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The TS25 program is an initiative by the Ministry of Education Malaysia aimed 

at improving the quality of school education and student outcome in line with 

the Six Student Aspirations in the Malaysia Education Development Plan 

2013-2025. This study aims to explore the level of student development among 

asnaf families through the TS25 program, which is a government initiative 

aimed at improving the quality of education by 2025. The study was conducted 

using a quantitative research method, employing document analysis and 

questionnaires. The respondents in this study were (n=58) teachers and (n=30) 

students from asnaf families. The analysis results of the knowledge, co-

curricular, and character/spiritual aspects indicate that students are beginning 

to understand the importance of learning and developing life skills needed to 

face future challenges. They also develop positive attitudes towards education 

and have higher hopes for their future. Through the TS25 program, students 

have higher expectations for their future. This study contributes significantly 

to the improvement of education quality and the development of students from 

asnaf families. 
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Introduction 

In accordance with the Malaysia Education Development Plan 2013-2025, the TS25 program 

sets three main objectives (Isa et al., 2021). Firstly, it aims to implement teaching and 

facilitation best practices that align with the aspirations outlined in the development plan. This 

objective emphasizes the importance of adopting effective teaching methodologies and 

facilitating meaningful learning experiences for students. Secondly, the program seeks to 

develop internal expertise within the education system through comprehensive training. By 

equipping teachers with the necessary skills and knowledge, the program aims to enhance the 

overall quality of education. Lastly, TS25 aims to create an environment that prioritizes student 

outcomes, focusing on improving student performance, development, and well-being 

(Malaysia Education Blueprint). 

 

The current study focuses on examining student development among low-income or asnaf 

families in a TS25 school located in the state of Perlis. This particular target group, often facing 

challenges in accessing quality education, is of significant concern in educational equity efforts 

(Lee J,et.al., 2022). The study aims to assess student development across key areas, namely 

knowledge, leadership skills, and character or spiritual ethics. These elements have been 

identified as crucial for holistic student growth and success. 

 

According to Priya , A.(2021), to achieve its objectives, the study adopts a case study approach, 

employing quantitative research methods. By gathering data from the selected TS25 school, 

the researchers aim to identify the strengths and weaknesses of students in terms of knowledge 

acquisition, leadership skills, and character development. This analysis will provide insights 

into the current state of student development among the targeted group. 

 

Based on the findings, the study will propose improvement measures to enhance student 

potential in these three key areas. These measures may include tailored teaching strategies, 

leadership development programs, and character-building initiatives. By implementing these 

improvement measures, it is anticipated that students from low-income or asnaf families will 

have better opportunities to develop their potential and achieve overall student development 

(Allison Paolini , 2015). 

 

The findings of this study hold significant implications for various stakeholders involved in 

education. (Mai Ngoc Khuong, 2021). Schools can benefit from understanding the strengths 

and weaknesses of students from low-income backgrounds, enabling them to design targeted 

interventions and support systems to address specific needs. State Education Departments can 

utilize the study's insights to shape policies and allocate resources effectively, ensuring that 

educational initiatives are aligned with the development of students from low-income families. 

State Baitulmal, an institution focused on providing assistance to the needy, can utilize the 

findings to develop programs that promote student potential and showcase their talents in 

various fields. 

 

In conclusion, the School Transformation Program 2025 (TS25) is a government initiative 

aimed at enhancing student development and high-quality school practices in Malaysia. By 

implementing best practices in teaching, leadership, and community involvement, TS25 aims 

to improve student outcomes (Isa et al., 2021). This study focuses on identifying student 

development among low-income or asnaf families within a TS25 school, specifically 

examining knowledge, leadership skills, and character or spiritual ethics. The findings of this 
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study will  contribute to the design of targeted improvement measures and assist stakeholders 

in creating effective programs to enhance student potential and promote their success in various 

fields. 

 

Literature Review  

The concept of student outcome introduced by the Ministry of Education Malaysia through the 

School Transformation Program (TS25) aims to enhance the quality of students through the 

potential of teaching and facilitation by teachers. According to Lee and Shukuri (2016), student 

outcome is defined as the success and excellence achieved by students in examinations. 

Meanwhile, student outcome, as stated in the Malaysian Education Quality Standard Wave 2 

(SKPMg2), is measured based on the aspects of academic development, co-curricular 

development, and personal character development of students (Quality Assurance Inspectorate 

Team, Ministry of Education, 2016). Academic development refers to the academic 

achievements obtained by students through formal education and examinations (Kamus 

Dewan, Fourth Edition, 2007). The term "academic" refers to formal education, and 

achievement represents the level of competence in learning (Wallman, 1969). 

 

The notion of student outcome pertains to the transformation of students in terms of their 

achievements and success following formal or informal educational experiences. This concept 

serves as a measure for assessing the accomplishments of schools. Consequently, the Ministry 

of Education Malaysia has introduced the school transformation program (TS25) as part of the 

Malaysia Education Development Plan (PPPM) 2013-2025. The objective of this program is 

to improve the quality of student outcomes, taking into account six student aspirations that are 

in accordance with the National Education Philosophy. This initiative aims to cultivate 

comprehensive growth and accomplish the objectives outlined in the national education 

framework.The Elements of Student Excellence: Education in schools aims to produce students 

who are knowledgeable, critical thinkers, effective leaders, bilingual, ethical and spiritual, and 

possess a national identity in line with the 6 aspirations of students in the Malaysian Education 

Development Plan (PPPM) 2013-2025. 

 

The Elements of Student Excellence refer to the expected outcomes of education in schools. 

These elements include: 

 

1. Knowledgeable: Education in schools aims to produce students who have broad and in-depth 

knowledge in various disciplines. Students are expected to acquire deep knowledge in 

academic fields and be able to apply it in their daily lives. 

 

2. Critical thinking skills: Students are taught to have critical, analytical, and creative thinking 

skills. They are expected to gather information, analyze it, and draw conclusions based on the 

available evidence. These thinking skills help them face challenges in life and make informed 

decisions. 

 

3. Leadership skills: Schools also aim to develop leadership abilities in students. They are 

taught to be effective leaders, take initiative, work in teams, and positively influence others. 

 

4. Bilingual skills: In the face of globalization, language proficiency is crucial. Students are 

expected to communicate effectively in two or more languages, including their mother tongue 

and foreign languages. 
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5. Ethical and spiritual values: Education in schools also emphasizes the formation of ethical 

and spiritual values in students. They are taught to respect the rights and interests of others, 

behave morally, possess integrity, and appreciate religious values. 

 

6. National identity: Students are expected to have awareness and appreciation of their national 

identity. They are taught to respect their country's culture and heritage, understand national 

values, and contribute to nation-building. 

 

These six elements align with the vision and aspirations of the Malaysian Education 

Development Plan (PPPM) 2013-2025, which emphasizes the importance of producing 

globally competitive, morally upright students with a strong national identity. 

 

Through TS25, teachers are expected to implement best practices in management, leadership, 

pedagogy, and facilitation to optimize student outcomes (Sulaiman, Jamilah & Noor, Siti, 

2020). The program emphasizes the importance of creating a conducive learning environment, 

developing students' academic and non-academic competencies, and fostering strong character 

and values. By focusing on these areas, TS25 aims to improve students' academic performance, 

nurture their talents and skills, and promote their personal and social development. The school 

transformation program recognizes that student outcomes are influenced by various factors, 

including the quality of teaching and learning experiences, the involvement of students in co-

curricular activities, and the development of their character and values. Therefore, TS25 aims 

to empower teachers, school administrators, and other stakeholders to create an effective and 

comprehensive educational ecosystem that supports the growth and success of students. 

 

In conclusion, the concept of student outcome introduced through TS25 holds great 

significance in enhancing the quality of education in Malaysia. By encompassing academic, 

co-curricular, and personal development aspects, the program seeks to empower teachers and 

schools to provide holistic education that nurtures students' competencies, character, and 

values. Through effective implementation of TS25, the Ministry of Education Malaysia aims 

to foster a generation of well-rounded individuals who are academically proficient, socially 

responsible, and equipped to contribute to the nation's development. 

 

The School Transformation Program (TS25) 

The School Transformation Program (TS25) is an initiative by the Ministry of Education 

Malaysia aimed at enhancing the quality of schools and shaping student development (MoE, 

2017). The TS25 program is a major agenda to transform schools in Malaysia. The 

implementation of the TS25 program aims to generate excellent human capital by creating an 

engaging learning environment and promoting active student participation in learning. 

Therefore, the success and effectiveness of this program must be supported by competent 

leaders, competent teachers, and a high level of community commitment (Noraziyanah & Aida 

Hanim, 2019). 

 

The School Transformation Program 2025 (TS25) is a program implemented by the Ministry 

of Education Malaysia. The implementation of the School Transformation Program (PST) by 

the Ministry of Education was approved during the Economic Council Meeting No. 2/2015 

chaired by the Prime Minister on January 19, 2015. Furthermore, the Professional Meeting of 

the Ministry of Education No. 14/2017 on April 27, 2017, approved the rebranding of PST to 
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the School Transformation Program 2025 (TS25). TS25 is implemented in selected schools in 

stages. It aims to apply the best practices in teaching and facilitation, starting with Cohort 1 

consisting of 99 schools in June 2015. Cohort 2, consisting of 100 schools, was selected in 

2017, followed by Cohort 3, consisting of 401 schools, in 2018, making a total of 600 schools 

involved. In 2019, 500 schools were also included in the program (KPM, 2015). 

 

TS25 is part of the Ministry of Education Malaysia's efforts to enhance student development 

and promote high-quality schools. It aims to apply the best practices in management, 

leadership, and pedagogy in alignment with the goals stated in the Malaysia Education 

Development Plan 2013-2025 (KPM, 2013). TS25 strives to develop an excellent human 

capital through an enjoyable learning environment, supported by quality and visionary 

leadership, competent and highly aspirational teachers, and a cohesive community commitment 

(KPM, 2015). 

 

The main objectives of the TS25 program are to apply the best practices in teaching and 

learning (PdP), develop internal expertise through comprehensive and structured training for 

leadership and pedagogical mentors, and create an effective learning environment that 

prioritizes student development (KPM, 2015). It aims to enhance the quality of teaching and 

learning by providing a conducive and flexible classroom and school environment, 

implementing creative and effective PdP techniques, and ensuring efficient school 

management with a focus on student development (Isa et al., 2021). 

 

The concept of the School Transformation Program 2025 (TS25) is an effort to foster excellent 

individuals through an enjoyable learning environment. It encourages meaningful and active 

student engagement, supported by quality and visionary leadership. Additionally, it aims to 

develop competent and highly aspirational teachers while fostering community commitment 

(Ismail, Mohd & Abdul Aziz, Azlina, 2019). 

 

The TS25 program involves the support of Master Trainers (MT) and the Educational 

Leadership and Instructional Team (ELIT Partners) consisting of lecturers from Institut 

Aminuddin Baki (IAB), Malaysia Teacher Education Institutes (IPGM), officers from State 

Education Departments (JPN), officers from District Education Offices (PPD), SIPartners+ 

officers, and SISC+ officers. Starting in the year 2021, the implementation of the TS25 

Program will be fully managed by the State Education Departments (JPN) with the support of 

divisions within the Ministry of Education Malaysia (Md Jais, Noraziyanah & Hamid, Aida 

Hanim, 2019). 

 

Definition Of Asnaf 

In Malaysia, the term "asnaf" refers to individuals or households who are eligible to receive 

assistance or aid from Islamic social welfare programs. Asnaf are identified based on their level 

of need and are categorized into several groups. (Ismail Ahmad, Dolah, & Haneef, 2019). The 

classification of asnaf is often based on the principles of zakat, which is one of the five pillars 

of Islam. The categories of asnaf may include: 

 

1. Fakir: Those who are extremely poor and lack basic necessities of life. 

2. Miskin: Those who are needy and have insufficient means to sustain themselves. 

3. Amil: Those who are appointed to collect and distribute zakat funds. 

4. Muallaf: New converts to Islam who require financial support and assistance. 
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5. Riqab: Those in bondage or enslaved individuals seeking liberation. 

6. Gharimin: Those burdened with debt and unable to repay their obligations. 

7. Fi Sabilillah: Those who strive in the cause of Allah and require financial support. 

8. Ibnus Sabil: Travelers or stranded individuals in need of assistance. 

 

These categories serve as a guide for the proper distribution of zakat and other forms of 

assistance to ensure that it reaches those who are most deserving and in need of support 

according to Abdul Wahab & Md. Ridhuan (2009).  The identification and distribution of aid 

to asnaf are often carried out by Islamic religious authorities or zakat institutions in Malaysia.  

 

Financial assistance in the form of scholarships is provided to students at the primary and 

secondary school levels. It is channeled to eligible students through responsible teachers in 

each school. This disbursed School Assistance Fund is used to pay for school fees and 

educational necessities. Through this assistance, the burden on parents is alleviated, preventing 

these children from dropping out of school due to financial difficulties and providing them with 

equal educational opportunities as children from more affluent families (Azman Ab Rahman, 

2018). 

 

Figure 1: Conceptual Framework Of The Study 

 
 

 

Research Methodology 

 

Study Design 

The design of this study aims to identify the level of student outcome among asnaf families 

through the implementation of the School Transformation Program (TS25). This study utilizes 

a combination of quantitative and qualitative methods. Quantitative methods are used to 

explore relevant aspects through survey instruments and document analysis, following the 

guidelines suggested by Creswell (2008). 
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Study Sample 

The study sample involves 30 Year 6 students and 58 teachers from Sekolah Kebangsaan Kuala 

Perlis. The selection of this school is based on the success of instructional leadership in 

implementing TS25 practices, where the school is a benchmark visit destination for schools of 

various categories from all over the state of Malaysia. Standard 6 students were chosen as the 

study sample because they are directly involved in the TS25 program. 

 

Research Instruments 

Data was collected through Classroom Assessment data and a survey questionnaire. The survey 

questionnaire consists of four sections, namely the Demographic Section, Student Outcome in 

Academics Section, Student Outcome in Character Section, and Student Outcome in 

Leadership Section. Each section contains five items to assess student outcome in the aspects 

of knowledge, character, and leadership skills based on teacher perceptions. The survey 

questionnaire uses a Likert Scale from 1 to 5, representing 'Strongly Disagree' to 'Strongly 

Agree'. The items in the survey questionnaire were adapted from Tan Thai Link (2016). 

 

Data Analysis 

The data collected through the survey questionnaire were analyzed using descriptive statistics, 

examining frequencies and percentages. Meanwhile, document analysis was conducted by 

analyzing the Classroom Assessment data to determine the level of student outcome in the 

knowledge aspect over three consecutive years after the introduction of TS25 in the school, 

namely in 2020, 2021, and 2022. Data analysis is based on the 6 levels of mastery outlined in 

the Document of Standards-Based Curriculum and Assessment (DSKP), namely very high, 

high, moderate, low, and very low levels. 

 

Research Findings 

The measurement of student outcome in terms of knowledge in this study utilizes the 6 levels 

of student mastery established by the Ministry of Education Malaysia in the Document of 

Curriculum and Assessment Standards (DSKP) for primary schools. The mastery levels 

represent statements of achievement that indicate the progress of student learning. There are 

six mastery levels that reflect hierarchically organized levels of mastery, namely very limited 

mastery, limited mastery, satisfactory mastery, good mastery, and excellent mastery. 

 

Table 1: Document of Standards-Based Curriculum and Assessment Year 6 

Curruiculum Development Division 2021 

Level Description  

(1)     Highly Limited / Very Weak  The student demonstrates very weak levels and 

capabilities, is highly limited, and requires a lot of 

guidance, instructions, and practice. 

(2)     Limited   /  Weak  The student demonstrates a weak level of 

knowledge, is limited, and requires some guidance, 

instruction, and practice. 

(3)      Satisfactory / Average The student strives to demonstrate a moderate level 

of knowledge and endeavors to express ideas and 

master basic thinking skills without guidance. 

(4 )      Good  / Good The student strives to demonstrate a good level of 

knowledge, effectively applies their knowledge, 

endeavors to express ideas, masters critical 
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thinking skills, and practices minimum self-

directed learning. 

(5)       Very Good  / High The student strives to demonstrate a high level of 

knowledge, endeavors to express ideas clearly and 

in detail, communicates effectively, applies 

complex knowledge, masters critical and creative 

thinking skills, and practices self-directed learning. 

 

 

(6 )    Excellent / Very High  

The student strives to demonstrate an excellent and 

consistent level of performance, endeavors to 

express ideas clearly, in detail, and organized 

manner, masters critical, creative, and innovative 

thinking skills, communicates effectively and 

confidently, practices self-directed learning, and 

becomes a role model for other students. 

 

Figure 2: Phase Of Student Outcome From The Aspect Of Knowledge

 
 

 

Findings from the Classroom Assessment report (PBD) show an increase in student mastery 

after the introduction of TS25 program. Figure 2 shows the phase of student outcome from the 

aspect of knowledge through the TS25 Program. The number of students reaching Phase 6 has 

increased from year to year. In 2020, there were 8 students, in 2021 there were 14 students, and 

in 2022 there were 16 students. This indicates that the programs implemented in the TS25 

Program have contributed significantly to the improvement of students' mastery level. For 

example, the implementation of programs such as the Redesign Space, which involves 

transforming classrooms into a more conducive environment to attract students' interest in 

school. According to Apidah Amin in 2022, an engaging, conducive, and enjoyable learning 

environment is crucial in the teaching and learning process. A pleasant academic environment 

motivates students emotionally, as it allows for comfortable learning. A conducive learning 
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atmosphere is essential to ensure that students can learn comfortably and easily understand the 

lessons. Emphasizing meaningful learning approaches also motivates students to create new 

knowledge that can be applied beyond the classroom. Additionally, the school also practices 

Redesign Approve, which involves the use of social media platforms such as TikTok, games, 

and others to capture students' interest in the teaching and facilitation (Pdpc) process. 

 

The improvement in students' level of development is also attributed to all the teachers in this 

school being exposed to best pedagogical practices in the classroom through Module 3 of the 

TS25 Program. For example, digital approaches, Professional Learning Communities (PLC), 

Project-Based Learning, and others. Effective facilitation is one that enables students to master 

knowledge, skills, and values. According to Khuzaimah Zaaim et al. (2019), there is a 

significant relationship between teacher competence (Pdpc) and student development. The 

level of practice of teacher competence (Pdpc) is directly and positively related to the level of 

student development. Therefore, to enhance students' level of development, teachers need to 

enhance the level of elements of teacher competence (facilitation) because students' level of 

development relies on changes in the level of practice of teacher competence (Pdpc). 

 

The research design conducted in this study is a case study using a quantitative approach. The 

instrument used in this study is a questionnaire divided into three sections: Section A contains 

demographic information such as gender and educational level. Section B contains questions 

about student development measured based on items. In this study, the population consists of 

58 respondents who are teachers in the school. The research findings will be analyzed using 

the Statistical Package for Social Sciences 24.0 (SPSS) software. 

 

Figure 3: Students Outcome in Academics 

 

 
 

 

Referring to Figure 3: Student Development in Academics above, it is found that the highest 

agreement is on the construct of increasing student motivation for holistic achievement 

(72.4%), followed by the students' sense of responsibility towards their own learning (72.4%) 

and positive changes in their knowledge and skills (70.7%). The findings show that out of 125 

respondents, they agreed with this statement, while 18 respondents disagreed. The level of 
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student achievement in terms of knowledge based on teachers' perceptions is moderate, with a 

mean of 3.98 (SD 0.615). This indicates the impact of activities introduced and continuously 

practiced by the school leadership, such as the transformation of the Sport Club "Capt. Cola," 

ensuring students' attendance in academic classes and KAFA (Islamic religious classes) before 

attending sports activities training. These practices have proven to enhance student motivation 

and indirectly foster self-discipline in improving students' academic achievement. A study by 

Fredricks, J. A., & Eccles, J. S. (2008) examined the effects of participation in extracurricular 

activities (including sports activities) on adolescent development. The findings showed that 

involvement in extracurricular activities is related to higher motivation and better academic 

performance. 

 

The findings are lower for the construct of students demonstrating the ability to apply learned 

knowledge to real-life situations or everyday problems (67.2%) and the construct of students' 

resilience in facing challenges in line with the development of technology in current learning 

(67.2%). A study by Hmelo-Silver, Duncan, & Chinn (2007) suggests that problem-solving 

and project-based learning can help students apply their knowledge in real situations. Learning 

that involves hands-on activities, group work, and the application of knowledge in real contexts 

can enhance students' ability to apply their knowledge. In line with the TS25 School 

Transformation Program, Module 5 implemented in the school, it is appropriate for students to 

be engaged in project-based learning, such as skills through design (KmR), from the early 

stages of schooling. 

 

Figure 4: Students Outcome in Co-Curricular Activities 

 

 
 

 

Referring to Figure 4: Student Outcome in Co-curricular Activities, the construct of co-

curricular activities helps improve students' understanding of collaboration and teamwork 
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al. (2011) indicate that co-curricular activities involving teamwork contribute to enhancing 

students' social skills, including understanding collaboration and teamwork. 

 

There is evidence of increased student involvement in co-curricular activities at the school, and 

active participation of students in co-curricular activities provides opportunities for them to 

develop their talents and potential, such as representing the school and state in a jump rope 

challenge in Bangkok, Thailand. 

 

Figure 5: Student Outcome in Character 

 

 
 

Figure 5: Student Outcome in Character depicts the construct of honesty and integrity in the 

actions of students (74.1%), which received the highest agreement from respondents. It is 

followed by the presence of scenarios where students demonstrate politeness and respect 

towards teachers and peers (70.7%) , which is the next dominant aspect in the chart of student 

development in character.  This study found that the level of student maturity in terms of 

character, based on teachers' perceptions, is at a moderate level, with a minimum of 3.96 (SD 

= 0.62). Students from low-income families, when provided with continuous guidance and 

support, are capable of making positive changes in themselves. The construct that received the 

lowest agreement from respondents is students' ability to handle conflicts maturely and respect 

the opinions of others (69.0%). This area should be given primary focus by the school to ensure 

the students' continuity in higher education and future employment. The study by Steinberg, 

L., & Morris, A. S. (2001) indicates that continuous guidance and family support play a crucial 

role in shaping the behavior and positive attitudes of adolescents, including skills in handling 

conflicts maturely and respecting the opinions of others. 

 

Conclusion and Recommendation 

Leadership multidimension and teacher commitment are crucial pillars in enhancing student 

success, alongside the collective efforts of the Parent-Teacher Association (PIBG) and the 

Ministry of Education (JPN). The final stage is empowerment, where students begin to take an 
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active role in the teaching and learning process and engage in self-development activities. They 

also start to leverage existing educational opportunities to improve their quality of life and 

change their family's fate. The school's slogan, "Rooted, Flourishing, Reaching for the Clouds," 

successfully realizes the transformation of all school members in a gradual manner. 

 

The study has achieved its objective of identifying the level of student maturity among asnaf 

students through the TS25 program based on teachers' perceptions. The study found that the 

level of student maturity in terms of knowledge and character, as perceived by teachers, is at a 

moderate level. The results provide valuable insights into the students' maturity levels and 

highlight the importance of addressing conflicts maturely, respecting the opinions of others, 

and fostering positive changes and responsibility for school work. The study suggests that 

collaboration among school management, teachers, parents, and the community is necessary to 

generate ideas and take steps to address these issues effectively. Therefore, addressing conflicts 

maturely and respecting the opinions of others and the students demonstrate positive changes 

and take responsibility for school work are both important areas to focus on. The school 

management, teachers, parents, and the community need to collaborate and generate ideas or 

take steps to address these issues.The summary of this study is to examine the level of student 

development among low-income families through the TS25 Program, which is an initiative by 

the Ministry of Education Malaysia to enhance school education quality towards the year 2025. 

The study's findings indicate that through the TS25 Program, students from low-income 

families begin to understand the importance of learning, develop life skills, foster positive 

attitudes towards education, and have higher aspirations for their future. This study provides a 

better understanding of students' developmental levels and offers guidance in improving 

education quality and addressing educational disparities in the Malaysian context. 

 

Based on the aforementioned explanation, several suggestions can be made to enhance student 

development and competitiveness within low-income families. It is crucial to ensure that 

students from low-income families have fair and equal access to quality education. This 

includes providing adequate infrastructure facilities, sufficient learning resources, and 

qualified teachers. Providing financial assistance programs to low-income families to ensure 

the affordability of education costs. This may include financial support for textbooks, learning 

materials, and school fees. Providing continuous guidance and support to students from low-

income families. This can involve mentorship or tutoring programs, academic counseling 

sessions, and career guidance to help them develop their potential and understand various 

career options. Offering opportunities for students to acquire additional skills beyond the 

school curriculum. This can involve technical skill programs, personal development courses, 

or career training programs. Encouraging the interest and motivation of students from low-

income families by providing opportunities to engage in compelling extracurricular activities 

outside of school and building their self-confidence. This can include leadership skills, arts and 

culture, sports, or volunteer activities. Building professional networks that can help students 

from low-income families connect with experienced individuals in their fields of interest. This 

can open doors to internships, part-time jobs, or mentorship opportunities. 

 

By implementing these suggestions, it is hoped that students from low-income families in that 

school and in Malaysia as a whole can enhance their competitiveness, acquire better education, 

and overcome socio-economic barriers. This will provide them with better opportunities to 

achieve academic and professional success. 
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