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The teaching and learning system is currently witnessing a complete 

tremendous shift from face-to-face teaching to online teaching due to a 

pandemic lockdown that is taking place globally lately. The entire education 

sector has shifted its teaching and learning to an online mode. While all 

educational institutions and schools are closed due to the movement control 

order (MCO), teachers remain accountable for the education of their students 

to be continued at home. Online teaching has been welcomed highly during 

this pandemic lockdown whereby it is expected to provide learners with a more 

self-directed and independent learning experience which is very much required 

in a highly competitive technology arena. However, despite its acceptance in 

the education industry, the online teaching approach is not without its 

challenges. This paper aims to discuss the challenges faced by the lecturers in 

implementing online teaching during a pandemic lockdown in a private higher 

education institution in Malaysia. Lectures are selected for data collection 

purposes for this study. Data was collected through interviews and 

observations. The findings of this study found that the factors like technology, 

student-factors, student-lecturer relationship, pre-teaching workload, lecturer’s 

motivation, workspace and facilities, home responsibilities and institutional 

support have an impact on a lecturer’s work performance and work 

commitment. This study provides a detailed insight into the challenges of 

online teaching to the Ministry of Higher Education in Malaysia and the 

academics so that strategies for overcoming the challenges of online teaching 

can be developed. 
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Introduction  

Online teaching has become the buzzword in every educationist's mind today. According to 

Allen & Seaman (2014), online teaching has set a higher demand among higher education 

institutions since this approach is seen as critical for the future of higher education. Online 

teaching or known to be as e-learning can be categorized as a form of distance learning. Despite 

its acceptance in the education industry, the online teaching approach is not without its critics. 

A recent study conducted by Kebritchi, Lipschuetz & Santiague (2017) outlines the issues and 

challenges faced by instructors in conducting online teaching, i.e changing role of faculty, 

transition from face to face to online, time taken to prepare materials and teaching styles differs. 

According to Brooks (2003), the attitude of instructors is referred to as a major issue affecting 

online teaching. Meanwhile, Arbaugh (2005) stated that technology and behavioral 

characteristics of the learners, and the instructor’s teaching style are one of the main challenges 

faced in online teaching. Meanwhile, Jacobs (2014) argued that student assessment is seen as 

the foremost issue for online teaching. Yueng (2001) stated a few other factors such as 

instructor and student support, course development, course structure, and how the institution 

evaluates online learning as the main issues affecting online teaching. According to O‟Neill & 

McMahon (2005), there are some difficulties in its implementation whereby the resources 

needed to implement online teaching and the readiness of the teacher to have a positive mindset 

to shift from a traditional teaching method to a more personalized teaching style is also seen as 

a challenge towards conducting teachings online.  

 

The COVID-19 pandemic, stemming from the novel coronavirus SARS-CoV-2, originated in 

late 2019 in Wuhan, China, and swiftly propagated globally, exerting its influence upon 

numerous nations, including Malaysia. The initial recorded cases of COVID-19 within 

Malaysia surfaced in late January 2020. Profoundly impacting Malaysia's education sector, the 

pandemic instigated a series of governmental responses aimed at mitigating viral transmission 

and safeguarding the welfare of students and educational personnel. The impact of this was in 

March 2020, the Malaysian authorities instituted a comprehensive closure of educational 

institutions (Ministry of Health Malaysia, 2020), encompassing kindergartens, primary and 

secondary schools, and tertiary education establishments. This directive, enacted under the 

aegis of the Movement Control Order (MCO) (Prime Minister's Office Malaysia, 2020), 

effectively disrupted conventional pedagogical modalities. 

 

Consequent to the cessation of in-person instruction, educational institutions swiftly 

transitioned to virtual learning platforms to sustain pedagogical continuity (Ministry of 

Education Malaysia, 2020). However, this transition was not devoid of challenges, particularly 

concerning access disparities, digital infrastructure limitations, and divergent levels of 

technological proficiency (United Nations Development Programme Malaysia, 2020). The 

pandemic precipitated a disruption of standardized testing and examination schedules (Ministry 

of Education Malaysia, 2020), impinging notably upon nationally administered assessments 

such as the Sijil Pelajaran Malaysia (SPM) and the Unified Examination Certificate (UEC). To 

mitigate the ramifications of these disruptions, educational authorities endeavoured to devise 
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alternative assessment modalities (New Straits Times, 2020), comprising online examinations 

and revised coursework evaluations. The protracted closure of educational institutions, 

alongside the concomitant transition to online learning, engendered a milieu conducive to 

heightened psychosocial distress among students, educators, and caregivers (The Star, 2020). 

Elevated levels of stress, anxiety, and depressive symptoms were discernible (Ministry of 

Health Malaysia, 2020), reflective of the exigencies wrought by protracted social isolation and 

the attendant uncertainties. The transition to online learning underscored pre-existing 

disparities in access to educational resources and technological infrastructure (World Bank 

Group, 2020), particularly among marginalized segments of the populace. Notably, students 

hailing from economically disadvantaged backgrounds or geographically remote locales 

confronted formidable obstacles impeding their full participation in virtual educational 

endeavours (Bernama, 2020). To redress these disparities, multifaceted interventions were 

advocated (Ministry of Communications and Multimedia Malaysia, 2020), including the 

subsidization of technological devices, the augmentation of digital literacy initiatives, and the 

expansion of broadband connectivity initiatives to underserved regions. This study provides 

insights into the challenges with online teaching among lecturers during a pandemic lockdown 

to the Ministry of Higher Education in Malaysia and the academicians so that strategies for 

overcoming the challenges faced by academicians in online teaching and learning can be 

developed.   

 

Literature Review  

Over the decades, technology has had a huge impact on its importance globally. According to 

research conducted by Raja & Nagasubramani (2018), the authors stated that technology plays 

a crucial role in making our lives easier and has changed the way we live. In today’s highly 

competitive technology arena, the role of educational technology in teaching places greater 

importance due to the usage of information and communication technologies. Stošić (2015) 

mentioned that the assistance of various applications for distance learning today has created 

evidence of educational technology in the education sector. Technology integration has begun 

within education where technology is widely used in preparing lessons in a more meaningful 

and relevant way to learners. The usage of technology in education has supported its curriculum 

aspect rather than trying to dominate it (Ranasinghe & Leisher, 2009).   

 

Indeed, technology is an important component in education sectors today. Many studies have 

been conducted on technology’s usage in the education sector. According to Kurt (2012), 

technology is used to reform the classroom atmosphere which contributes to the development 

of higher-order thinking skills in a learner. In line with that, Ranasinghe & Leisher (2009) 

agrees that technology can motivate and encourage learners to engage in deeper cognitive 

activity. Keser, Huseyin, & Ozdamli (2011) stated that technology also enhances a learner to 

participate and collaboration together as a team. However, Radu, Radu & Croitoru (2011) 

argued that technology can be best suited to develop and improve traditional teaching methods 

of learning but will not be able to substitute the human touch entirely. Nevertheless, 

Ranasinghe & Leisher (2009) concluded that teachers are more likely to welcome the usage of 

technology if they can understand the connection between their work and the tools. 

 

Since computers are still not widely used in many schools, the teaching process is dominated 

by traditional methods. Education has witnessed a tremendous shift from the traditional 

learning environment to more digitalized learning with the support of computers today 

(Richardson and Swan, 2003). The internet-based education has created an opportunity for all 
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learners to plan their study efficiently from every corner of the globe with the enormous number 

of courses, seminars, and certificates being offered online. As online learning is progressively 

becoming extensive, studies show that online learning benefits students in many ways 

(Christensen et al, 2011). A study conducted by Raffo, Gerbing & Mehta (2014) outlines the 

benefits of online learning that include effective teaching, easy access to a learning 

environment, using technology support, cost (use of fewer resources for more learners, reduced 

need for classroom materials, campus access and accommodation. However, some previous 

researchers found that some students felt online learning has decreased their involvement 

towards the course. This is due to an increased demand for computer-based instruction that has 

controlled and weakened their success towards education (Lowell, 2011). In line with that, 

Piacciano (2002) & Kum (1999) stated that students have a mixed perception of the usage of 

technology as part of their learning process. Marzano & Pickering (1997) strongly emphasized 

that the attitude of a student would have a direct impact towards the learning they achieve. 

 

Online teaching has evolved the way of teaching into a more digitalized learning where 

technology plays an important role in imparting knowledge to students (Folley, 2010: Dobahue 

& Glodstein, 2013). Teachers need to understand the different learning styles of students in 

implementing online teaching. It is essential to recognize how students will perceive 

knowledge while online teaching is being delivered (Brozik & Zapalska, 2006). Different 

students have different learning styles and need which remains a challenge for all academics 

in implementing online teaching (Islam, Beer & Slack, 2015). As a consequence, it is crucial 

to recognize learning style during the implementation of online teaching as institutions will 

need to deliver and offer sufficient resources and training to academics to meet the 

requirements set. Nevertheless, this is time-consuming and costly as a high devoted time and 

effort are needed. If academics fail to meet the preference, the potential of this online teaching 

will not be successful and undoubtedly will be the utmost challenge to meet (Islam, Beer & 

Slack, 2015). The author further explained the major impact of online teaching and learning is 

that the role of both teacher and students changes significantly. The major impact of the Internet 

is that the traditional teacher and student roles change significantly. Students assume increasing 

responsibility for their learning while teachers become resources, facilitators and evaluators, 

guiding students in their problem-solving efforts. As a learner, the ability to concentrate and to 

use time well is the key to succeed. 

 

In today’s fast-growing academic world, a lecturer's motivation is an important key factor that 

needs attention. A teacher’s motivation plays a crucial role in education as it sets a huge impact 

on the teaching and learning process. Sinclair (2008) defined a teacher’s motivation involves 

three main factors such as attraction, retention and concentration that control 'what attracts 

individuals to teaching, how long they remain in their initial teacher education courses and 

subsequently the teaching profession, and the extent to which they engage with their courses 

and the teaching profession' (2008, p. 37). Hord (1997) stressed the importance of a teacher's 

motivation to be an important factor in professional development and change. However, it is 

never easy for organizations to preserve and maintain a motivated and committed working 

environment without its challenges. Research conducted by Farid (2011) concludes the factors 

that affect a teacher’s motivation include personal/social factors, classroom environment, 

socioeconomic status, student behaviour, examination stress, reward/incentives, self-

confidence as in the personality of the teacher and many more. Utomo (2018) also added that 

when a teacher’s motivation decreases, they will not be effective in imparting education or 

teaching effectively. According to Singh & Tiwari (2011), there is a positive relationship 
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between motivation and job satisfaction. Indeed, motivation is an important factor for teachers 

as a teacher plays a main role in shaping students for a better future. Motivation is an important 

element that needs to be given attention to sustain and create a competitive advantage in an 

organisation, especially in the education sector. Assbeihat (2016) stated that in general, 

motivation is an important influence to keep employees working together efficiently which 

could lead to desired performance. Nevertheless, a very minimum number of researches has 

been commenced that debate academic’s viewpoint compared to student’s perspective towards 

online teaching and learning (Islam, Beer & Slack, 2015). 

 

An interactive workspace and facilities are always an ideal requirement for any employee to 

have. Over the years, the speed changes that took place in information technology have placed 

a greater influence on workspace work and design. Studies show that with the assistance of IT, 

work performance in terms of speed, accuracy and workloads shows a positive shift 

(Riratanaphong, 2006). Changes in information technology have influenced office work and 

office design.  In addition, the development of information technology helps improve work 

performance in terms of speed, accuracy, and workload. A survey conducted by Huge (2007) 

indicated that employees believe workspace quality impacts the attitude of an employee and 

improves the efficiency level. Another survey conducted by Taiwo (2009) emphasized that to 

have an active working atmosphere, it is essential to create an attractive environment, 

imaginative and inspired environment, comfortable, pleasing and motivating to employees as 

this provides an employee to feel proud and have a purpose in what they do. A study by Veitch 

(2018) stated a more spacious and larger workspace resulted in a lower absenteeism rate 

amongst the employees, better job performance, highly satisfied, lower turnover and overall 

contributed to better health conditions. However, the author also further explained that a huge 

space is not necessary to store materials with the assistance of online document sharing and 

archiving, but rather a noiseless and silent space to think. 

 

Teaching on the Web is not merely about distance learning. It is a new kind of education and a 

new way of learning. The teacher has to be available every day. Students expect an instant 

response. For each course you are teaching, you should expect to spend much more (two to 

three times) amount of time compared with face-to-face teaching. Online teaching is a new 

way of imparting knowledge to students. Teachers need to be available every day to deliver 

teaching and respond to students’ needs. However, students demand immediate responses to 

their enquiries throughout the online learning process. Teachers need to allocate more time 

compared to traditional teaching methods which are more time-consuming (Arsham, 2002). In 

today’s fast-growing phase, the implementation of online learning plays an important role in 

teachers delivering lessons effectively to their learners as it concerns the use of information 

and communication technologies (Zoroja, Skok & Bach, 2014). With the assistance of effective 

information communication and technology (ICT), educational institutions are at their 

advantage as ICT is seen as a main support in the teaching and learning process (Omwenga, 

Waema & Wagacha, 2004). Although there is significant growth witnessed in e-learning, 

Fetzner (2014) commented that institutional support is critical for online teaching. 

 

To receive a positive outcome for online teaching, every education institution needs to consider 

the needs, interests and objectives of the faculty. According to research conducted by Kira & 

Saade (2006), the authors commented that educational institutions have been facing difficulties 

in catering for the needs of the learners by designing and setting up online learning tools as 

support to the computer-assisted classroom. Phipps & Merisotis (1999) pointed out future 
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research should emphasize the collaboration of multiple technologies instead of single 

technologies since instructors teach a variety of students that have diverse educational needs 

that come from different backgrounds. Besides, academic staff who are inexperienced in 

handling online teaching are delaying the entire online teaching process and it is recommended 

that the staff need wide-ranging skills development to adopt online teaching more smoothly 

(Ellis, Reilly & Debreceny, 1998). However, Leask (2004) commented technical skills alone 

are the main issue that needed attention, but the content designed for online teaching should 

also be designed suitably fitting by not crushing a huge amount of information onto a website 

that leads to inefficiency. Chua & Dyson (2004) commented another possible challenge that 

may be faced during online teaching in terms of technical are bugs, speed, errors, functions and 

features that may be dysfunctional and not meet the requirements of the academic. In line with 

that, Reeder et al., (2004) commented that technical errors, bugs and slowness is critical for the 

usage of academics and this will limit its success in implementing online teaching smoothly. 

This may even have a negative impact towards online teaching and learning that can have a 

huge consequence for institutions since they have invested a big chunk in technologies. 

 

However, not only are the technical aspects an issue but content should be appropriately 

designed for distance learning; it is not simply about “dumping large amounts of text onto a 

website” as this is inefficient (Leask, 2004: p.347). Chua & Dyson (2004) further added other 

issues related are not left behind without critiques relevant to the quality of online teaching 

such as usability, poor performance, institutions not being able to adapt requirements and 

sometimes being criticized for having a teacher-centred system relatively than learner-centred 

system. Indeed, with the arrival of online teaching, academicians are fronting challenges in 

implementing online teaching. Institutional support is critical in providing the assistance and 

support to deliver effective online teaching. Research indicates that technical aspects are 

lacking to support academics to attain the desired learning success due to insufficient 

investment and infrastructure and technological assistance (Reeder et al., 2004).  

 

Organisational performance is crucial in determining independent goals to be achieved 

(Venkatraman & Ramanujam, 1986).  One of the important fundamentals that are measurable 

is the employee’s performance through the level of their productivity. According to Stephan 

et. al (2012), performance refers to the expected organizational value of what people do.  

According to Wong & Wong (2007) & Prajogo (2007), there are numerous approaches used to 

evaluate an organisation’s performance which include quality, quantity, knowledge or 

creativity of an individual that is evident towards the achieved task in agreement with the 

responsibilities outlined. 

 

Specifically, employee engagement at the workplace reflects the dedication given, high focus, 

passion, and obligation of an individual in giving services to their employer as part of the 

employment obligation. The terminology of employee engagement is more than a buzzword it 

has been defined in many different contexts. Employee engagement becomes an emerging topic 

that has gained wide attention from employers worldwide and the fundamental concept should 

be understood clearly. Employee commitment or also known to be as employee engagement is 

an important key factor for any employer to maintain and retain them in a long run in any 

business. An employee’s commitment to an organisation reflects on factors such as dedication, 

focus, passion and obligation of an individual in providing their services to their respective 

employers (Othman & Mahmood, 2019). Commitment can be referred to as psychological 
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attachment devoted to an organization whereby an employee stretches their faithfulness and 

trustworthiness to its values and goals (Altun, 2017). 

 

Methodology  

This study uses the basic qualitative research design. According to Anas & Ishaq (2022), the 

qualitative research design concentrates on considering a research question as a humanistic or 

idealistic approach. The authors further explained the approach is considered to be a more 

dependable and consistent approach as it is aimed at understanding one’s beliefs, experiences, 

attitudes, behaviour and interactions. As for this study, basic quantitative research and data are 

collected from lecturers in a selected private higher education through interviews and 

discussions. This qualitative study was designed following the phenomenological design. 

According to Abdullah (2019), this analysis mainly emphasizes experiences and 

interpretations.  Lecturers in a private higher institution are chosen as the population of this 

study. The total population of lecturers in this private higher institution is about four hundred, 

however, convenience sampling is chosen to select lecturers to be interviewed. According to 

Etikan, Musa & Alkassim (2016), in most the research area, it would be excellent to use the 

whole population as a sample size, however in most research, it is not possible to obtain data 

entirely as the data is almost limited and restricted; hence the convenience sampling is used in 

most research. A total of 15 lecturers were selected as a sample for this study. Approximately 

30 minutes to 45 minutes are utilized for the interview session with the assistance of an 

audiotape and note-taking manually as well. Upon the completion of the interview process, a 

summary of the interview is interpreted by the respondents to obtain their confirmation and 

validity of the information as validity is to ensure the accuracy and truthfulness of the research 

findings in reflecting the reality of the phenomenon being studied, thus, allows for a confident 

interpretation of the findings (Braun & Clarke, 2019). Primary data through interviews with 15 

respondents untul saturation point was gathered and analyzed. Data obtained was analyzed 

using the analytical induction technique and subsequently categorized into themes to form the 

findings. 

 

Findings and Discussion & Results 

 

Technology 

Technology does have a positive and negative impact on teaching. Based on Raja (2018), the 

contribution has shifted on how we academics work, teach and share knowledge that is no 

longer constrained within the four quadrants of a class setting, but to an online setting. 

Nevertheless, we can’t disregard the drawbacks of unprecedented and interrupted connectivity 

issues. These findings are supported by the world economic forum which highlights the need 

for countries to shift and move with the times of seamless connectivity. 

 

Student Factors 

In a way, student-lecturer factors complement each other as their roles change significantly 

with online teaching. In line with research conducted by Donahue & Goldstein (2013), the 

traditional role of a teacher to the facilitator shifts the responsibility to students to take control 

of their learning. They focus on guiding students to cultivate their key critical thinking. 

 

However, some authors found there is a sense of disengagement by students in online teaching. 

Students are left unmotivated which decreases their success towards education (Lowell, 2011). 

To overcome this, Banning (2005) and other researchers propose the embedding of the Socratic 
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method that focuses on student-oriented learning so students can think independently. Here, 

the shift is to introduce higher order thinking, of in the now and doing, so students engage 

more, rather than mere one-way traditional listening. They participate in discussions that allow 

them to be creative, thus shifting the power dynamics from teacher to student. 

 

Pre-Teaching Workload 

Online teaching has been labelled to increase the workload for academics, and this is at par 

with findings by Horn & Staker (2010). This is concurrent with the findings that state increased 

workload due to low level of support, and challenges of poor adaptability as the blur in 

differentiating between work and home life. A case study conducted in an Estonian University 

by Nandi et al., 2012, validates the workload issues among lecturers.  

 

Lecturer Motivation 

Motivation is essential for the success of one's job satisfaction. As the relationship is linear, 

this is impacted by online teaching supported by Islam, Beer & Slack (2015). This is true as 

findings indicate lack of motivation impacts the delivery of class, duties and responsibilities of 

academics. When morale is low, productivity declines and this impacts delivery at the expense 

of students. This is further validated by research done on academics in the UK, where teachers 

who are motivated will have an encouraging attitude to enable positive learning outcomes. 

Volery and Lord (2000). 

 

Workspace & Facilities 

The shift to online teaching requires a comfortable workspace and support from facilities. This 

is not possible when one is favored compared to the other. This is true when lockdowns took 

place, teachers were pushed to their homes and had to make do with whatever resources they 

had to ensure the continuity and undisrupted education system. Concurring with the literature 

highlighted by Veitch (2018), an active environment creates employees a place to perform well, 

and contributes to overall satisfaction in the delivery of teaching. Organizations realized the 

need to invest more in infrastructure and technological assistance to ensure the challenges of 

online teaching are minimized. This research was done by (Nielsen et al., 2011), which 

supports the literature. 

 

Home Responsibilities, Work Performance and Commitment 

The challenges of online teaching are parallel with home responsibilities and have taken a toll 

on teachers, unable to prioritize responsibilities. This will contribute to their work performance 

and commitment, where academics are scored based on key performance indicators. This is 

true as highlighted by Wong & Wong (2007), outlining how job performance is evaluated and 

supported by Altun (2017) which highlights values and goals are amplified to denote one's 

commitment. Findings back this literature in pointing out the unbalanced work-life due to the 

constant juggling of work and home responsibilities. This has contributed to unhealthy 

lifestyles that have seen a decrease in health and led to danger in social, emotional and spiritual 

well-being. Further Islam, Beer ann Slack (2015), pointed this disruption leads to poor time 

management.  

 

Institutional Support 

The last area outlined as a challenge in online teaching is institutional support. Academics are 

assumed to implement online teaching effectively and efficiently using the ‘tools’ they already 

own (hardware, software, training and equipment). Supported by Reeder et al.,2004, there is a 
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lack of support for teachers attaining the desired learning success due to insufficient 

investment, infrastructure and technological assistance. This point is validated by the issue of 

workplace and facilities that has been outlined above. The effectiveness of institutional support 

will be reflected in the return on investment and, thus increases student satisfaction with online 

learning. 

 

Conclusion 

The COVID-19 pandemic has presented numerous challenges for lecturers in transitioning to 

online teaching during lockdowns. From technical difficulties to maintaining student 

engagement, educators have had to adapt quickly and creatively to overcome these obstacles 

and continue delivering quality education in an unprecedented environment. This study mainly 

contributes to the literature by filling up the gap in the literature review and the body of 

knowledge regarding online teaching and learning. To the policy maker in private universities, 

this study should be able to bring an understanding regarding the challenges faced among 

academicians during a pandemic lockdown approach to the Ministry of higher education to 

review policy and strategic direction on the use of learning approach. The study should also be 

able to assist private higher education universities in the use of teaching approaches more 

effectively and efficiently. An effective teaching approach is essential in shaping the success 

of future education. Educators need to be trained and willing to adopt and implement the 

appropriate and state of the art approaches in teaching and learning. 

 

This research only covers the challenges with online teaching among lecturers in Malaysia's 

higher private education institutions. This could be one of the limitations for the readers if 

different institutions or industries are being looked at. In addition, this research highlights more 

the viewpoints of the academicians from the private higher institution industry, which is 

primarily the lecturers who are engaged in teaching. For future research, a larger number of 

respondents can be included for different categories of respondents such as students and top 

management. The research is limited to a qualitative analysis which is to be explored into a 

quantitative analysis for more in-depth research. An additional limitation of this research is 

concerning the trustworthiness, reliability and consistency of feedback attained during the 

interview session. It is doubtful that the respondents would not answer the question sincerely 

as they would have been reserved, biased, assume or influenced by another in giving a genuine 

and honest answer. This might affect the accuracy and reliability of the results obtained. More 

research is needed relating to the learning and teaching approaches in Selected Private Higher 

Education Institutions. It is highly recommended that future researchers explore the study at a 

more specific level of the education industry in Malaysia.  
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