementation is crucial for designing inclusive and
equitable art education strategies that promote creativity, cooperation, and critical thinking
across diverse student groups.

Method

This study employs a survey research method. The study population are 40 music department
students from a university in Dali Prefecture, Yunnan Province. These students were chosen
because third-year students generally have accumulated a certain level of professional
knowledge and skills, possess relatively mature learning abilities, and are about to enter critical
stages of their academic journey, such as graduation projects or internships. The study sample
was selected using a random sampling method, ultimately identifying 35 students as the
research sample. This study utilizes a questionnaire survey, and all collected information
remains anonymous. All methods were conducted in accordance with the relevant guidelines
and regulations of the Declaration of Helsinki.

A peeragogy survey questionnaire was used as the research tool.This questionnaire was adapted

from the "Paradigm Approach Survey in TVET Learning" developed by Mohamad et al.
(2022).The questionnaire consists of two sections: Section A and Section B. Section A asks
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respondents to provide information related to their gender,age, and total family income level.
Section B is designed based on the five learning approaches of peeragogy: student-centered,
self-learning, agreement, sharing, and goal-orientated.

It includes questions to measure students' peeragogy learning approach. The questionnaire is
divided into five sections according to these five approaches, totaling 56 items. The
questionnaire uses a 4-point Likert scale, with response options of 1 (Strongly Disagree), 2
(Disagree), 3 (Agree), and 4 (Strongly Agree). The participants in this study voluntarily agreed
to complete the questionnaire.

The content validity of the questionnaire was verified by three lecturers from the Faculty of
Technical and Vocational Education (FPTV), who are experts in pedagogy and peeragogy. The
reliability of the analytical variables was assessed using Cronbach's Alpha. The Alpha value
for the peeragogy items was 0.89. A Cronbach's Alpha value between 0.80 and 1.0 indicates
high reliability and validity (Bond et al., 2020). Therefore, the items in the questionnaire are
suitable for use.

All collected data were analyzed using SPSS version 26. Descriptive statistical methods were
employed to determine the percentage and frequency of each tendency pattern based on
demographic factors. Inferential statistical methods were used to analyze differences in
peeragogy based on student gender and socioeconomic status (SES). The results of the 4-point
Likert scale questionnaire were categorized into binary nominal data (agree and disagree).
Based on the type of dependent variable data, this study used the non-parametric Mann-
Whitney U test to analyze mean differences in the five peeragogy learning methods based on
gender, and the Kruskal-Wallis H test to analyze mean differences in the five peeragogy
methods based on SES.

Results

Tendency of Peeragogy Learning Approach Among Art Students Based on Demographics
Table 1 illustrates the peeragogy learning approach tendency among art students. Research
shows that the majority of students (97.1%) tend to adopt the peeragogy learning approaches
of "agreement" and "goal oriented." Following that, "student-centered," "self-learning," and

"sharing" are also commonly used (Table 2).

Table 1: Tendency of Peeragogy Learning Approach Among ART Students

Peeragogy Learning Approach Agree Disagree

f % f %
Student-centered 33 94.3 2 5.7
Self-learning 32 914 3 8.6
Agreement 34 97.1 1 2.9
Sharing 31 88.6 4 11.4
Goal-oriented 34 97.1 1 2.9
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Table 2: Descending Order Pattern of Peeragogy Learning Approach Tendencies Among

ART Students
Peeragogy Learning Approach % Descending Order
Agreement 97.1
Goal-oriented 97.1
Student-centered 943
Self-learning 91.4
Sharing 88.6

The results indicate that the application of peeragogy among art students can enhance their
learning performance, particularly in the areas of "agreement" and "goal-orientated," where
students show strong agreement. This suggests that they actively participate in learning and are
eager to collaborate. The "agreement" learning approach not only allows students to explore
and solve problems together, which helps cultivate essential skills like collaboration and
communication, but it also deepens their understanding of knowledge and develops higher-
order thinking skills (Basil Cahusac & Lynette Pretorius, 2024). Meanwhile, by setting and
achieving shared learning goals, students learn to cooperate, appreciate differences, and
overcome challenges together. Their sense of teamwork and responsibility is strengthened,
leading to a richer learning experience that boosts motivation and improves learning outcomes
(Bhargav et al., 2024). Table 3 illustrates the different peer learning tendencies between male
and female students.

Table 3: Tendency Of Peeragogy Learning Approach Based on Students’gender

Peeragogy Learning Male Female
Approach Agree Disagree Agree Disagree
F | % F % F % F %
Student-centered 13 1929 |1 7.1 |20 [952 1 4.8
Self-learning 13 1929 |1 7.1 19 |90.5 2 9.5
Agreement 13 1929 |1 7.1 |21 [100.0 |0 0
Sharing 13 1929 |1 7.1 18 |85.7 |3 14.3
Goal-oriented 14 |100. |0 0 20 952 1 4.8
0

Male students show high support rates for each learning approach, with the highest being "goal-
oriented" (100%), followed by "student-centered," "self-learning," "agreement," and "sharing,"
all at 92.9%.Female students also demonstrate high support rates for each learning approach,
with the highest being "agreement" (100%), followed by "student-centered" and "goal-
oriented" (both at 95.2%), "self-learning" (90.5%), and finally "sharing" (85.7%), which is the
lowest support rate among female students for any peeragogy learning method (Table 4) .
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Table 4: Descending Order Pattern of Peeragogy Learning Approach Tendencies Based
on Students’ Gender

Peeragogy Male Peeragogy Female Descending
learning % (Agree) | learning % Order
approach approach (Agree)

Goal-oriented 100 Agreement 100

Student-centered | 92.9 Student centered | 95.2

Self-learning 92.9 Goal 95.2

Agreement 92.9 Self learning 90.5

Sharing 92.9 Sharing 85.7

Overall, the peeragogy learning approach is widely accepted and recognized by art students.
This is because both male and female students need to interact with peers during the learning
process (Pan et al., 2024). Peer interaction among boys and girls contributes to learning
progress (Chadha, 2019). Additionally, feedback from peer interactions has a positive impact
on learning outcomes (Valero Haro et al., 2023; Bellhduser et al., 2022).

Table 5 shows the preferences of students from different family income levels toward the
peeragogy learning approach. This reflects that income background has a certain influence on

the acceptance of learning methods.

Table 5: Tendency of Peeragogy Learning Approach Based on SES

Total Peeragogy learning approach
family . . .
income Student-centered Self- learning Agreement Sharing Goal-oriented
(per Agree Disagre | Agree Disagree | Agree Disagree | Agree Disagree | Agree Disag
month) e ree

F | % F|% |F | % F | % F % |F | % F | % F | % F |% |F|%
RMB4001 |2 | 100. {0 |0 1 1500 |1 50. |1 50. |1 [500]0 |O 2 1100. |2 (10 |0 |O
-5000 0 0 0 0 0.0
RMB5001 {3 [100.]0 |0 3 1100. |0 |0 3 100 O | O 3 [100. 010 3 /10 {010
-6000 0 0 .0 0 0.0
RMB6001 |9 | 100.{0 |0 8 | 889 |1 11. |9 100 |0 | O 8 |89 (|1 |1L.1 |9 |10 |0 |0
-7000 0 1 .0 0.0
RMB7001 | 11 | 91.7 |1 |83 |11 |91.7 |1 83 (12 | 100 |0 |O 11 191.7 |1 |83 11 {91. |1 |8.
-8000S .0 7 3
Exceeding |8 |[889 |1 |[I1l. |9 |100. |O |O 9 100 |0 | O 9 [100. 0 |0 9 |10 {00
RMBS8000 0 .0 0 0.0

Specifically, students with a monthly income in the range of RMB 4001-5000, 5001-6000,
and 6001-7000 have the same two most supported approaches, namely "student-centered" and
"goal-oriented," both with a support rate of 100%. For students with a monthly income in the
range of RMB 4001-5000, the next supported approaches are "self-learning"(50%) and
"agreement"(50%),while the lowest is "sharing" (0%).For students with a monthly income in
the range of RMB 5001-6000, the next three approaches—"self-learning," "agreement," and
"sharing"—all have a support rate of 100%.For students with a monthly income in the range of
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RMB 6001-7000, the next supported approach is "agreement"(100%), followed by "self-
learning" (88.9%)and "sharing" (88.9%).

For students with a monthly income in the range of RMB 7001-8000, the highest-supported
approach is "agreement" (100%), followed by the four approaches—"student-centered," "goal-
oriented," "self-learning," and "sharing"—each with a support rate of 91.7%.For students with
a monthly income exceeding RMB 8000, the support rate for "goal-oriented," "self-learning,"
"agreement," and "sharing" is 100%, while the support rate for "student-centered" is 88.9%.

Table 6: Descending Order Pattern of Peeragogy Learning Approach Tendencies

RMB4001-5000 RMB5001-6000 RMB6001-7000 | RMB7001-8000 | Exceeding Desce

RMB8000 nding
Order

Peeragogy Peeragogy Peeragogy Peeragogy Peeragogy

learning % | learning % | learning % | learning % | learning %

approach approach approach approach approach

Student - | 100. | Student - | 100. | Student - | 100. | Agreemen | 10 | Goal- 100

centered 0 centered 0 centered 0 t 0.0 | oriented .0

Goal- 100. | Goal- 100. | Goal- 100. | Student- 91. | Self- 100

oriented 0 oriented 0 oriented 0 centered 7 learning .0

Self- 50.0 | Self- 100. | Agreemen | 100. | Goal- 91. | Agreement | 100

learning learning 0 t 0 oriented 7 .0

Agreemen | 50.0 | Agreement | 100. | Self- 88.9 | Self - 1 91. | Sharing 100

t 0 learning learning 7 .0

Sharing 0 Sharing 100. | Sharing 88.9 | Sharing 91. | Student- 88.

0 7 centered 9

Overall, students across all income levels demonstrate a high degree of recognition for various
learning approaches within the peeragogy, particularly in "student-centered," "agreement," and
"goal-oriented." This indicates that these approaches play a significant role in promoting active
participation and collaborative learning among students. However, in the "sharing" approach,
students with lower socioeconomic status (SES) show a lower preference for collaboration and
interaction.

This may be because these students are more likely to experience lower self-esteem and have
limited peer interactions, leading them to prefer individual-focused learning methods (Li et al.,
2021). In contrast, students from higher SES backgrounds typically benefit from stronger
family academic support, such as parental tutoring and extracurricular lessons (Qi & Ang,
2024). These students often exhibit higher academic confidence and self-efficacy, believing
that they can contribute effectively in peeragogy learning settings (Li et al., 2021). This gives
them greater confidence and motivation in peer learning contexts.

Difference in Peeragogy Learning Approach Based on Gender
The Mann-Whitney U test indicate that there are not significantly difference in peeragogy

learning approach between male and female students. Except for the "goal-oriented" approach
(Table 7).
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Table 7: Mann-Whitney U Test for Differences in Peeragogy Learning Approach Based

on Gender
Peeragogy Male Female
learning N Mean N Mean Mann- P

approach Rank rank Whitney U
Student- 14 19.25 | 21 17.17 129.500 561
centered
Self-learning 14 17.75 | 21 18.17 150.500 .907
Agreement 14 18.75 | 21 17.50 | 136.500 127
Sharing 14 19.50 | 21 17.00 126.000 495
Goal-oriented 14 2296 |21 14.69 | 77.500 *018

*Significant differences at p <.05

The study shows that the approach male students excel at the most is the "goal-oriented" (Mean
Rank =22.96), with the Mann-Whitney U test showing statistical significance (p = 0.018). This
result indicates that gender influences the "goal-oriented" approach in peeragogy learning.
Male students may place greater emphasis on achieving specific objectives through peer
collaboration (Zhao & Yang, 2021).

This finding may be associated with role expectations and cultural influences. In some cultural
contexts, males may be assigned greater achievement-related role expectations (Wei et al.,
2021). Conversely, females who display overly independent or assertive behaviors may face
negative evaluations (Bosak et al., 2018). These factors could lead to males placing greater
focus on result-oriented learning.

Additionally, males are often encouraged during socialization to focus on competition, task
completion, and goal achievement. As a result, they are more inclined to set specific goals in
learning environments. Male students also tend to exhibit a stronger sense of team identity and
work collaboratively to achieve these goals (Gomez-Ruiz & Sénchez-Expdsito, 2020). In
contrast, females may place greater emphasis on emotional support and relationship building
during the learning process.

Compared to male students, female students are most proficient in using the method of self-
learning (mean rank = 18.17). Social stereotypes may influence female students' preferences
for peeragogy learning approach. Traditional societal expectations of female roles in China
often emphasize traits such as docility and introversion (Tong, 2005). As a result, females may
tend to choose self-learning to avoid being overly active in group discussions or engaging in
conflicts with others, thus conforming to these stereotypes (Fu et al., 2018). They may prefer
independent learning environments rather than performing or competing within a team (Wu,
2017). Self-learning offers a more comfortable learning environment.

(Jin & Ye, 2022)
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Educational expectations may also influence females' learning methods. Research indicates
that parental involvement in education, parental educational expectations, as well as teacher
encouragement and peer expectations at the school level all have a positive impact on
educational expectations for both genders (Huang & Wu, 2016; Wu, 2018). However, the extent
of these influences differs, with studies showing that these factors have a stronger positive
effect on boys. In other words, the confidence and self-expectations that girls derive from these
influences are lower than those of boys (Zhao & Yang, 2021). This may lead to lower self-
efficacy in academic abilities among girls, which could motivate them to lean more toward
self-learning to build confidence (Jin & Hu, 2018).

This may also reflect gender differences in learning motivation, with males demonstrating a
stronger performance goal orientation than females. According to Balanoff et al. (2022),
intrinsic motivation varies by gender. For instance, females exhibit higher intrinsic motivation,
often driven by a desire for personal growth and a sense of accomplishment through learning.
In contrast, male students are more likely to be motivated by external goals (performance-
oriented), such as obtaining rewards, recognition, or competitive success (Fouladchang et al.,
2009). As a result, they may show greater engagement in goal-oriented learning tasks.

Difference in Peeragogy Learning Approach Based on SES

The Kruskal-Wallis H analysis revealed no significant difference in peeragogy learning
approach among art students from different SES groups (Table 8).

Table 8: Kreskal-Wallis H Test for Differences in Peeragogy Learning Approach Based

on SES

Peeragogy RMB4001- RMBS001- | RMB6001- | RMB7001- | Exceeding
learning | 5000 6000 7000 8000 RMB8000 | o ol | P
approach Wallis H

N Mean N | Mean | N | Mean | N | Mean | N | Mean

Rank Rank Rank Rank Rank

Student- 2 4.00 3 21.83 9 |21.28 12 | 19.08 9 1422 | 4.685 321
centered
Self- 2 3.00 3 20.33 9 | 21.06 12 | 15.08 9 21.39 | 7.534 .110
learning
Agreement 2 4.25 3 23.50 9 |17.78 12 | 18.42 9 18.89 | 4.876 .300
Sharing 2 3.00 3 24.00 9 | 15.67 12 | 21.21 9 17.39 | 7.304 121
Goal- 2 10.00 3 16.83 9 |20.56 12 | 17.71 9 18.00 1.910 752
oriented

*Significant differences at p <.05

Although certain trends were observed in the mean ranks—for example, students with an
income level of RMB 5001-6000 demonstrated relatively higher mean ranks across multiple
dimensions, while those in the RMB 4001-5000 income group had lower mean ranks—these
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differences were not significant enough to suggest that SES has a notable influence on
peeragogy learning approaches.

Peeragogy learning is characterized by a student-centered approach that leverages the exchange
of ideas, knowledge, and experiences to enrich individual learning outcomes (Boud et al.,
1999). It reduces social comparison, fostering an inclusive and universal learning environment
(Elizabeth et al., 2023; Wentzel & Wigfield, 2009), thereby providing equal opportunities for
participation to students from different SES backgrounds.

Peeragogy learning relies on team interaction and the learning environment, inherently
emphasizing collaboration, knowledge sharing, and consensus-building among students (Qiu
et al., 2023), rather than individual economic or familial backgrounds. Moreover, schools, as
relatively equal environments, provide all students with similar learning tools and support—
such as opportunities for group discussions and collaborative tasks.

In structured peeragogy learning tasks, teachers typically allocate responsibilities and goals
clearly on the basis of equality and mutual benefit. This structured approach diminishes the
influence of SES (Chen et al., 2023). Additionally, peeragogy learning relies more heavily on
group members' interactions and cooperation, such as social interactions (e.g., communication
and collaboration), which are often based on interpersonal skills rather than personal economic
backgrounds, further reducing the impact of SES (Liu & Xu, 2024) .

Conclusion

This study reveals the tendencies of art students toward the peeragogy learning approach based
on demographic factors. Students of different genders and socioeconomic statuses (SES)
exhibited similar tendencies and preferences toward peeragogy. Although gender differences
were observed in the "goal-oriented" approach, SES had no significant impact on peeragogy,
reflecting the inclusivity and collaboration inherent in this learning model. These findings
contribute to the advancement of equitable education and help in understanding the importance
of students' diverse learning behaviors, allowing educators to better optimize teaching
strategies. This, in turn, fosters a more efficient and engaging learning environment that
promotes students' personal growth.

This research also has significant implications for enhancing teaching practices in art
education. By identifying how students from various backgrounds respond to peeragogy,
educators can tailor their teaching strategies to create more inclusive, diverse, and collaborative
learning environments. Peeragogy, with its emphasis on shared responsibility and mutual
support, fosters a sense of community among students. In the context of art education, this is
particularly valuable, as collaboration and creativity are at the core of artistic processes.
Through peer learning, students can learn to critique constructively, exchange ideas freely, and
approach creative challenges from multiple perspectives. This not only promotes individual
artistic growth but also enriches the collective learning experience, leading to innovative
solutions and breakthroughs in artistic expression.

Moreover, peeragogy's ability to transcend gender and socioeconomic barriers offers

substantial benefits in terms of educational equity. By emphasizing inclusivity, mutual respect,
and the shared nature of learning, peeragogy creates a level playing field for all students,
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regardless of their background. It fosters a collaborative learning environment where students
can learn from one another, share unique perspectives, and grow together. Peeragogy can help
bridge gaps between students from different backgrounds, ensuring that all students have
access to the same opportunities for growth, development, and academic success. This study
underscores the importance of creating an educational environment that is responsive to the
needs of diverse learners. It offers a clear model for how peeragogy can be integrated into
various educational contexts, enhancing creativity and encouraging the exchange of ideas and
knowledge in a collaborative setting. By prioritizing inclusivity and cooperation, peeragogy
can play a pivotal role in shaping the future of education by addressing issues of inequality and
promoting social cohesion within classrooms.

In addition, the findings of this study can inform future educational policies and practices,
especially those aimed at fostering collaborative and student-centered learning environments.
By recognizing the positive impact of peer learning, educators and institutions can develop
strategies that equip students with the skills needed for success in the increasingly
interconnected and collaborative world. These strategies should not only focus on academic
achievement but also on developing critical life skills, such as communication, teamwork, and
problem-solving. Overall, this research underscores the transformative potential of peeragogy
in art education. It paves the way for more inclusive, dynamic, and effective teaching practices
that empower students to reach their full creative potential. By encouraging peer learning,
students are better prepared to navigate complex, real-world challenges, thereby fostering
innovation and artistic expression that can contribute to society at large.

However, this study may have certain limitations, such as a small sample size. Therefore, future
research could consider using larger sample sizes to further validate the findings of this study
and explore the potential impact of socioeconomic status on peeragogy learning methods in
greater depth.
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