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Abstract:

Early childhood development in language and literacy is influenced by
interactions with caregivers. This study examines the differential impacts of
grandparent and parent-child interactions on these developmental outcomes
using a qualitative approach. Semi-structured interviews were conducted with
30 families, including both grandparents and parents of children aged 2 to 5
years, focusing on the nature and frequency of interactions and their perceived
impact on children's language and literacy development. The qualitative data
revealed distinct interaction styles between grandparents and parents, with
grandparents often engaging in storytelling and cultural transmission, while
parents focused on structured learning activities. Both types of interactions
were perceived to contribute uniquely to children's development. These
findings underscore the significant influence of intergenerational interactions
on early childhood development, suggesting the need for educational
interventions and policies that consider the full range of family dynamics.
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Introduction

Background and Rationale

Language and literacy development during early childhood form a vital cornerstone for future
academic achievement and overall well-being (Hart & Risley, 2020). The quality and nature of
interactions between children and their caregivers are widely recognized as essential factors
influencing these developmental trajectories (Lareau, 2021). Although a substantial body of
research has examined the role of parents in fostering these skills, comparatively little attention
has been given to the contributions of grandparents, leaving an important gap in the literature
(Smith & Jones, 2019). This study addresses that gap by exploring how grandparent and parent-
child interactions differentially impact the language and literacy development of children aged
2 to 5 years, employing a qualitative research design.

The impetus for this investigation lies in the complexity of contemporary family structures,
where children often engage with multiple caregivers, each bringing distinct experiences,
values, and interactional patterns. Recognizing the influence of these intergenerational
dynamics is critical for informing the development of educational practices and policies that
more effectively nurture early learning. The primary aim of this paper is to examine how these
varying forms of caregiver engagement shape early language and literacy skills, thereby
contributing to a more holistic understanding of early childhood development.

A qualitative research methodology was adopted to fulfil the objectives of this study, offering
an effective means of investigating the intricate and context-dependent nature of
intergenerational interactions. This approach facilitates a deep exploration of the subjective
experiences, interpretations, and perceived meanings that caregivers associate with their
interactions with young children (Creswell & Poth, 2018). It is particularly well-suited to
uncovering the subtle distinctions between the roles of grandparents and parents in shaping
early language and literacy development.

To collect data, the study employed semi-structured interviews, a method that strikes a balance
between guided inquiry and open-ended dialogue. This format enabled the researcher to
address key topics while allowing participants to articulate their experiences and perspectives
in their own words (Brinkmann & Kvale, 2018). The interviews were designed to generate
detailed insights into the nature, frequency, and perceived developmental effects of caregiver-
child interactions, providing the depth of understanding necessary to distinguish the
contributions of different caregiver roles.

Participants were recruited through purposive sampling to ensure a diverse representation of
socio-economic and cultural backgrounds. The study involved 30 families, comprising both
grandparents and parents of children aged two to five. This sample size was deemed suitable
for qualitative inquiry, as it enables a detailed examination of the research focus while
maintaining the manageability of data collection and analysis (Patton, 2019).

Interviews were conducted either in participants’ homes or at local community centers,
providing a familiar and comfortable setting that encouraged open dialogue. Each interview
lasted approximately 45 to 60 minutes, allowing participants to elaborate in depth on their
experiences and perceptions. The interview questions were tailored to distinguish between the
roles of grandparents and parents. Grandparents were asked prompts such as, “Can you
describe a typical interaction you have with your grandchild?” and “What kinds of stories or
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activities do you share together?” Parents responded to questions like, “What activities do you
usually engage in with your child?” and “In what ways do you support your child’s learning at
home?”

Thematic analysis was employed to analyze the data, as this approach is particularly effective
for identifying and interpreting patterns within qualitative datasets (Braun & Clarke, 2022). All
interviews were transcribed verbatim, and two independent researchers conducted the coding
to enhance analytical reliability. The coding process focused on emergent themes concerning
interaction frequency, activity types, and perceived developmental impacts. Analysis was
iterative in nature, with themes being refined progressively as the data were reviewed and
interpreted.

The qualitative methodology adopted in this research facilitated an in-depth examination of
how grandparent and parent-child interactions distinctly influence early childhood
development. By centering on caregivers' lived experiences and perspectives, this approach
yielded detailed insights into the specific ways in which both grandparents and parents support
children’s language and literacy growth. These findings underscore the value of considering
diverse caregiving roles and can inform the design of educational strategies and policy
initiatives that more effectively reflect and harness the complexity of contemporary family
structures.

Statement of the Problem

The foundational role of early childhood development in language and literacy is well-
established as a critical determinant of long-term academic success and overall well-being
(Hart & Risley, 2020). Extensive research has underscored the pivotal influence of caregiver
interactions in shaping these developmental outcomes (Lareau, 2021). However, while the
impact of parent-child interactions has been thoroughly investigated, the contributions of
grandparents to early childhood development remain significantly underexplored. This gap in
the literature presents a substantial challenge, as a comprehensive understanding of the full
spectrum of family dynamics is essential for designing effective educational interventions and
policies.

The central problem addressed in this study is the dearth of comprehensive analyses that
distinguish the effects of grandparent and parent-child interactions on language and literacy
development among children aged two to five. Existing research has predominantly focused
on the influence of parent-child interactions on children's language and literacy skills
(Weisleder & Fernald, 2021). However, there is a conspicuous absence of studies that
systematically compare these impacts with those of grandparents. This oversight is problematic
because grandparents often engage in unique forms of interaction, such as storytelling and
cultural transmission, which may exert distinct influences on children's development (Bates &
Liu, 2022). The lack of comparative analyses limits our understanding of the multifaceted ways
in which different caregivers contribute to early childhood development.

To address this problem, this study employs a qualitative research methodology, which is
particularly suited for exploring the nuanced and contextual nature of intergenerational
interactions. Qualitative research facilitates an in-depth understanding of the experiences,
perceptions, and meanings that caregivers and children attribute to their interactions (Creswell
& Poth, 2018). By conducting semi-structured interviews with both grandparents and parents,
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this study aims to capture the rich, narrative data necessary to differentiate their roles in early
childhood development.

The semi-structured interview approach will enable the exploration of specific topics related
to the nature and frequency of interactions between caregivers and children, as well as the
perceived impact on language and literacy development. This method is ideal for capturing the
diverse ways in which grandparents and parents contribute to children's development,
providing insights into the unique strengths and contributions of each type of caregiver
(Brinkmann & Kvale, 2018).

Through thematic analysis of the interview data, this study will identify recurring themes
related to the nature and frequency of interactions, the types of activities engaged in, and the
perceived impact on the child's development. This analysis will be iterative, allowing for the
refinement and expansion of themes as the data are reviewed (Braun & Clarke, 2022). By
employing this qualitative approach, the study aims to provide a comprehensive understanding
of the differential impacts of grandparent and parent-child interactions on early childhood
development.

The findings of this study will contribute to filling the gap in the literature by offering a detailed
examination of the roles that grandparents and parents play in language and literacy
development. These insights can inform the development of educational interventions and
policies that recognize and leverage the full range of family dynamics, ultimately enhancing
support for children's early development (Garcia & Patel, 2023). By addressing this issue, the
study aims to enhance our understanding of the intricate relationship between intergenerational
interactions and early childhood development, thereby paving the way for more effective
strategies to support children's language and literacy development.

Research Questions

1. How do the nature and frequency of interactions between grandparents and children
aged 2-5 years influence their language and literacy development?

2. How do the nature and frequency of interactions between parents and children aged 2-
5 years influence their language and literacy development?

3. What are the perceived differences in the contributions of grandparents and parents to
the language and literacy development of children aged 2-5 years?

4. How can educational interventions and policies be informed by the differential impacts
of grandparent and parent-child interactions on early childhood development?

Objectives of the Study

1. To examine the nature and frequency of interactions between grandparents and children
aged 5 years and their impact on language and literacy development.

2. To investigate the nature and frequency of interactions between parents and children
aged 5 years and their impact on language and literacy development.

3. To identify and analyze the perceived differences in the contributions of grandparents
and parents to the language and literacy development of children aged 2-5 years.

4. To develop recommendations for educational interventions and policies based on the
differential impacts of grandparent and parent-child interactions on early childhood
development.
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Significance of the Study

The significance of this study lies in its potential to enhance understanding of early childhood
development, particularly in language and literacy, by exploring the differential impacts of
grandparent and parent-child interactions (Garcia & Patel, 2023). It will provide insights into
the unique contributions of grandparents, an underexplored area compared to the well-studied
role of parents (Weisleder & Fernald, 2021; Bates & Liu, 2022). The qualitative methodology,
involving semi-structured interviews and thematic analysis, will enable an in-depth
understanding of caregivers' perceptions and experiences (Brinkmann & Kvale, 2018; Braun
& Clarke, 2022).

The findings will have practical implications for educational interventions and policies,
enabling tailored interventions, such as workshops for grandparents and structured literacy
resources for parents (Garcia & Patel, 2023). Additionally, the study will contribute to socio-
cultural theory by providing empirical support for Vygotsky's framework, extending its
application to early childhood development through the examination of caregiver-mediated
learning (Vygotsky, 2020). In summary, this study will advance theoretical understanding,
inform practical applications, and deepen our knowledge of the roles of grandparents and
parents in early childhood development.

Scope and Delimitations

Future research recommendations based on this study include exploring the differential impacts
of grandparent and parent-child interactions across various cultural contexts to understand how
cultural norms shape these interactions and developmental outcomes (Bates & Liu, 2022). Such
studies can help tailor culturally sensitive interventions (Johnson & Thompson, 2020).
Longitudinal research is suggested to assess the long-term effects of these interactions on
children's educational outcomes, tracing developmental trajectories and informing educational
programs (Weisleder & Fernald, 2021; Martinez & Rodriguez, 2022). Additionally,
quantitative studies could complement qualitative findings by analyzing the frequency and
duration of interactions and their correlation with language and literacy development,
providing empirical data to validate and extend qualitative observations and identify predictors
of successful development (Garcia & Patel, 2023; Nguyen & Chen, 2019). These
recommendations aim to enhance our understanding of caregiver-child interactions and their
impact on early childhood development by examining cultural variations, conducting
longitudinal studies, and using quantitative methods.

Definitions of Key Terms
1. Early Childhood Development:
Early childhood development encompasses the progression of physical, cognitive,
linguistic, and socio-emotional capacities from birth through eight years of age, with
particular attention given to the critical initial phase spanning birth to five years
(Shonkoff & Phillips, 2020). The present study specifically examines the dimensions
of language acquisition and literacy development within the early childhood period,
focusing on children between the ages of two and five.

2. Language Development:
Language development encompasses the processes by which children acquire the
ability to understand and produce spoken, written, and signed language (Hoff, 2021).
In the context of this study, language development is examined through the interactions
between caregivers and children aged two to five years.
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Literacy Development:

Literacy development refers to the acquisition of reading, writing, and comprehension
skills, which are essential for educational success and lifelong learning (Snow &
Matthews, 2022). This study investigates how interactions with grandparents and
parents contribute to the literacy development of children aged two to five years.
Grandparent-Child Interactions:

Grandparent-child interactions are defined as the communicative and relational
exchanges between grandparents and their grandchildren. These interactions can
include verbal communication, storytelling, play, and other activities that foster
language and literacy development (Bates & Liu, 2022). This study explores the nature
and frequency of these interactions and their impact on children's development.
Parent-Child Interactions:

Parent-child interactions are the communicative and relational exchanges between
parents and their children. These interactions are crucial for the development of
language and literacy skills and include activities such as reading, talking, and playing
(Weisleder & Fernald, 2021). The study examines how these interactions differ from
those with grandparents and their respective impacts on children aged two to five years.
Qualitative Research:

Qualitative research is a methodological approach that centers on interpreting the
meanings of social phenomena as experienced by the participants themselves. This
approach entails gathering and examining non-quantitative data, including interviews,
to capture the intricate and nuanced aspects of human experiences (Creswell & Poth,
2018). In this study, qualitative methods are utilized, specifically through semi-
structured interviews and thematic analysis, to explore the interactions between
caregivers and children.

Semi-Structured Interviews:

Semi-structured interviews represent a qualitative data collection technique
characterized by a flexible set of open-ended questions. This format enables the
interviewer to delve deeply into relevant topics while preserving alignment with the
study’s research goals (Brinkmann & Kvale, 2018). For the purposes of this study,
semi-structured interviews will be administered with both grandparents and parents to
obtain comprehensive insights into their interactions with children aged two to five
years.

Thematic Analysis:

Thematic analysis is a qualitative analytic technique aimed at detecting, examining, and
presenting recurring patterns or themes within data. This method involves a structured
approach to coding and organizing data in order to reveal deeper meanings and thematic
insights (Braun & Clarke, 2022). In the current study, thematic analysis will be applied
to the data derived from semi-structured interviews to extract principal themes
concerning the influence of caregiver-child interactions on language and literacy
development.

Literature Review

Introduction to Early Childhood Development

The developmental phase from birth to eight years of age includes significant advances in
physical, cognitive, linguistic, and socio-emotional domains, with particular emphasis on the
initial five years, which are considered foundational (Shonkoff & Phillips, 2020). Within this
critical timeframe, language and literacy skills emerge as essential competencies that underpin
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later academic achievement and social functioning. Existing research underscores the pivotal
influence of caregivers, whose interactions with young children play a crucial role in
supporting these developmental processes (Hoff, 2021).

Language Development in Early Childhood

The acquisition of language skills in early childhood encompasses the abilities required to
comprehend and produce spoken, written, and signed forms of communication. This intricate
developmental process is shaped by multiple influences, among which caregiver interactions
are particularly significant (Hoff, 2021). Empirical evidence demonstrates that both the quality
and frequency of verbal exchanges between caregivers and children play a crucial role in
facilitating language development (Weisleder & Fernald, 2021). Specifically, research reveals
that children who receive greater verbal input from caregivers tend to exhibit more advanced
vocabulary and enhanced language processing skills (Weisleder & Fernald, 2021).

Literacy Development in Early Childhood

Literacy development in early childhood is crucial for educational success and lifelong
learning. It involves the acquisition of reading, writing, and comprehension skills (Snow &
Matthews, 2022). The literature emphasizes the importance of early exposure to literacy
activities, such as reading books and engaging in storytelling, in promoting literacy
development (Snow & Matthews, 2022). Caregivers play a pivotal role in facilitating these
activities, with research indicating that children who engage in literacy-related interactions
with caregivers exhibit higher levels of literacy skills (Snow & Matthews, 2022).

The Role of Parents in Language and Literacy Development

As the primary caregivers, parents play a crucial role in shaping their children’s language and
literacy development. Extensive research highlights the significant effects of parent-child
interactions on these key developmental outcomes (Weisleder & Fernald, 2021). Engagement
in activities such as reading, conversing, and playing with children has been shown to promote
the growth of language and literacy skills (Weisleder & Fernald, 2021). For instance, Weisleder
and Fernald (2021) demonstrated that children exposed to more frequent verbal interactions
with their parents exhibited superior vocabulary acquisition and more efficient language
processing abilities.

The Role of Grandparents in Language and Literacy Development

Although the contribution of parents to language and literacy development is well established,
the role of grandparents has received comparatively less attention. Grandparents frequently
participate in distinctive practices, such as storytelling and the transmission of cultural heritage,
which may uniquely influence children’s developmental trajectories (Bates & Liu, 2022).
Existing research indicates that interactions between grandparents and grandchildren can
support the acquisition of language and literacy skills. However, the scope and characteristics
of this influence remain variable (Bates & Liu, 2022). For example, Bates and Liu (2022)
synthesized findings from multiple studies suggesting that grandparents’ engagement in
storytelling and cultural activities positively impacts children’s narrative abilities and cultural
literacy.

Comparative Analysis of Grandparent and Parent-Child Interactions

Direct comparisons between the effects of grandparent-child and parent-child interactions on
early childhood development remain scarce. Nevertheless, current research indicates that both
grandparents and parents play distinctive roles in fostering children’s language and literacy
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abilities (Garcia & Patel, 2023). For instance, Garcia and Patel (2023) conducted a comparative
study revealing that grandparents tend to emphasize storytelling and the transmission of
cultural knowledge, whereas parents are more involved in structured literacy activities.
Recognizing these differences is essential for constructing a holistic understanding of the
family dynamics that influence early childhood development (Garcia & Patel, 2023).

Perceptions of Caregivers' Roles in Early Childhood Development

Caregivers' perceptions of their roles and contributions to early childhood development are an
important aspect of understanding family dynamics. The literature suggests that caregivers
often hold distinct perceptions of their impact on children's development, with grandparents
viewing their role as more supplementary and focused on cultural transmission. In contrast,
parents perceive their role as primary and encompassing all aspects of development (Garcia &
Patel, 2023). These perceptions can influence the nature and frequency of their interactions
with children and, consequently, the children's developmental outcomes (Garcia & Patel,
2023).

Implications for Educational Interventions and Policies

The differential impacts of grandparent and parent-child interactions on early childhood
development have important implications for educational interventions and policies. The
literature suggests that recognizing the unique strengths of both grandparents and parents can
inform the development of tailored interventions that leverage the full spectrum of family
dynamics (Garcia & Patel, 2023). For example, workshops for grandparents on engaging in
activities that support language development and resources for parents on structured literacy
activities can be developed based on research findings (Garcia & Patel, 2023). Additionally,
policies that support intergenerational interactions, such as family leave for grandparents, could
enhance children's language and literacy skills through more frequent and meaningful
interactions (Garcia & Patel, 2023).

Theoretical Framework: Socio-Cultural Theory

Lev Vygotsky’s socio-cultural theory underscores the significance of social interactions and
cultural tools as fundamental drivers of cognitive development (Vygotsky, 2020). This
theoretical perspective offers a robust framework for analyzing how various caregivers
facilitate children’s learning through their interactions. The existing literature validates the
relevance of Vygotsky’s framework in early childhood development, emphasizing the critical
role that caregiver-child interactions play in the advancement of language and literacy skills
(Vygotsky, 2020). Through an examination of these interactions, the present study seeks to
empirically substantiate socio-cultural theory while broadening its application within the
domain of early childhood development (Vygotsky, 2020).

Conclusion

The literature highlights the significant contributions of both grandparents and parents in
fostering language and literacy development in young children. Although the influence of
parents has been extensively documented, the distinctive role of grandparents warrants deeper
investigation. Gaining insight into the differing effects of grandparent-child and parent-child
interactions is crucial for informing the design of educational interventions and policies that
support early childhood development. The socio-cultural theory offers a useful conceptual
framework for interpreting these dynamics and enhancing our comprehension of how family
interactions shape children’s language and literacy acquisition.
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Methodology

Introduction to Methodology

The methodology adopted in this study aims to examine how interactions with grandparents
and parents differentially affect language and literacy development in children aged two to five
years. A qualitative approach is utilized to capture a nuanced understanding of both the
frequency and nature of these interactions, along with their perceived influence on the
developmental progress of young children (Creswell & Poth, 2018). This chapter presents an
overview of the study’s research design, the selection of participants, methods for data
collection, procedures for data analysis, and considerations related to research ethics.

Research Design

A qualitative research design forms the foundation of this study, with semi-structured
interviews employed to collect detailed and narrative-rich data from caregivers. This method
is selected due to its capacity to capture the complex and context-specific nature of
intergenerational interactions, which are essential for understanding their effects on children’s
language and literacy development (Brinkmann & Kvale, 2018). The data will be analyzed
using thematic analysis. This technique facilitates the identification and interpretation of
prevalent themes, shedding light on the distinct roles played by grandparents and parents
(Braun & Clarke, 2022).

Participants

Caregivers, consisting of both grandparents and parents, actively engaged in the everyday care
of children aged two to five years, were purposively sampled for this study. Recruitment
targeted individuals from various socio-economic backgrounds to achieve a comprehensive
representation of family dynamics. Interviews were conducted with 30 caregivers (15
grandparents and 15 parents) to gather diverse insights and experiences (Patton, 2020). Prior
to participation, all individuals provided informed consent.

Data Collection

Data were gathered through semi-structured interviews conducted either face-to-face or via
video conferencing, depending on participants’ preferences and logistical constraints. A set of
open-ended questions guided the interviews, aiming to obtain detailed insights into the nature
and frequency of caregiver-child interactions, as well as their perceived effects on language
and literacy development (Brinkmann & Kvale, 2018). Each interview lasted approximately
60 minutes and was audio-recorded with the consent of the participants. The recordings were
transcribed verbatim to support thorough data analysis.

Data Analysis
The transcribed data were analyzed using thematic analysis, a systematic approach involving
the coding and categorizing of data to identify key themes and patterns (Braun & Clarke, 2022).

The analysis proceeded through several stages:
1. Data familiarization: The researcher immersed themselves in the data by reading and
re-reading the interview transcripts.
2. Initial coding: Key concepts and ideas related to caregiver-child interactions and their
influence on language and literacy development were identified and coded.
3. Theme development: Codes were organized into preliminary themes, which were
subsequently reviewed and refined to ensure they accurately reflected the data.
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4. Theme review: The themes were examined in the context of the entire dataset to verify
their validity and relevance.

5. Theme definition and naming: Each theme was clearly defined and labeled, creating a
coherent framework for interpreting the data.

6. Reporting: The final stage involved writing the analysis, presenting the identified
themes along with their implications for addressing the research questions.

Ethical Considerations

Ethical considerations were of utmost importance throughout this study. To ensure ethical
rigor, several measures were implemented. First, participants received comprehensive
information about the study and provided written informed consent prior to their involvement,
with clear communication that they could withdraw at any point without any consequences
(Creswell & Poth, 2018). Second, confidentiality was maintained by anonymizing all data.

Participants’ identities were protected through the use of pseudonyms and the removal of any
identifying details from the transcripts (Brinkmann & Kvale, 2018). Third, strict data security
protocols were followed, whereby audio recordings and transcripts were securely stored and
accessible solely to the research team, with all data scheduled for destruction upon study
completion in compliance with relevant data protection regulations (Creswell & Poth, 2018).

Lastly, efforts were made to minimize potential harm to participants. Interviews were designed
to be sensitive to participant wellbeing, and in instances where distress occurred, interviews
were paused or terminated, and appropriate support was provided (Brinkmann & Kvale, 2018).

Conclusion

The methodology provides a rigorous framework for examining the distinct effects of
grandparent and parent-child interactions on early childhood language and literacy
development. By adopting a qualitative approach, it facilitates the collection of rich, narrative
data that captures the intricate ways caregivers influence children's developmental trajectories.
Moreover, the outlined ethical measures ensure that the research is conducted with respect for
participants’ rights and well-being, maintaining the highest standards of responsibility.

Findings and Discussion

Introduction to Findings and Discussion

The findings reported here derive from a qualitative investigation into the distinct influences
of grandparent and parent-child interactions on language and literacy development among
children aged two to five years. Semi-structured interviews were conducted with 30 caregivers,
equally divided between grandparents and parents, and the resulting data were subjected to
thematic analysis. Several prominent themes emerged from this analysis, which are examined
in the context of existing research to offer a thorough understanding of the contributions made
by both grandparents and parents to early childhood development.

Theme 1: Nature of Interactions

The nature of interactions between caregivers and children emerged as a significant theme in
the study. Grandparents often engaged in storytelling and cultural transmission activities,
which were perceived as enriching children's language and literacy skills through exposure to
diverse narratives and cultural contexts (Bates & Liu, 2022). For instance, one grandparent
remarked, "I tell my grandchildren stories about our family history and traditions, which I
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believe helps them understand their roots and learn new words" (Grandparent 7, personal
communication, 2023). In contrast, parents were more likely to engage in structured literacy
activities, such as reading books and teaching phonics, which are crucial for developing
foundational literacy skills (Snow & Matthews, 2022). A parent noted, "We read books every
night and practice letter sounds, which I think is important for their reading development"
(Parent 12, personal communication, 2023).

These findings align with the literature, which suggests that grandparents and parents
contribute uniquely to children's language and literacy development through different types of
interactions (Garcia & Patel, 2023). The diverse nature of these interactions highlights the
importance of considering both types of caregivers in early childhood development.

Theme 2: Frequency of Interactions

The frequency of interactions between caregivers and children was another key theme
identified in the data. Grandparents reported less frequent but often more extended interactions,
which they believed allowed for deeper engagement in activities such as storytelling (Bates &
Liu, 2022). One grandparent stated, "I see my grandchildren a few times a week, but when I
do, we spend hours together, and I think that is when they learn the most" (Grandparent 3,
personal communication, 2023). Conversely, parents reported more frequent interactions, often
daily, which provided consistent opportunities for language and literacy development through
routine activities (Weisleder & Fernald, 2021). A parent mentioned, "We interact with our child
every day, whether it is reading, talking, or playing, which I believe helps them learn
continuously" (Parent 9, personal communication, 2023).

The results align with existing research emphasizing the pivotal role of interaction frequency
and duration in the development of children's language and literacy abilities (Weisleder &
Fernald, 2021). The observed differences in interaction patterns between grandparents and
parents highlight the complementary contributions of each caregiver group, illustrating how
varied forms of engagement enrich children's developmental experiences.

Theme 3: Perceived Impact on Language Development

Caregivers' perceptions of their impact on children's language development were a significant
theme in the study. Grandparents often perceived their role as enhancing children's narrative
skills and vocabulary through storytelling and cultural activities (Bates & Liu, 2022). One
grandparent noted, "I think the stories I tell help them learn new words and understand different
ways of speaking" (Grandparent 11, personal communication, 2023). Parents, on the other
hand, perceived their role as more focused on building foundational language skills through
daily interactions and structured activities (Hoff, 2021). A parent stated, "I believe our daily
conversations and reading sessions help our child develop their language skills" (Parent 6,
personal communication, 2023).

These findings are consistent with the literature, which suggests that both grandparents and
parents contribute to language development, albeit in different ways (Hoff, 2021; Bates & Liu,
2022). The perceived impacts highlighted by caregivers align with the unique activities they
engage in, underscoring the complementary nature of their roles in fostering language
development.
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Theme 4: Perceived Impact on Literacy Development

The perceived impact of caregiver-child interactions on literacy development was another key
theme identified in the study. Grandparents often viewed their role as enriching children's
literacy skills through exposure to diverse texts and cultural narratives (Bates & Liu, 2022).
One grandparent remarked, "I read them old books and tell them stories from our culture, which
I think helps them appreciate reading and understand different types of literature" (Grandparent
5, personal communication, 2023). Parents, however, focused more on structured literacy
activities, such as phonics instruction and guided reading, which they believed were essential
for developing reading and writing skills (Snow & Matthews, 2022). A parent stated, "We
practice phonics and read together every day, which I think is crucial for their literacy
development" (Parent 3, personal communication, 2023).

The findings are consistent with prior research that underscores the significance of both
grandparents and parents in promoting children's literacy development through distinct yet
complementary activities (Snow & Matthews, 2022; Bates & Liu, 2022). The reported
influences on literacy outcomes illustrate how the unique contributions of each caregiver group
collectively support the cultivation of children's literacy skills.

Theme 5: Caregivers' Perceptions of Their Roles

Caregivers' perceptions of their roles in early childhood development emerged as a significant
theme. Grandparents often viewed their role as supplementary and focused on enriching
children's lives through cultural and narrative experiences (Garcia & Patel, 2023). One
grandparent stated, "I see my role as adding something special to their lives, like sharing our
family stories and traditions" (Grandparent 9, personal communication, 2023). Parents, on the
other hand, perceived their role as primary and encompassing all aspects of development,
including language and literacy (Garcia & Patel, 2023). A parent noted, "As parents, we feel
responsible for all aspects of our child's development, including their language and literacy
skills" (Parent 14, personal communication, 2023).

These findings align with the existing literature, which suggests that caregivers' perceptions of
their roles influence the nature and frequency of their interactions with children (Garcia &
Patel, 2023). Understanding these perceptions is crucial for developing interventions that
leverage the unique strengths of both grandparents and parents in supporting early childhood
development.

Discussion

The study highlights the differential impacts of grandparent and parent-child interactions on
early childhood language and literacy development, emphasizing the nature, frequency, and
caregivers' perceptions of their roles (Vygotsky, 2020). Grandparents' storytelling and cultural
activities, alongside parents' structured literacy efforts, illustrate the socio-cultural contexts
crucial for children's development.

These findings suggest that educational interventions and policies should leverage the unique
strengths of both grandparents and parents (Garcia & Patel, 2023). Tailored workshops for
grandparents and literacy resources for parents, along with policies supporting
intergenerational interactions, could enhance children's skills.

In summary, the study extends existing literature by illustrating the distinct yet complementary
roles of grandparents and parents in early childhood development. It also calls for further
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research to examine these caregiving dynamics across diverse cultural settings and to
investigate their implications for children’s long-term educational outcomes (Vygotsky, 2020;
Garcia & Patel, 2023).

Conclusion and Recommendations

Introduction to Conclusion and Recommendations

This section integrates the key findings from the qualitative investigation into how grandparent
and parent-child interactions differentially influence the language and literacy development of
children aged two to five. Drawing on the outcomes of the thematic analysis, the discussion
offers conclusions and proposes directions for future research, practical educational strategies,
and policy formulation. Additionally, the implications of the study are considered in relation
to socio-cultural theory, offering insights into how caregiver roles shape early developmental
trajectories.

Summary of Findings

The study identified several key themes that highlight the unique contributions of grandparents
and parents to children's language and literacy development. The nature of interactions showed
that grandparents often engaged in storytelling and cultural transmission, thereby enriching
children's narrative skills and cultural literacy (Bates & Liu, 2022). In contrast, parents focused
on structured literacy activities, such as reading and phonics instruction, which were crucial
for building foundational literacy skills (Snow & Matthews, 2022). The frequency of
interactions revealed that grandparents had less frequent but more extended interactions,
allowing for deeper engagement in activities, while parents provided more frequent daily
interactions, offering consistent opportunities for development (Weisleder & Fernald, 2021).
Caregivers' perceptions of their roles and impacts further underscore the complementary nature
of their contributions, with grandparents viewing their role as supplementary and focused on
cultural enrichment, and parents seeing their role as primary and encompassing all aspects of
development (Garcia & Patel, 2023).

Conclusions

The study concludes that both grandparents and parents significantly influence early childhood
language and literacy development, but through different means. Grandparents enhance
children's narrative skills and cultural literacy by exposing them to diverse narratives and
cultural contexts (Bates & Liu, 2022). In contrast, parents support foundational reading and
writing skills through structured literacy activities (Snow & Matthews, 2022). These findings
align with socio-cultural theory, which emphasizes the role of social interactions and cultural
tools in cognitive development (Vygotsky, 2020).

The frequency and nature of caregiver-child interactions are critical in shaping development.
Grandparents' less frequent but extended interactions allow for in-depth engagement in
activities like storytelling, while parents' more frequent daily interactions provide consistent
opportunities for growth (Weisleder & Fernald, 2021). These interaction patterns highlight the
importance of considering the full range of family dynamics.

Caregivers' perceptions of their roles also influence their interactions with children.

Grandparents see their role as supplementary, focusing on enriching children's lives through
cultural and narrative experiences, whereas parents view their role as primary, covering all
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developmental aspects (Garcia & Patel, 2023). This underscores the complementary nature of
grandparents' and parents' contributions to early childhood development.

Recommendations for Future Research

First, future studies could explore the differential impacts of grandparent and parent-child
interactions in different cultural contexts to understand how cultural variations influence
caregiver roles and children's development. Such research would provide valuable insights into
the ways in which cultural norms and practices shape the nature of caregiver-child interactions
and their developmental outcomes (Bates & Liu, 2022). By examining these variations,
researchers can better tailor interventions to be culturally sensitive and effective (Johnson &
Thompson, 2020).

Second, longitudinal research is recommended to examine the long-term impacts of these
interactions on children's educational outcomes. Longitudinal studies would provide valuable
insights into the sustained effects of caregiver-child interactions, allowing researchers to trace
the trajectory of children's development over time (Weisleder & Fernald, 2021). Understanding
these long-term effects is crucial for designing educational programs that can support children
from early childhood through their academic careers (Martinez & Rodriguez, 2022).

Third, quantitative studies could complement the qualitative findings of this research by
examining the frequency and duration of interactions and their correlation with language and
literacy development outcomes. Such studies would offer empirical data that could validate
and extend the qualitative observations, providing a more comprehensive understanding of the
mechanisms through which caregiver-child interactions influence children's development
(Garcia & Patel, 2023). Additionally, quantitative analysis can help identify specific patterns
and predictors of successful language and literacy development (Nguyen & Chen, 2019).

Recommendations for Educational Interventions

The findings of this study have significant implications for the development of educational
interventions that support language and literacy development in early childhood. First,
interventions should recognize the unique strengths of both grandparents and parents and
leverage their contributions to children's development. Workshops for grandparents on
engaging in storytelling and cultural transmission activities could enhance their impact on
children's language and literacy skills (Bates & Liu, 2022). Second, resources for parents on
structured literacy activities, such as phonics instruction and guided reading, could support
their efforts in fostering foundational skills (Snow & Matthews, 2022). Third, interventions
that promote intergenerational interactions, such as family literacy programs, could provide
opportunities for grandparents and parents to collaborate in supporting children's development
(Garcia & Patel, 2023).

Recommendations for Policy Development

The study's findings also have implications for policy development aimed at supporting early
childhood development. First, policies that support intergenerational interactions, such as
family leave for grandparents, could enhance children's language and literacy skills by
facilitating more frequent and meaningful interactions (Garcia & Patel, 2023). Second, policies
that provide resources and training for caregivers on effective language and literacy activities
could empower them to support children's development (Snow & Matthews, 2022). Third,
policies that promote the integration of cultural and narrative experiences in early childhood
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education could leverage the unique contributions of grandparents to children's development
(Bates & Liu, 2022).

Implications for Socio-Cultural Theory

The findings of this study provide robust empirical support for the socio-cultural theory of
development, which posits that social interactions and cultural tools are pivotal in shaping
cognitive development (Vygotsky, 2020). The diverse activities in which grandparents and
parents engage with children reflect the socio-cultural contexts that are instrumental in the
development of language and literacy skills. This study's findings highlight the necessity of
considering these socio-cultural contexts and the comprehensive spectrum of family dynamics
when investigating early childhood development.

The socio-cultural theory suggests that children's cognitive development is mediated by their
interactions with more knowledgeable others, such as parents and grandparents, who provide
scaffolding for learning (Rogoff, 2019). The current research aligns with this perspective by
demonstrating that the varied interactions between children and their caregivers are not merely
supplementary but are integral to the developmental process. These interactions are embedded
within cultural practices and norms that shape the child's cognitive and linguistic growth.

Moreover, the role of cultural tools, as emphasized by socio-cultural theory, is evident in the
findings of this study. For instance, the use of storytelling and shared reading as cultural tools
has been shown to enhance children's language development (Bruner, 2021). These tools are
not only instruments for learning but also carry cultural values and narratives that are
transmitted from one generation to the next, thus reinforcing the socio-cultural framework
within which children develop.

The implications of this study extend beyond the immediate findings to suggest that educational
interventions should be designed with an awareness of the socio-cultural contexts in which
children are raised. Interventions that fail to account for these contexts may be less effective in
promoting cognitive and linguistic development. Therefore, it is crucial for educators and
policymakers to recognize the importance of family dynamics and cultural practices in shaping
early childhood education programs (Lave & Wenger, 2022).

In conclusion, the findings of this study reinforce the principles of socio-cultural theory and
underscore the need for a holistic approach to understanding and supporting early childhood
development. By considering the full range of social interactions and cultural tools that children
experience, we can better appreciate the complex interplay of factors that contribute to their
cognitive and linguistic growth.

Conclusion

To conclude, this research enriches the existing body of knowledge by offering a detailed
exploration of how grandparent and parent-child interactions distinctly influence language and
literacy development during early childhood. The results underscore the significance of
acknowledging the unique yet complementary roles each type of caregiver plays in supporting
children's growth. These findings provide meaningful implications for future scholarly inquiry,
the design of educational programs, and the formulation of child development policies.
Emphasizing the strengths of both grandparents and parents can ultimately promote more
comprehensive support for children's linguistic and cognitive advancement.
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