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Mobile-assisted language learning (MALL) has received considerable 

attention from educators and researchers all over the world in recent years, 

especially in the field of English as a Foreign Language (EFL). Previous 

researches have indicated that MALL method was effective in EFL learning 

aspects like writing,  reading and vocabulary learning, while few studies have 

focused on MALL method applied in EFL listening class although many 

Chinese students found that listening is difficult but important for their college 

English learning. This research aims to investigate Chinese EFL learners' 

perceptions of the usefulness and ease of the MALL method, and its 

application in EFL listening class according the TAM (Technology 

Acceptance Model), which is the foundation of further MALL investigation. 

Two sets of questionnaires were distributed to 22 students at the beginning of 

the study and after six weeks of applying the MALL method to their listening 

class. Then data of the questionnaires were collected and analyzed by SPSS 

tool. The results of the study indicated that learners perceived that MALL 

method  is useful and easy to master in EFL listening practice, and the special 

features of mobile phone such as mobility and portability provided more 

chance for learners to conduct listening practice anywhere anytime and access 

wider scope of learning materials. This study intends to provide some 

references for further study of  MALL method in  EFL listening learning as 

well as find out  effective ways to improve learners’ listening ability. 

Keywords:  

Perceptions, Mobile-Assisted Language Learning (MALL), Technology 

Acceptance Model (TAM), English As A Foreign Language (EFL), Listening 

Skill 
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Introduction  

English as a Foreign Language (EFL) education in China holds a significant position in the 

country's dynamic history and evolving global landscape. Over the past few decades, China's 

increasing internationalization has heightened the importance of English as a crucial language 

for global communication. As one of the four fundamental language skills of speaking, writing, 

listening, and reading in EFL learning, listening is regarded as the most significant ability since 

it is necessary for understanding the meaning of a foreign language. It is also critical to efficient 

communication and language acquisition. Although listening is the most crucial and frequently 

used language skill, it is also the most challenging for non-native speakers of English because 

of its intricate nature. Siegel (2015) supported this claim, stating that listening is an active, 

complex process in which the listener must distinguish between sounds, comprehend 

vocabulary and grammatical structures, interpret intonation and stress, retain the information 

gathered from all of the aforementioned, and interpret the information within the utterance's 

micro and macro sociocultural contexts. For most Chinese students, English is their foreign 

language, and listening part is important while the difficult one for their college language 

learning since in many English tests,such as in CET4 or CET 6 (College English Test, Band-4 

or Band-6), TEM 4 or TEM 8 (Test for English Majors, Band 4 or Band 8), listening occupies 

almost 30-35% grades of the 100 points. The limited class room teaching time of 2 hours a 

week and traditional teacher-centered teaching method can not satisfy learners’ need and 

innovative teaching methods are required to offer students a richer and more engaging learning 

experience, aligning with contemporary language teaching philosophies. 

The development of technology has changed people’s lives and the way of learning and 

teaching over the last decade. Especially the sudden outbreak of the COVID-19 pandemic, the 

traditional face-to-face lessons were rapidly and perforce replaced by lessons in the digital 

classroom environments. Teachers and students gathered in internet-supported virtual 

classrooms, and the education was sustained via online learning and distance education (Cui et 

al., 2023) since schools in all grades suspended education in more than 180 countries, and 

approximately 95% of the total student population worldwide was affected by school closures 

(Azevedo et al., 2021; Betthäuser et al., 2023), as was reported by World Band data. Therefore, 

innovative online education and training methods and tools had emerged and were 

implemented in order to adapt to the new situation, such as the ChatGPT, AI(artificial 

intelligence)-based tools (Karakose, T. et al., 2023).  

Compared with other high-technology required approaches, Mobile-Assisted Language 

Learning (MALL) method is one of the approaches that are the product of integrating modern 

technological devices into education. With the special features of mobile phone like mobility 

and portability, MALL method removed time and location restrictions, allowing students to 

conduct listening whenever and wherever they choose. In addition, due to the ubiquity of the  

internet and smartphones, MALL method supports outdoor, gamified, collaborative, and 

genuine learning models within the context of an authentic and contextual learning 

environment. Meanwhile, the special features of mobile phone like multi-function and 

flexibility allow students to select learning contents that interest them and set their own pace 

for learning so as to cultivate their learning autonomy. With these advantages, students can 

benefit from a more customized learning experience that combines their demands with a MALL 

device that best fits their learning preferences (Yuniarti, 2014; Martin & Ertzberger, 2016).  
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Although MALL method has a lot of specials features that are suitable to facilitate EFL 

listening learning, how do students perceive this method? Do they think it is easy to use and it 

is useful? How do they perceive this method in their listening class? Given the aforementioned 

setting, the study put forward the following two research questions: 1) What are the students' 

perceptions of the usefulness and ease of using the MALL method? 2) What are the students' 

perceptions of using the MALL method in EFL listening outside class?  The aim was to 

investigate the learners perception of MALL method so as to provide some reference for 

effective listening teaching method.  

Literature Review  

In order to investigate the learners’ perceptions of MALL method, in this part, some previous 

studies about MALL method applied in EFL language learning and listening class as well as in 

China’s EFL learning context were reviewed, which aimed to find out the gap between previous 

studies and this one om MALL method. 

MALL method Used in Language Learning in EFL Context  

In the EFL language learning context, several benefits of MALL method have already been 

articulated such as remove restrictions and offering more opportunities to conduct dynamic 

learning, access to more broad, authentic learning materials, as was indicated in the definition 

of MALL. MALL—as a descendant of Computer-Assisted Language Learning (CALL) and a 

subclass of M-Learning—is considered a branch of electronic learning (E-learning), 

transforming learning or teaching from outmoded classroom to learning anywhere any time 

(Rohandi et al., 2017). Kukulska-Hulme (2015) defines MALL as the use of portable devices, 

including laptops, tablets, and smartphones to supplement sporadic and individual language 

learning methods. Utilizing portable electronics like computers, tablets, and even cell phones 

presents an opportunity for enhanced and simpler access to broad, real-world, and multi-

context learning experiences (Kukulska-Hulme & Shields, 2008; Huang et al., 2012). Due to 

MALL's unique qualities, the results of earlier studies (Inggita et al., 2019; Nafa, 2020; Yunita 

& Ardi, 2022) indicated that MALL was a technological invention that assisted students in 

distinctly learning English. It enables more dynamic language acquisition by facilitating faster, 

more flexible communication between teachers and students both within and outside of the 

classroom (Kukulska-Hulme et al., 2007). In addition, mobile devices provide language 

learners with an array of features and applications that aid in the improvement of their language 

skills (Nariyati et al.,2020). These include having learning materials easily accessible, 

increasing students' motivation and interest in study, being portable and simple to use, giving 

students more practice opportunities, and having the capacity to get feedback or reinforcement 

quickly (Elfiona et al., 2019;  Kim & Kimm, 2017).  

In general, the distinctive characteristics of context sensitivity, portability, social interaction, 

connectivity and individuality that the mobile electronics owned have led to affordances for 

education (Klopfer et al., 2005), and MALL method proved to be beneficial  for EFL learners’ 

language learning. In specific, how was the MALL method applied in EFL listening class? In 

the following part, the author discussed the application of MALL in EFL listening class. 

Application of the MALL Method in EFL Listening Class   

Before mobile devices became widely used in classroom settings, CALL method had been 

proven to be an effective approach to enhancing students’ motivation for their listening skills 

(Nachoua, 2012) compared with the ineffectiveness and inefficiency of the traditional listening 
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approach by using a tape recorder (Henning, 2013). In recent years, researchers gradually 

realized the importance of employing MALL to support EFL learners in developing their 

listening skills given that listening comprehension is considered the most challenging of the 

four core language skills (Siegel, 2015), the widespread usage of MALL offered students 

opportunities to access to additional practice and multimodal materials, and MALL's 

interactive and personalized components might encourage students to learn outside of 

traditional classroom boundaries (Li, 2021). Previous researchers and educators have 

conducted various studies on facets of the MALL method in EFL listening classes, including 

various applications, mobile devices, learning strategies, learners' motivation, and various 

learning contents (Li, 2023). The goal of these investigations has been to evaluate the 

effectiveness, advantages, disadvantages, and challenges of using MALL in the teaching and 

learning of listening comprehension skills. The significance of listening comprehension for 

EFL students in mobile app-based learning was highlighted by Read & Kukulska-Hulme 

(2015), and MALL offers a great learning experience on students’ listening activities which 

can be facilitated by using different mobile applications (Sepyanda et al., 2023). Additionally, 

using social media, such as Facebook, and developing diverse listening content depending on 

students' interests boost learner motivation and that mobile phones, which are quite popular 

among young students as a kind of entertainment, could also be a useful tool for enhancing 

listening comprehension in ESL and EFL classes( Artyushina & Sheypak, 2018). Their 

findings showed that harnessing students' enthusiasm for technology and making effective use 

of the content in MALL-based learning can motivate students to learn outside of the classroom 

and even to start their own podcasts based on scientific research. Additionally, several 

researchers have chosen to teach listening using audiovisual news or video materials (Akufah, 

2012; Kirana, 2016; Tasya & Priajana, 2018). They believed that using authentic video can 

provide rich contexts and pedagogically valuable sources of prospective language input for 

language learners at intermediate or advanced levels and that this technique is beneficial in 

enhancing students' listening abilities. This literature proved that MALL method was useful 

and beneficial for EFL learners’ listening study in international scope. What are the situation 

of MALL method investigated in China’s context and in EFL listening class? The following 

part discussed the specific studies on MALL method in EFL learning in China. 

Specific Studies on MALL in China's EFL Learning and Listening Classes 

MALL research in the setting of EFL learning in higher education (HE) has been conducted by 

numerous scholars in mainland China (He, 2019). The evaluations revealed that, consistent 

with findings about applied theoretical frameworks used in language instruction across the 

globe (Zain & Bowles, 2021), MALL in mainland China was often supported by sociocultural 

theory (Xu & Zhao, 2015). Rather than focusing on specific language abilities, the majority of 

Chinese MALL studies examined the impact of MALL on general language competency (Chen 

et al., 2020; Hu & Shen, 2014), such as, reading, writing, and vocabulary, and among them, 

vocabulary acquisition was the most frequently investigated language teaching area (Persson 

& Nouri, 2018; Su & Zou, 2020). In China (Wang & Cui, 2016) as well as abroad (Crompton 

& Burke, 2018; Kaliisa & Picard, 2017), mobile phones and smartphones have proven to be 

more effective than traditional MALL instruments. Social applications and software, 

particularly WeChat, were the most used tool in China (Li et al. 2022).  

Compared with other three language skills reading, writing and speaking in EFL learning, there 

were fewer studies on the MALL method conducted on listening skills in the Chinese contexts. 

There were several studies on the application of MALL in EFL listening class, but most of the 
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previous studies focused on the contents of motivation or effectiveness of using certain 

software (applications) to improve learners’ listening ability. Li (2023) examined how well the 

MALL approach affected the listening abilities of EFL students from the standpoint of an 

extensive meta-analysis of the total impact sizes of research. Liu and Chu (2010) believed that 

EFL learners' listening and speaking skills can be enhanced by incorporating popular MALL-

based learning games like HELLO into an English-speaking and listening curriculum, and 

gaming-based group exhibited higher levels of motivation to learn compared to the non-

gaming-based group. To examine the efficacy of the MALL method on an EFL speaking and 

listening course at a Chinese university, Xu (2020) used an action research approach and the 

Keke English-learning application as the intervention, findings of his research indicated that 

students listening ability improved by using this app while speaking did not improve 

significantly. Zhang (2016) conducted an empirical study to investigate the effect of using 

mobile learning applications on Chinese university EFL students' motivation for MALL and 

their ability to listen in English, the results showed that proper use applications was beneficial 

for learners’ motivation and listening ability improvement.  

In conclusion, the aforementioned reviews showed that current studies were mostly focused on 

effectiveness of MALL method in EFL listening class, research contents includes using certain 

applications, methods as well pedagogical theories of MALL method applied in EFL listening 

class. In regard to research methodology, empirical method, mixed research methods and meta-

analysis review were commonly used, focused on the . However, there are few quantitative 

study to investigate learners’ perceptions of the MALL method and its application in EFL 

listening classes in the Chinese context. Since Technology Acceptance Model (TAM) (Davis, 

1989) believed that two primary factors influencing an individual’s intention to use new 

technology: perceived usefulness (U) and perceived ease of use (E). TAM postulates that 

perceived ease of use and perceived usefulness can predict the usage of technology, that mobile 

usage is determined by behavioral intention to use (BI), and that BI was viewed as being 

determined by the person’s attitude toward using the system (A), while A is jointly determined 

by perceived usefulness (U) and perceived ease of use (E), as depicted in Figure1. Therefore, 

this study aimed to explore students’ perceptions of the usefulness and ease of the MALL 

method, as well as the students’ perceptions of MALL method in EFL listening class by using 

the quantitative method in China’s context. These perceptions lay the foundation for the 

research of effectiveness of MALL method application. 
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Figure 2.1：Technology Acceptance Model 
Source: Davis, Bagozzi and Warshaw (1989) 

 

Methodology 

 

Research Design 

The current study aimed to conduct a research process to investigate Chinese learners’ 

perceptions of ease and usefulness of MALL method  and its application in EFL listening class. 

In line with this purpose, two sets of questionnaires were adopted to collect data. At the 

beginning of the research, questionnaire A was delivered to the participants to investigate their 

perceptions of the ease and usefulness of MALL method. Then in the following six week, 

participants in the research group were instructed to finish the listening tasks after each 

listening class. They were advised to use the MALL method for their listening  homework by 

listening to a piece of news or a passage that they were interested online by using their mobile 

phone and write down the main contents on the notebook each day, five days a week. In next 

week’s class, three to four students were selected to retell or present the contents they heard 

last week with class in the form of a public speech. In total, there were six weeks of 

intervention. After six weeks, questionnaires B were distributed to survey the students’ 

perceptions of MALL method in their listening class. Data for both questionnaires was 

collected and analyzed. 

Research Setting  

This research was carried out at Xi’an University, Shaanxi Province, China. The university is 

a comprehensive university of arts and science, which consists of 15 colleges and 50 majors 

offered at different schools. This study was carried out at the School of Foreign Studies, 

students are majoring in English Translation and Interpretation.  

Participants 

The participants were 22 undergraduate students majoring in English Translation and 

Interpretation at the School of Foreign Studies at Xi’an University, Shaanxi Province, China. 

All the students were sophomores in their first semester of the second year of college. They 

took an English listening course for two hours a week. The sample students were chosen 
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randomly in a tactic class, which was one of the classes that the researcher gave their EFL 

listening lecture. 

Intervention Teaching Materials 

Students can download listening resources or practice listening online by using a variety of 

applications. Numerous resources for learning English are available in these apps, covering 

vocabulary, speaking, listening, and writing. Additionally, the contents cover news, literature, 

science, technology, art, public speaking and among others. The apps and websites 

recommended for students  are listed in Table 1: 

 

Table 1: Apps and Websites Used in the Intervention Teaching Materials 

Apps Websites Contents 

1. Keke English www.kekenet.com 

 

1. Bilingual English listening 

materials 

2. Program of oral English 

3. English songs 

4. Bilingual English articles and 

literature 

5. English movies and TV 

programme 

6. English tests materials 

2. Everyday English 

Listening 

http://dict.eudic.net/ting 

 

A variety of listening materials 

3. Bilibili  https://www.bilibili.com/ 

 

A social platform and full of short 

video clips with abundant learning 

materials 

4. CGTN (China Global 

Television Network) 

https://www.cgtn.com/ English channel to broadcast home 

and abroad news in China, comments 

and interview and among others 

5. TED  http://www.ted.com/ Video speech including all kinds of 

topics 

 

Research Instruments  

The current study set out to find out how students felt about the MALL method and how it was 

used in EFL listening classes. The following two research questions served as a guide for the 

study: What are the students’ perceptions of the usefulness and ease of using the MALL 

method? What are the students’ perceptions of using the MALL method in EFL listening 

classes? The research instruments are listed in Table 2 below. 
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Table 2: List of Research Instruments 

Research questions Instruments Analysis method 

1. What are the students' perceptions of the 

usefulness and ease of using the MALL 

method? 

Questionnaire A 

 

Descriptive 

analysis 

2. What are the students' perceptions of using 

the MALL method in EFL listening class?  

Questionnaire B 

 

Descriptive 

analysis 

 

Questionnaire 

This study adapted two questionnaires designed by Chen (2017) and Mulyadi et al. (2022) to 

survey two aspects of the MALL method. Items of both questionnaires were administered in 

the form of a Likert scale with five choices ranging from strongly disagree to strongly agree 

with the score from 1 to 5 in the present study. The reliability of the questionnaire results was 

tested according to Cronbach’s alpha value number. The questions on the English-language 

surveys were using simple language that students could easily comprehend. With 18 question 

items, the first questionnaire (Questionnaire A) aims to gather information on respondents' 

opinions of the MALL method's utility and usability. To learn more about the students’ 

opinions on the MALL methods in the EFL listening classes, Questionnaire B was distributed 

to the students, which consisted of 15 items. The means and standard deviations (SD) of each 

item are presented in Table 3 and Table 4.  

 

Results and Findings  

The results of Questionnaire A shown in the following Table 3 below. 
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Table 3: Students’ Perceptions of Usefulness and Ease of Use of MALL Method 

No. Item Scale Mean SD 

1 2 3 4 5 

1 Learning to use M-learning is easy. 1 (4.55%) 0 (0.00%) 8 (36.36%) 6 (27.27%) 7 (31.82%) 3.82 1.05 

2 It is easy to become skillful at using 

M-learning. 

0 (0.00%) 1 (4.55%) 3 (13.64%) 

 

12 (54.55%) 6 (27.27%) 4.05 0.79 

3 M-learning is easy to use. 1 (4.55%) 1 (4.55%) 4 (18.18%) 8 (36.36%) 8 (36.36%) 3.95 1.09 

4 M-learning makes it possible to 

make choices on learning materials. 

0 (0.00%) 2 (9.09%) 5 (22.73%) 9 (40.91%) 6 (27.27%) 3.86 0.94 

5 M-learning offers control over the 

place, pace, and time at which I 

learn. 

0 (0.00%) 0 (0.00%) 4 (18.18%) 10 (45.46%) 8 (36.36%) 4.18 0.73 

6 M-learning provides immediacy for 

English learning. 

0 (0.00%) 1 (4.55%) 7 (31.82%) 9 (40.91%) 5 (22.73%) 3.82 0.85 

7 Mobile devices are difficult to use 

for English learning. 

2 (9.09%) 3 (13.64%) 

 

5 (22.73%) 6 (27.27%) 6 (27.27%) 3.50 1.30 

8 I feel comfortable learning English 

by using a mobile phone. 

0 (0.00%) 1 (4.55%) 2 (9.09%) 14 (63.64%) 5 (22.73%) 4.05 0.72 

9 I am confident about using mobile 

devices for English learning. 

0 (0.00%) 3 (13.64%) 3 (13.64%) 

 

7 (31.82%) 9 (40.91%) 4.00 1.07 

10 M-learning could be integrated 

seamlessly to support informal 

learning. 

0 (0.00%) 0 (0.00%) 7 (31.82%) 8 (36.36%) 7 (31.82%) 4.00 0.82 

11 I love to learn English using mobile 

devices out of class. 

0 (0.00%) 1 (4.55%) 

 

6 (27.27%) 8 (36.36%) 7 (31.82%) 3.95 0.90 

12 M-learning will change the way I 

learn in the future. 

0 (0.00%) 3 (13.64%) 

 

6 (27.27%) 6 (27.27%) 7 (31.82%) 3.77 1.07 
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Scale: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

13 M-learning has a positive impact on 

English learning. 

0 (0.00%) 1 (4.55%) 4 (18.18%) 10 (45.46%) 7 (31.82%) 4.05 0.84 

14 M-learning could bring enormous 

opportunities to further empower 

English learning. 

0 (0.00%) 0 (0.00%) 6 (27.27%) 8 (36.36%) 8 (36.36%) 4.09 0.81 

15 M-learning makes English learning 

more fun. 

0 (0.00%) 0 (0.00%) 6 (27.27%) 9 (40.91%) 7 (31.82%) 4.05 0.76 

16 M-learning can replace computer and 

other learning technologies. 

2 (9.09%) 3 (13.64%) 5 (22.73%) 8 (36.36%) 4 (18.18%) 3.41 1.22 

17 M-learning allows me to undertake 

more interesting and imaginative 

work. 

0 (0.00%) 1 (4.55%) 7 (31.82%) 9 (40.91%) 5 (22.73%) 3.82 0.85 

18 My acceptance of M-learning for 

English is high. 

0 (0.00%) 2 (9.09%) 3 (13.64%) 

 

9 (40.91%) 8 (36.36%) 4.05 0.95 
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According to the results of questionnaire A in Table 3, 86.37% of students agreed that using a 

mobile phone to learn English was comfortable for them (Item 8, M=4.05, SD=0.72); 81.82% 

of students agreed that using M-learning gives them control over the location, speed, and time 

at which they learn (Item 5, M=4.18, SD=0.73); and 81.82% of students agreed that using M-

learning is simple to become proficient in (Item 2, M=4.05, SD=0.79). The mean score is higher 

than 4 (agree) indicating their perception of acceptance. For the above three items, the mean 

score is 4.05-4.18 which is above 4, meaning that they accepted these statements. For  the value 

of standard deviations (SD), according to Creswell and Guetterman (2002), SD is “an 

indicator of the dispersion or spread of the score (p.186).” The SD of the above three items 

ranged from 0.72 to 0.79, which means the narrow spread of participants’ answers around the 

mean scores of each variable. Furthermore, 77.27% of students concurred that they have a high 

level of acceptance for mobile learning of English (Item 18); 72.72 % of students believe that 

mobile learning is simple to use (Item 3); 72.72 % of students were confident about utilizing 

mobile devices to learn English (Item 9); and 77.27% of students agreed that M-learning has a 

positive impact on English learning (Item 13). 

Therefore, the first research question "What are the students' perceptions of the usefulness and 

ease of using the MALL method?" was addressed by these findings. In other words, the 

majority of students think that the MALL approach is practical and simple to utilize.  

The results of Questionnaire B are shown in Table 4 below. 
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Table 4: Students’ Perceptions of MALL Method in EFL Listening Class 

No. Item Scale Mean SD 

1 2 3 4 5 

1 Interacting with MALL method 

helped me have more listening 

comprehension practice. 

0 (0.00%) 1 (4.55%) 4 (18.18%) 10 (45.46%) 7 (31.82%) 4.05 0.85 

2 Learning objectives of the listening 

course can be met by utilizing MALL 

method. 

0 (0.00%) 1 (4.55%) 2 (9.09%) 10 (45.46%) 9 (40.91%) 4.23 0.81 

3 The materials of the listening course 

using MALL method become 

accessible and flexible. 

0 (0.00%) 0 (0.00%) 3 (13.64%) 12 (54.55%) 7 (31.82%) 4.18 0.66 

4 MALL method is practical to master 

English listening comprehension 

independently. 

0 (0.00%) 1 (4.55%) 4 (18.18%) 9 (40.91%) 8 (36.36%) 4.09 0.87 

5 I enjoyed using MALL method to 

practice English listening skills. 
0 (0.00%) 1 (4.55%) 6 (27.27%) 7 (31.82%) 8 (36.36%) 4.00 0.93 
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6 Utilizing MALL method fostered me 

to perform better from previous 

listening exercises. 

0 (0.00%) 0 (0.00%) 6 (27.27%) 9 (40.91%) 7 (31.82%) 4.05 0.79 

7 Utilizing MALL method encourages 

me to control my task effectively.  
0 (0.00%) 1 (4.55%) 5 (22.73%) 9 (40.91%) 7 (31.82%) 4.00 0.87 

8 I want this method to be implemented 

in future courses. 
0 (0.00%) 2 (9.09%) 3 (13.64%) 6 (27.27%) 9 (40.91%) 4.00 1.02 

9 Using MALL method makes me 

motivated to master listening skill in 

English. 

0 (0.00%) 0 (0.00%) 4 (18.18%) 12 (54.55%) 6 (27.27%) 4.09 0.68 

10 MALL method enables me to spend 

my time studying English more 

efficiently. 

0 (0.00%) 1 (4.55%) 4 (18.18%) 11 (50.00%) 6 (27.27%) 4.00 0.82 

11 MALL method helped me prepare for 

the CET-4 test of the listening course. 
0 (0.00%) 0 (0.00%) 4 (18.18%) 13 (59.09%) 5 (22.73%) 4.05 0.65 

12 Using MALL method to practice 

listening comprehension is fun and 

makes me less stressed.  

0 (0.00%) 1 (4.55%) 7 (31.82%) 7 (31.82%) 7 (31.82%) 3.91 0.92 
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Scale: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

 

  

13 I feel more engaged in listening class 

through MALL method.  
0 (0.00%) 0 (0.00%) 4 (18.18%) 13 (59.09%) 5 (22.73%) 4.05 0.65 

14 I have become confident in mastering 

English through MALL method. 
0 (0.00%) 1 (4.55%) 7 (31.82%) 7 (31.82%) 7 (31.82%) 3.91 0.92 

15 MALL method enables me to 

accomplish listening tasks more 

quickly. 

0 (0.00%) 0 (0.00%) 3 (13.64%) 11 (50.00%) 8 (36.36%) 4.23 0.69 
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The results of questionnaire B in Table 4 revealed that 86.37% of the students agree that their 

learning objectives of the listening course can be met by utilizing MALL method (Item 2) 

(M=4.23, SD=0.81); and 86.36% of the students agreed that MALL method enables them to 

accomplish listening tasks more quickly (Item 15) (M=4.23, SD=0.69); and 

86.37% of the students agreed that the materials of the listening course using MALL method 

became accessible and flexible (Item 3) (M=4.18, SD=0.66). The mean score is higher than 4 

(agree) indicating their perception of acceptance. For the above three items, the mean score is 

4.18-4.23 which is above 4(agree), indicating their perception of acceptance. The SD of the 

above three items ranged from 0.66 to 0.81, which means the spread of participants’ answers 

around the mean scores of each item is not too abroad. These are the three highest percentages 

of students’ perception of the MALL method in listening class. In addition, 81.82% of students 

agreed that the MALL method helped promote their learning motivation in listening class(Item 

9), and they felt more engaged in listening class through the MALL method (Item 13) as well 

as the MALL method helped them prepare for the CET-4 test of the listening course. 

These results provided the answer to the second research question “What are the students' 

perceptions of using the MALL method in EFL listening class?”. That is, most students 

believed that their learning objectives could be met and listening tasks can be accomplished 

more quickly by using MALL method in EFL listening class, in addition to the materials of the 

listening course becoming accessible and flexible. Furthermore, the MALL approach helps 

students feel more motivated to listen and prepare for their CET-4, and increases their level of 

engagement in the listening lesson. 

For the reliability of the test results, the α of questionnaire A is 0.951, and for questionnaire 

B is 0.963. According to Nunnaly (1978), Cronbach’s alpha value greater then 0.90 indicates 

excellent internal consistency, and α greater than 0.80 represents good internal consistency  

(Lin et al.,2022).  

Discussion 

 

Students' Perceptions of the Usefulness and Ease of Using the MALL Method 

The responses to Questionnaire A aligned with the perspectives of Mutiarasari & Kristina 

(2020), who thought that as most students own smartphones and are easily able to learn how to 

use them, smartphones are seen as more practical and accessible both within and outside of the 

classroom. Artificial intelligence has been added to mobile phones as a result of advancements 

in technology and the internet, making them easier to use.  

Additionally, a QWERTY keyboard—which is unique to mobile phones—has keys arranged 

similarly to those on a computer keyboard, making it simple for pupils to transfer their 

computer abilities to using smartphones. Furthermore, as mentioned by Klopfer et al. (2005), 

other features of smartphones, like mobility, social engagement, context sensitivity, 

connectivity, and individuality, ensure that students will actively participate in the learning 

process and have faster access to learning resources (Abdullah et al., 2019). According to 

Pachler et al. (2012), smartphones' compact, common, and useful features make them appealing 

and simple for students to use, as well as creating sociocultural learning possibilities.  

The aforementioned results were in line with Zhang's (2016) investigation into the teaching 

and learning of listening skills in EFL classrooms through the use of mobile technologies. 
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Specifically, Zhang focused on the effectiveness of the MALL method in improving students' 

listening skills and increasing their motivation to use mobile-based activities in China. The 

result of the study indicated that the MALL method indeed motivated students to learn English 

and to do more practice. 

Students' Perceptions of Using the MALL Method in EFL Listening Class 

The responses to Questionnaire B included the views of Elfiona (2019) and Kim & Kimm 

(2017), who felt that certain characteristics of mobile phones, like readily available educational 

resources and portability, gave students more chances to practice and reinforce their drills.  

Furthermore, learners believed that the MALL approach may help them achieve the listening 

course's learning goals. As stated in China's National College English Curriculum 

Requirements (2020 version), the goal of the advanced undergraduate listening course is for 

students to be able to understand radio and TV shows produced in English-speaking countries 

and to pick up on the main ideas and points. Through the use of the MALL approach, students 

can fast enhance their EFL listening abilities by practicing listening to real audio or video 

programs. The study by Read and Kukulska-Hulme (2015) provided evidence in favor of this 

notion, showing that MALL-based activities eventually inspired students to practice listening 

with real-world resources like radio or television news broadcasts.  

The outcomes also supported the conclusion reached by earlier studies, which was that using 

MALL in language classes gives students access to a variety of useful resources and encourages 

them to do a variety of activities to master the language (Wan Azli et al., 2018). It was easy to 

access learning materials and search for topics that attracted students with great efficiency 

because to the availability of WIFI and the internet. According to Kukulska-Hulme et al. 

(2007), MALL enables teachers and students to connect more swiftly and flexibly both within 

and outside of the classroom, therefore it has the feature that contributes to more dynamic 

language acquisition. The features of mobility and portability also ensure high task completion 

efficiency.  

Conclusion 

This study aims to investigate the perceptions of MALL method among Chinese EFL learners, 

especially ease and usefulness of MALL method and its application to EFL listening class. The 

findings of the exploratory test show that Chinese EFL learners positively accepted MALL at 

a rather high level. The results of the study also prove the predictive ability of TAM to explain 

the intention to use mobile technology with perceived usefulness and perceived ease of use 

among a sample of EFL learners, and learners agree that their learning objectives of the 

listening course can be met, and MALL method enables them to accomplish listening tasks 

more quickly and learning materials of the listening course became accessible and flexible by 

MALL method. 

This study has two implications: 1) Chinese EFL learners need to improve their technological 

literacy for better use of MALL in their EFL learning, not just use mobile phone for their 

entertainment; 2) given that most participants perceived MALL to be useful and easy to use, 

teachers also need to take part in the technology training to better guide learners to use the 

MALL method effectively; 3) the challenges and barriers of using MALL method can be 

further examined in future studies.  
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This study has several limitations as follows: 1) Since it is an exploratory study conducted on 

a small group of only 22 respondents, the generalizability of the data is limited. Conclusions 

drawn based on some of the findings may be misleading because of the small sample size. A 

survey involving a larger sample size should be conducted for a more comprehensive picture 

of the phenomenon. 2) The data analysis was solely dependent on quantitative data from the 

survey. Qualitative data (such as interviews and observation) should be included to explore 

further the factors influencing the use of MALL as well as its benefits and challenges. 
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