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Talent and creativity development require extraordinary counselling from the 

members of the family, and as such, it is necessary to highlight the crucial role 

of family counselling towards developing talent and creativity. The article aims 

to examine the contributory role of the family in talent and creativity growth. 

The study shall serve as a reference for families to eliminate challenges 

growing with talent and creativity maturation. If the family has no awareness 

of how to deal with their gifted son, it may cause psychological stress and 

academic problems, thus undoubtedly affect the child’s talent. Hence the 

importance of this study is to demonstrate the role of family counselling in 

developing the talent and creativity of the gifted child by providing support and 

awareness to the family on how to deal with this talent to preserve and develop 

this talent because the gifted individuals are the basic building blocks in the 

progress and development of societies. Therefore, the article attempts to 

analyse the talent and creativity of gifted children, and counselling of gifted 

family. The article includes a quick overview of talent origins, components and 

techniques, the role of the family in talent and creativity development, family 

factors influencing talent, creativity, gifted children, and family counselling. 

The study is qualitative descriptive research since the approach is considered 

suitable for determining the particular role expected from the family towards 

developing talent and creativity. The approach used in this study is appropriate 

for pinpointing the responsibilities of families in the process of growing 

children’s talent and creativity. 
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Introduction  

Despite the importance of family counselling in child upbringing, the family’s knowledge and 

skills regarding children’s talent development are still lacking. Limited knowledge about the 

function of the family in the growth of children’s talent may increase the prevalence of 

unimaginative among children. Ignorance of effective family counselling-steps for talent 

development may amount to dull and boring moments for the children.   

 

Family counselling can guide families to control the development and maturation of their 

children’s talent.  These guidelines and instructions can proffer useful solutions for the entire 

members of the family while handling the challenges of talent development. Family 

counselling has the capacity of controlling talent growth and enhancing creativity. It plays a 

role in the process of behavioural change including interest and adoption, thus increases 

family’s knowledge, attitude and skills to control children’s talent development. Hence, the 

purpose of the study is to explore the role of family counselling in developing talent and 

creativity.  

 

Literature Review 

Neuhaus & Neubern (2013) stated that family factors, such as safety and non-fear, are 

influenced by the factors influencing creativity development, while family factors such as 

tolerance and fostering intimacy influences raising children and encouraging them to innovate. 

Innovation and confidence self-motivation and the desire to experience, adventure and 

independence have a great impact on the development of talent by encouraging the talented 

factor in creativity development among children, by promoting self-confidence, desired 

experience, adventure, and autonomy. All these have the greatest impact on talent development 

by encouraging the talented worker to develop creativity among their children. School 

management is also essential by saving time and resources needed to develop gifted talent and 

stimulate it towards creativity.  

 

As for the family status, Jang & Kim, Park (2017) identified the most important factors 

influencing the development of creativity, including family factors, where they include the 

social and economic level of the family, and the family's method of raising and dealing with 

children. Al-Ma'aytah and Al-Bawaz (2014) also mentioned the factors that affect creativity 

development in the educational literature, namely: culture, family, parents’ nature, 

commitment, maturity, education, antiquities, mental health, identity formulation, environment 

and individual living systems, acceptance and encouragement, especially in the early 

childhood, individual's internal motivation and protection from external impediments and 

knowledge.    

 

As for the socioeconomic level, several studies, such as the study of Isa (2016) showed that the 

family socio-economic level affects talent development. This is in the case of the father's 

educational status, father’s occupation, monthly income, parents’ family status, number of 

family members, presence in the house, number of rooms in the house, and type of housing.  

 

In terms of family upbringing, studies such as Zahran, Ben Ghani and Zahrani-Al (2014) have 

confirmed that the democratization of families in raising their children contributes to their 

talent development, while the use of dictatorship and additional supervision kill the talent. 

There is need to highlight the role of the family in developing children’s talent, as well as 

family factors that help in achieving this by exploring the importance of counselling talented 
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families and identifying the impact of counselling on the talent of these individuals. 

Furthermore, the study deems it necessary to mention the most important techniques that can 

be taken into account when counselling talented families.  

 

Talented Individuals  

Gottfried et al. (1994) asserted that the higher socioeconomic status consistently discovered for 

the families of talented children compared to non-talented children is more likely attributed to 

the higher educational level of both parents. Albert (1980, 1994)’s follow-up study with 

talented boys and their families showed that fathers influenced their sons’ creative potential 

ability. The study involved 26 families of mathematically and scientifically talented boys (aged 

11–14) who participated in the Study of Mathematically Precocious Youth (SMPY) and 25 

families of 12-year-old boys with high IQs (150 or above). The results from interviews with 

both parents from the creativity measures (e.g., the Biographical Inventory of Creativity: BIC 

and the Wallach-Kogan Test of Creative Potential) revealed that a family’s emphasis on the 

father’s involvement in his son’s daily and extracurricular activities (e.g., music, sports, 

languages, reading, etc.) positively influenced the son’s (both high-IQ and mathematically 

gifted groups) performance on the BIC.  

 

Case analyses of eminent people demonstrated the significant roles families, particularly, 

fathers played in facilitating children’s academic and creative talent development. Piirto’s 

(1998) biographical studies of creative people exemplified how fathers contributed to the 

development of giftedness and talents of many prominent people. An emphasis on reading in 

the family was one of the prominent atmospheres found for many creative writers (e.g., Jane 

Austen, Virginia Woolf, the Bronte¨ family, Tennessee Williams, Stephen Crane), and some 

of them such as Thomas Wolfe and George Eliot attributed their success specifically to their 

stimulating and nurturing fathers. Among creative scientists, parents were the intellectual 

stimulators who would discuss issues of science and math with their children. For creative 

artists, such as Wolfgang Amadeus Mozart, Igor Stravinsky and Pablo Picasso, parents served 

as their initial teachers in developing their musical or artistic talents in early childhood 

(Gardner 1993). 

 

Goertzel and Hansen (2004) analyzed the lives of 400 distinguished individuals. They were 

identified as ‘‘eminent’’ by having at least two biographies of their own and being recognized 

as making positive contributions to future generations in various fields (e.g., literature, art, 

music, sports, science, math, politics, acting, etc.). The authors found that over 90% of the 

families of these eminent people showed a passion for learning and achievement, and parents, 

either one parent or both, were intellectually stimulating, curious, supportive, opinionated and 

hardworking. One noticeable finding was that the majority of them had troubling fathers but 

stronger, dominating mothers, although their home environments were full of respect for 

learning and achievement. For example, half of the fathers were found to be troublesome, and 

they had experienced frustrations and failures, and many of them were alcoholics as well. 

Goertzel and Hansen concluded that these failure-prone fathers enabled their children to be 

released from the fear of innovation, a contributing factor to being creative in adulthood. 

Moreover, many of these creative people identified themselves with their fathers in terms of 

being experimental and taking risks in the development of their giftedness and talents even if 

they were not always efficient in doing so. 
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Albert’s (1994) study of 50 families of high IQ versus mathematically gifted boys showed a 

significant relationship in personality profiles between fathers and sons. Students with 150 or 

above IQ scores on the Stanford Binet test were identified as having a high-IQ, while students 

who participated in the SMPY (ranked within the top 1 percentile based on their SAT math 

scores) were placed into a gifted math/science group. Findings included that on the California 

Psychological Inventory (CPI), both parents of the high-IQ boys showed similar profiles to 

each other, while those of the gifted math/science boys were different in that fathers obtained 

higher scores than mothers in several subscales of the CPI, such as dominance, self-acceptance, 

good impression, intellectual efficiency, achievement through conformance and well-being, 

that tap into a comprehensive array of personality factors.  

 

Talent and Creativity Development 

Ajilat (2017) defined talent as a privilege possesses by an individual, which means first natural 

preparation, unusual inherent potential energy in one or more areas of human preparedness that 

are socially appreciated in a given place and time, and which can qualify an individual with a 

distinct future in one of the fields of activity to achieve the levels of human performance 

associated with this preparedness if it has the necessary personalities, motivational factors and 

proper environmental conditions. Through this definition, it is evident that talent is linked with 

an individual's preparation and characteristic by showing its distinctiveness and difference 

from other members of society, which are positive attributes desirable to the communities.   

 

Al-Zu'ayb (2015) pointed out that the most important justification for gifted attention is that 

the normal educational climate is not suitable for them and that they need special programs to 

achieve the balanced growth of their personality. This is also confirmed by Abdul Aziz and Al-

Kawafah (2015). The percentage of talented people who make up 3% on the natural distribution 

curve, and the existence of different characteristic needs of other community members, having 

problems with regular programs, as well as with the environment they are dealing with, 

including their families. All of these prompted students to conduct studies on these groups, as 

well as studies on all the mix communities, including their families. 

 

The family that an individual, elderly, adult and a young man need to raise and care for, will 

have the greatest impact on the formation of his personality and the direction of his behaviour. 

It is the talented family that cares primarily for the talented regardless of their talent. Ajilat 

(2017) emphasized that family plays a role that is considered as the first social institution that 

embraces the talented, and it is influenced by all the customs and traditions that lead to the 

dyeing of social behaviour.  

 

There is a constant principle that the process of talent development lacks hierarchical 

integration of invariant sequences and stages when compared with human development 

(Feldman 1982). The concept of talent is synonymous to giftedness (e.g., Feldhusen 1992) or 

intelligence (e.g., Gardner 1983, 1999) or it is a constituent of giftedness (e.g., Feldhusen 1986) 

or other relevant constructs such as creativity (e.g., Csikszentmihalyi et al. 1997; 

Csikszentmihalyi 1996).  

 

Gagne´’s (1995, 2003) differentiated model of giftedness and talent (DMGT). In the DMGT, 

talent is defined as the mastery of systematically developed abilities, skills, and knowledge in 

a particular field of human activities, while giftedness (or gifts) is described as the possession 

and use of untrained, spontaneously represented natural abilities or aptitudes in a certain ability 
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domain. Gagne´ (1995, 2003) viewed talent as a developmental construct, an index of 

achievement or performance preceded by systematic training and practice. On the other hand, 

the concept of giftedness is viewed as necessary, but not a sufficient condition to the emergence 

of talent. Therefore, the DMGT posits that all talented children are gifted, but not all gifted 

children grow up to be talented unless they receive the necessary support from the family in 

the process of talent development.   

 

Treffinger and Feldhusen (1996) asserted that talent is growing, nurturing and developing 

rather than fixed and static, and thus, it requires appropriate counselling from the members of 

the family to be fulfilled. Researchers supported the developmental perspective of talent and 

recommended that the process of talent development involves the coordination of factors that 

leads to faster, advanced and profound development. One factor may play a greater role than 

others based on children’s ages and talent areas, but the co-emergence of multiple aspects of 

human characteristics and social environments, such as interpersonal or intrapersonal 

characteristics, societal forces, and chance or luck (Gagne´ 1995, 2003). Feldman (1982) called 

the concurrent emergence of those factors ‘‘coincidence’’ and listed several factors such as 

culture, the timing of talent discovery, tradition, history, institution, mentors and instruction as 

essential to fulfilling talents. Feldman claimed that coordination of various forces that involve 

family, peers, teachers, and mentors as well as historical, cultural, social, and individual 

characteristics enable children to develop their giftedness and reach an optimal level of talent 

development.  

 

The process of talent development cannot be fully explained in the Piagetian universal and 

sequential stage model of human development (Feldman 1982). It is idiosyncratic, dynamic 

and involves a wide array of components comprising intellectual, affective, social, and chance 

forces in every period of human development. Talent requires continuous support, arduous 

work and contributions from multiple parties to emerge as a developed performance and 

expertise in a particular field of human activities, and specifically, families are the first 

important agents who recognize children’s potential abilities and channel them into their 

special talent areas.  

 

Child attention during the early stages of development is important and enthusiastic in his life, 

especially in the early years of childhood, where he begins to discover the components and use 

of language, accompanied by curiosity and identification of objects and discovery of seeing 

their formations and touching their surfaces, and seeking their voices, and recognizing their 

taste and smell, which is good to vary from one another. Torrance (n. d.) pointed out that the 

first five years of a child's life are critical to the development of creative abilities, as they show 

a wide imagination through their games and stories and stressed the importance of using 

various appropriate educational methods to help children develop their creativity. When a 

family has a strong influence on an individual's personality, the interactions that occur between 

him and his family’s environment have a major role in his or her personality, and if the 

interactions are healthy, they will generate different problems for both the gifted and the family. 

 

Peter (2018) identified family problems as a result of erroneous family interactions that lack 

guidance. For the family to avoid these problems and consequences for the gifted talent, it is 

essential to propose a frame of guidance attempting to modify relationships within the family. 

The need to guide gifted families is centred around several things, initiated by (Abu Asaad, 

2018) with the help of parents to know the proper dealings with the talented, by alerting the 
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characteristics of the talented and how to develop and help the talented on how each party deals 

with the other. To fairly deal between the talented and parents, this kind of guidance help 

parents in understanding the gift of their talented son, and it also helps them not to link talent 

with high marks, which in turn reduces the pressure on the talented, and makes him able to 

manage himself on the collection side, as it is noticeable that the talented pressure to achieve 

high marks, affects his talent, and generates psychological and study problems.  

 

From the above, it can be noted that if the family is aware of the needs and characteristics of 

the talented child, it will reflect on the family's comfort towards the gifted son, by not linking 

talent to achievement at the level of achievement. The gifted need to be supported within his 

family, as it relieves psychological stresses that may be the source of the family's safety, which, 

in turn, makes it possible for the family to be gifted, and which also enable the gifted to embark 

strongly in the school and community.  

 

A family that has an awareness of how to deal with its gifted son does not limit its protection 

on problems and psychological stress, but also helps the gifted to develop his talent. This is in 

many ways similar, as Suleiman (2013, pp. 1-2) stated, that the family develops a kind of 

intimate relationship based on love and mutual respect among child, parents and family 

members, to avoid the use of intimidation methods, and the removal of the child from the areas 

of fear, especially the fear of making mistakes and leave the opportunity for the child to make 

multiple attempts, and urge the child to use imagination and transcend the familiar sensible 

objects, move ink between reality and imagination, and try to form assumptions and fictional 

formations, and use humor and playfulness, make the child feel relaxed, realistic with 

surrounding obligations, help them with the ambiguities associated with fictitious situations, 

educate the child on the flexibility and non-rigidity of thinking, leave the freedom to choose 

and make decisions, try to instill new solutions, and not rely on preconceived solutions that the 

child has developed in advance, which the child has prepared to use and as such, the child does 

not bother to think and look for other ways and methods. 

 

All these means and aspects that can be provided within the family atmosphere to reflect 

strongly on the gifted talent, emphasizes the factors affecting the development of talent by the 

gifted family, and many studies and researchers have identified the most important factors 

affecting the development of creativity among students and individuals.  

 

Family in Talent and Creativity Development  

In talent development, one of the major roles of the family is to adopt and enact special values 

and supportive actions essential to their children (Olszewski-Kubilius 2008). Families also 

structure and direct children to particular talent areas (Olszewski et al. 1987; Olszewski-

Kubilius 2008). They expose their children to various cultural experiences; provide access to 

educational programs, materials and private lessons; and engage themselves in their children’s 

educational activities so that they can identify their children’s unique abilities and explore new 

opportunities that facilitate their talent development (Olszewski-Kubilius 2008; Olszewski-

Kubilius and Lee 2004). 

 

Bloom’s (1985) landmark study of 120 talented youths proved the important influences of 

family support and involvement in the process of talent development. Using interviews with 

over 100 talented people in the areas of music, art, athletics, math, and science, the authors 

discovered that children’s talents were formed and developed according to the three phases of 
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learning, consisting of early years (roughly before age 10), middle years (around ages 10–14) 

and later years (after around age 14), using affiliations with significant people. Parents were 

found particularly pivotal for talent development in the early to middle years of the learning 

stage since they did not only recognized children’s special talents but also introduced and took 

the initiative to direct children to their first talent areas. The study demonstrated that parents 

manoeuvred the process of children’s talent development and that their involvement and 

support were more influential than children’s gifts and talents before the age of 10.  

 

Discussion 

Academic benefits for children resulting from families’ involvement were found in terms of 

improving problem-solving skills such as mathematical or language skills (Crockett et al. 

1993), vocabulary knowledge (Biller 1993) and cognitive functioning (Kelly 2000); facilitating 

creative potential, special talents (Goertzel and Hansen 2004) or better performance (higher 

GPAs) in school (Shinn 1978); forming the positive perceptions of academic self-efficacy and 

schools (Flouri et al. 2002); and enhancing motivation for learning, achievement (Blanchard 

and Biller 1971) and successful educational, economic (Harris et al. 1998) or professional 

attainment (Montgomery and Benbow 1992). For effective talents, various issues regarding the 

development of gender role identity (Biller 1970); psychological good adjustment (Grossmann 

et al. 2002); healthy personality characteristics such as independence, autonomy, initiative, 

persistence, higher self-esteem and confidence (Goertzel and Hansen 2004; The National 

Institute of Child Health and Human Development Early Child Care Research Network 2008); 

positive mood and happiness (Amato 1994); advanced morality (Hoffman 1971); less 

behavioural problems in and outside of school (Coley 2003); and close friendships (O’Neil and 

Parke 2000) were linked with paternal involvement. 

 

For children of mixed ability, previous research overwhelmingly supported that fathers had a 

greater impact on the cognitive, intellectual development of boys than girls (e.g., Blanchard 

and Biller 1971; National Institute of Child Health and Human Development Early Child Care 

Research Network 2008). Studies involving talented students found differences between the 

families of academically talented children versus their non-talented counterparts in their 

educational, socioeconomic and occupational profiles (Goertzel and Hansen 2004) or 

personality characteristics (Albert 1994), mostly favouring the former. Siegal’s (1987) review 

also revealed that families (father and mother) treated and behaved differently toward sons and 

daughters (e.g., stricter, firmer, more physical play and exploration with sons than daughters) 

and even more differentiations were found among fathers when mothers were not present with 

children.  

 

Conclusion 

In conclusion, the talk in this area is an unending discussion, and has many ramifications that 

need to be elaborated and prolonged. Talent is an investment for any country and the entire 

world. In this regard, practical programs need to be developed to activate the role of the family 

in developing talented children.  

 

The most important techniques for counselling talented families is by presenting information 

to the talented families through lecture, dialogue, discussion, technical reformulation and 

family embodiment technique. The lecture aims at presenting information to talented families. 

Dialogue, which is a group discussion aims to strengthen communication between the mentor 

and the talented family with encouraging dialogue and discussion. This also includes technical 
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reformulation, which is the restructuring of attitudes facing the family member. It aims to 

redefine irrational ideas and show a new vision towards the talented. Aside from that, the family 

embodiment technique identifies the nature of the family format, that aims to raise awareness 

among family members in the way they communicate, including communication, positive 

response and other things that can be set up for continuous communication with the talented 

family, and by guiding them to the best ways of dealing with their talented child, to achieve 

the best benefit.  

 

Hence, the role of the family in talent and creativity development is positive and promising. 

Though the foremost role of fathers is still to provide financial support for family members and 

mothers remain the primary figures identifying children’s special talents. Fathers are the 

significant sources of motivation and support for children’s talent development and 

professional role models for their talented children. 
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