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Abstract:

Teachers focus on learner autonomy because it is important, especially in
primary English classrooms. While many educators discuss the skills they use,
how parents can help students gain autonomy is not often talked about. This
systematic literature review (SLR) aims to bring together empirical results on
how parents help their children develop autonomy in learning English at
primary school. In line with PRISMA 2020, studies published as empirical
research in Google Scholar, ERIC and Scopus databases during the years 2015
to 2025 were identified as well as reviewed. Using strict inclusion and
exclusion criteria, the researcher chose 32 articles for review. Researcher
pulled out the data and organized it using thematic synthesis, focusing on
parental practices as well as roles to help children learn independently. Six core
practices emerged: (1) homework supervision, (2) provision of learning
resources, (3) encouragement, (4) language exposure, (5) creation of a
language-rich home environment and (6) parent-teacher communication. As a
result of these practices, children can handle their own learning activities and
self-regulate while learning English. Five parental roles were discovered:
motivator, co-learner, monitor, communicator and emotional supporter. All of
these roles contribute to young students being motivated, persistent and
reflective. It is clear from the findings that learner autonomy is built from the
interactions between school and home environments. Parents should use
autonomy-supportive approaches in both daily routines and their emotional
interactions with children. The review points out that collaboration between
schools and families helps build lifelong learning habits, especially where
English is not the first language of children. Recommendations include
fostering parental awareness and designing programs to align home support
with classroom goals.
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Introduction

Learner autonomy has long been recognized as a vital component of effective language
learning, originating from Holec's (1981) foundational definition as “the ability to take charge
of one’s own learning.” This concept has since evolved, with scholars like Benson (2011) and
Little (1991) emphasizing autonomy as a dynamic process wherein learners actively engage in
setting goals, selecting strategies and critically reflecting on their learning. Far from being
limited to self-instruction, learner autonomy involves the cultivation of self-regulatory skills
and the ability to navigate learning pathways independently, yet collaboratively, within
supportive environments.

Benson (2011), highlighted that learner autonomy involves the acquisition of skills and
dispositions that enable individuals to regulate their own learning processes by setting
objectives, selecting learning methods, monitoring progress and reflecting on outcomes. Such
capacities are not innate but are cultivated through guided learning experiences and scaffolded
support. At primary school, autonomy grows as teachers and parents give students little by little
more responsibility to manage their own actions as well as decisions (Guay et al., 2016).

Parental Support in Fostering Learner Autonomy

Many educators see building learner autonomy as a valuable goal that can be reached in the
classroom. However, a lot of new research points out that parents also contribute equally to
helping young children develop independent learning skills. Autonomy-supportive parenting
is when parents give their children meaningful choices, consider what they think and encourage
them to learn on their own (Andreadakis et al., 2018; Guay et al., 2016). Instead of telling
children exactly what to do, these parents help their children by giving advice that encourages
them to become more independent in their studies.

Research based on actual observations has found that different ways of parental involvement
can help children learn on their own. When parents fill their homes with language and reading,
speak English together as well as use different learning tools, their children can learn English
on their own in everyday situations (Tao & Xu, 2022; Ho et al., 2023). Moreover, parental
behaviour like encouraging their children, giving helpful comments and watching how they are
doing help learners develop self-regulation, which is important for being independent
(Erickson & Wharton-McDonald, 2018; Neubauer et al., 2021). Essentially, these types of
support close the gap between what is learned in school and what happens at home, allowing
students to continue practicing independent learning.

Even though parental support for learner autonomy matters a lot, it is still not widely studied
in educational reviews, mainly in primary school English language education. While teachers
are often seen as the primary agents of fostering autonomy, the foundational influence of
parents in shaping children's attitudes, motivation and self-management skills is undeniable
(Butler, 2015; Kalayc1 & Oz, 2018). Therefore, understanding how parents contribute to
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autonomy development through their daily practices and roles is essential for designing
effective home-school collaboration strategies.

Recent global research has extended our understanding of how parental support intersects with
digital innovation to foster learner autonomy, particularly in English language acquisition.
Papadakis et al. (2023) observed that Western parents, particularly in Europe and the US, are
increasingly leveraging cloud-based and augmented reality technologies to enhance children's
engagement and self-directed learning, creating new forms of educational scaffolding at home.
These tools are not only supplemental but play a transformative role in developing autonomy
through simulation-based tasks and open learning platforms. Similarly, Vaiopoulou et al.
(2021) emphasized that the use of educational apps by parents in kindergartens significantly
impacts early literacy and autonomy development, especially when parents perceive such tools
as effective and developmentally appropriate.

Moreover, the large-scale review by Papadakis (2023) on MOOCs from 2012 to 2022
highlighted how open digital platforms are now reshaping the learning landscape even for
younger users, especially when guided by parental involvement. The synergy between smart
technologies and family engagement provides children with both choice and competence, key
tenets of self-determination theory. These findings align with the argument that effective
parental support must evolve alongside technological affordances and educational shifts,
particularly in multicultural and digitally rich contexts.

Importance of Autonomy in Primary School English Learning in Malaysia

In Malaysia, English is designated as a second language and plays a vital role within the
national education system. The implementation of the Common European Framework of
Reference for Languages (CEFR) aligned curriculum has significantly influenced the teaching
and learning of English in primary schools (Ministry of Education, 2020). This framework
emphasizes communicative competence, learner-centered approaches, and the development of
independent learning skills from an early stage. However, despite policy initiatives aimed at
enhancing English proficiency, challenges persist particularly in fostering learner autonomy
among primary school students, who often rely heavily on teacher-led instruction and
structured learning materials (Tao & Xu, 2022).

Giving learners independence in English from primary school helps them develop important
self-management skills at an early stage. With autonomy, students can take charge of their
education and build habits such as setting goals, checking their own progress as well as thinking
carefully about their learning (Benson, 2011). Such skills are important for acquiring language
and for supporting students in all areas of school life by encouraging them to solve problems
on their own as well as stay eager to learn even after school (Guay et al., 2016).

Since English is not the main language in Malaysia, students need autonomy to supplement
what they learn at school. Those who learn on their own tend to look for more chances to learn,
practice by themselves and hang in there when things get tough, all of which are necessary for
becoming fluent (Tao & Xu, 2022). This is necessary when teacher guidance does not fully
meet all the diverse needs of students (Feng et al., 2019).
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Besides, encouraging autonomy in primary education helps students face the expectations of
college and work, where managing one’s own learning is important. When students start to
develop their autonomy, they learn to take charge of their learning, depend less on others and
feel more motivated (Andreadakis et al., 2018). Therefore, motivating learners to take charge
of their own learning fits in with both local education aims and the abilities needed by 21st-
century learners across the world.

Justification for this Systematic Review

Although learner autonomy has been widely explored in language education research, most
studies primarily focus on the role of teachers and institutional strategies. Parental support,
despite being a significant influence in children's learning remains underrepresented in
systematic reviews, particularly concerning its specific impact on fostering autonomy in
primary school English classrooms (Butler, 2015; Sigit & Anam, 2024; Tao & Xu, 2022;
Neubauer et al., 2021). This gap limits a comprehensive understanding of how family
environments contribute to the development of autonomous learning behaviours.

Furthermore, in the Malaysian context the unique challenges of second language acquisition,
coupled with diverse parental backgrounds, demand a clearer understanding of how parents
can effectively support autonomy development. The review works to close this gap by bringing
together evidence on parental practices and roles. This review will provide advice for
educators, parents and policymakers who want to promote autonomous learning among
primary school English learners (Ho et al., 2023; Kalayc1 & Oz, 2018).

Purpose of the Review
The primary purpose of this systematic literature review is to gather together the existing
research on the connection between parental involvement and student autonomy in English
classes at primary school. In particular, the review aims to find out the various methods parents
use to help their children learn on their own and to examine the roles parents play in this
process.

Therefore, the review provides a specific overview of parental support in the context of primary
education to help close a gap in the current literature.

Research Objectives
This systematic literature review is guided by the following research objectives:
1. To identify the parents’ practices that support learner autonomy in primary school
English classrooms.
ii.  To explore the roles of parents in fostering learner autonomy in primary school English
classrooms.

Research Questions
Based on the research objectives, this review addresses these research questions:
1. What are the parents’ practices that support learner autonomy in primary school English
classrooms?
1.  What are the roles of parents in fostering learner autonomy in primary school English
classrooms?
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Background of the Study

Parental practices play a big role in teaching children good learning habits by encouraging them
to be independent early on. Evidence suggests that supporting learners at home by giving them
different activities, helping with homework and encouraging efforts to learn on their own helps
develop their autonomy (Feng et al., 2019; Tao & Xu, 2022). Engaging in this way, parents
help children become motivated and able to control their own learning (Guay et al., 2016).
Additionally, autonomy-supportive behaviours like giving meaningful options and being
respectful of the child’s thoughts help the child adopt their learning goals (Andreadakis et al.,
2018).

Besides particular teaching methods, parents play different roles that help students become
more independent learners. As motivators, parents inspire their children’s desire to learn more
by praising them, setting goals and noticing their efforts (Clark & Ladd, 2000; Butler, 2015).
Studies have shown that when parents use empathy and do not control their children, it boosts
their children’s motivation as well as their ability to persevere (Neubauer et al., 2021). English
language learners need such motivational roles to stay interested in the subject outside the
classroom.

Co-learning is another important way where parents work together with their kids on learning
activities. Having a teacher in this role makes the learning environment cooperative, allowing
children to learn from one another and learn best practices (Hurtado & Castafieda-Pena, 2016;
Erickson & Wharton-McDonald, 2018). Some studies show that taking part in activities such
as reading texts and speaking allows children to practice on their own, with the support of
others nearby (Ciriza, 2018; Gao, 2006). A monitor is also responsible for tracking the child’s
learning, checking that tasks are finished and helping the child learn to self-regulate without
being too controlling (Vanderfaeillie et al., 2020).

Research Design

The researcher created a protocol for a systematic review to study how parents help students
become more independent in the primary school English classroom. It was decided to use this
method because it is better at combining the existing research and is more accurate (Van Laar,
Van Deursen, Van Dijk & De Haan, 2017).

The review follows the guidelines outlined in PRISMA 2020 (Preferred Reporting Items for
Systematic Reviews and Meta-Analyses) (Page et al., 2021). PRISMA guarantees clear and
complete information about the review process which makes the findings more reproducible as
well as reliable.

Search Strategy

To help find all the important studies, the researcher searched three academic databases:
Google Scholar, ERIC and Scopus. These databases were chosen because they cover a wide
range of educational and social science literature, just as the recommendations for conducting
top-quality systematic reviews in education research advise (Booth et al., 2021).

The researcher starts by choosing a specific year for the articles’ publication. Only studies

released between 2015 and 2025 were used since the world of education is constantly changing,
as well as home-school collaboration in language learning is gaining importance.
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Second, the researcher used the search strategy combined with a set of keywords and Boolean
operators to capture studies related to learner autonomy as well as parental support. Keywords
used included “learner autonomy,” “autonomous learning,” “parental roles,” “parental
practices,” “parental support,” “primary school,” “elementary school,” “English language
learning,” and “EFL.” Boolean operators (AND, OR) were applied to refine the search. For
example, (“learner autonomy” OR “autonomous learning”) AND (“parental roles” OR
“parental practices”) AND (“primary school” OR “elementary school”) AND (“English
language learning” OR “EFL”). This approach followed best practices outlined by the
Cochrane Handbook for systematic searches (Higgins et al., 2024).

2 (13 2 13

EEAN1Y

Third, the researcher also carried out both backwards and forward snowballing. As a result, the
search will be more accurate and less likely to show selection bias, as reference lists from main
articles were also checked manually (Booth et al., 2021).

Inclusion and Exclusion Criteria

Setting specific criteria for what to include and what to exclude in a systematic literature review
is necessary to keep only relevant as well as good-quality studies, according to Gough et al.
(2017). In order to support the objectives, the researcher created the criteria for the review,
which centered on parental help in encouraging independence in primary school English
classrooms. In the beginning, only English language research was considered to keep things
consistent and lessen the risk of translation errors. Thus, studies written in the Malay language
were omitted due to language problems and not being easily accessible (Booth et al., 2021).
Second, the researcher concentrated on peer-reviewed journal articles by omitting books,
conference papers and reports, because these articles offer stricter as well as proven evidence
(Higgins et al., 2024). Third, only online publications were considered so that screening and
data collection were straightforward, overlooking articles found only in print or inaccessible
formats. Fourth, the time limit for publication was set from 2015 to 2025 to ensure the research
included was about current educational trends (Gough et al., 2017).

Fifth, there were no limits on the country where research was published as long as it dealt with
learner autonomy in English classes in primary school. Still, articles not about primary
education were not included, regardless of where they came from. Sixth, empirical studies such
as qualitative and quantitative research, were focused on to fully understand how parental
support works (Booth et al., 2021). Theoretical papers, conceptual discussions and opinion-
based articles were excluded due to their lack of empirical evidence. Finally, the review
specifically targeted studies involving primary school learners by excluding research focused
on secondary, tertiary or adult learners, as parental influence is more significant in the early
stages of education (Guay et al., 2016). Table 1 below shows the inclusion and exclusion
criteria of this study.

Table 1: Inclusion and Exclusion Criteria of this Study

Types of criterions Criteria Inclusion  Exclusion
Language Malay language /
English language /
Type of publication Journal articles /
Books /
Conference papers /
Reports /
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Access Online /

Paper /
Publication period 2015 - 2025 /
Place of publication Worldwide /

Asia

Africa

North/ South America

Europe

Australia

~ YN YN N~

Type of study Empirical investigation /
Theoretical studies /
Research methods Qualitative /
Quantitative /
Level of learner autonomy Primary school /
Secondary school /
Tertiary level (Universities) /

Screening and Selection Process

The screening and selection process for this review followed the PRISMA 2020 guidelines
(Page et al., 2021). A total of 103 articles were identified through database searches (Google
Scholar, ERIC and Scopus) and backward and forward snowballing techniques. After removing
duplicates, 88 articles remained for screening. Titles and abstracts were reviewed, leading to
the exclusion of 48 articles (conference papers, reports, books) that did not meet the inclusion
criteria. Subsequently, 40 full-text articles were assessed for eligibility, from which 8 articles
were excluded for not aligning with the research objectives and questions. Finally, 32 articles
were included in the final synthesis. Only studies that explicitly reported obtaining ethical
approval or demonstrated adherence to ethical research practices, such as informed consent and
participant confidentiality were included in this review to ensure ethical compliance. The entire
selection process was documented using a PRISMA flowchart to ensure transparency and
replicability. Figure 1 shows the PRISMA flow diagram for this study.
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Articles identified through
Google Scholar, ERIC and
Scopus Database by using
the Boolean operators

Screening

Eligibility

Included

o

/

Articles identified through
backward and forward
snowballing (reference lists)

\

(AND/OR) (n=14)
(n=89) j \ /
\ 4
Articles after duplicates
removed
(n=88)
\ 4
Excluded articles:
Articles remaining after 1. conference papers
title and abstract review 2. reports
(n=88) 3. books
n=48
A 4
; Not relevant to
Full text articles assessed research  objectives
for eligibility ' and questions
(n=40) (n=8)

\ 4

Articles included in the

final review
(n=32)

Figure 1: PRISMA Flow Diagram for Screening and Selection Process of this Study

Data Extraction
For each of the 32 included articles, key details were extracted, including themes, the author(s),

year of publication, research context (country), study design (qualitative, quantitative, or mixed
methods), participants (primary school students and parents) and main findings related to
parental support in fostering learner autonomy. The extraction specifically focused on
identifying the practices parents employed (e.g., learning support strategies, resource
provision, home learning activities) and the roles they played (e.g., motivator, co-learner,

742



International Journal of
Modern Education IJMOE

EISSN: 2637-0905

Volume 7 Issue 25 (June 2025) PP. 735-754
DOI: 10.35631/1JMOE.725049

monitor, emotional supporter). This structured approach allowed for clear identification of
patterns across studies and provided the foundation for the subsequent thematic analysis.

Data Analysis and Synthesis
The extracted data were analysed using a thematic synthesis approach to identify patterns,
similarities and differences across the included studies. The analysis was conducted in two
stages. First, data related to parental practices were coded and grouped into categories such as
resource provision, homework supervision and home learning activities. Second, data about
parental roles was grouped into functions named motivator, co-learner, monitor, communicator
and emotional supporter.

Findings were reviewed and explained by highlighting the role these practices as well as roles,
play in helping students take charge of their own learning in primary school English classes.
To ensure all results were presented effectively and clearly, this method used the systematic
techniques suggested by Thomas and Harden (2008) as well as Booth et al. (2021).

Findings

The findings are arranged based on the two main research objectives. The first task in our study
is to learn about the methods parents use. Our second aim is to study the roles parents take on
in helping their children become independent learners. To study the collected data, thematic
synthesis was adopted to help bring out common themes and patterns.

Parents’ Practices that Support Learner Autonomy in Primary School English Classrooms
One of the most common practices identified in the reviewed studies is homework supervision
where parents guide or assist children in completing English language tasks. Feng et al. (2019),
as well as Tao and Xu (2022), explained that when parents help supervise homework. It
encourages students to manage their work and learn responsibility. Besides, learning resource
provision is another frequent practice, where parents supply learning materials such as English
workbooks, mobile apps and online resources to support language acquisition (Li, 1999; Zhang
& Whitebread, 2019). These activities improve children's chances to learn and also help them
use the language on their own outside of school (McCurdy et al., 2020).

Encouragement and positive reinforcement toward learners proved to be key for parents
helping their children in English. Daniel et al. (2018) and Ozcelik (2022) discovered that telling
children, “Well done” or “Keep trying” encourages them to feel good about themselves as well
as take on learning by themselves. Furthermore, parents are important in language exposure
opportunities to learn English at home, like watching English cartoons, singing songs or
reading stories (Guay et al., 2016; Newcombe, 2018). These activities help learners use
language in real-life situations which makes them feel more confident to work on their own.

A number of studies suggest that language rich home environment gives learners more control
over their learning (Andreadakis et al., 2018; Laurin & Joussemet, 2017). This includes using
English in your everyday talks, sharing English media and making sure the environment
supports students using the language by themselves. Parent-teacher communication helps
ensure that what happens at home supports the child’s progress at school. Lei and Mustapha
(2024) as well as Sigit and Anam (2024), suggest that frequent communication between parents
and teachers helps parents better understand what students need to learn so they can support
students in making their own learning decisions. They prove the many steps parents take to
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2 below shows the 6 themes emerged after systematic review for research objective 1 which is

to identify the parents’ practices that support learner autonomy in primary school English
classrooms.
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Table 2: Emerged Themes for Parents’ Practices That Support Learner Autonomy in Primary School English Classrooms (RO 1)

Theme Author, Year, Design Data collection  Respondents Main Findings/Results
Country method
1. Homework Tao & Xu (2022) Qualitative  Interviews Parents of Parental supervision of homework
Supervision Chi primary students tasks supports children’s
na development of self-regulatory
skills.
Feng et al. (2019) Quantitative  Surveys Parents of Task supervision enhances learner
China primary students responsibility.
McCurdy et al. ~ Mixed Observations Parents & Guided task management fosters
(2020) USA Methods students autonomy skills.
2. Learning Resource Li(1999) Qualitative  Interviews Parents of Providing English resources
Provision China primary students encourages self-initiated learning.
Zhang & Mixed Observations Parents & Resource availability boosts
Whitebread (2019) Methods students independent learning.
UK
Costa et al. (2020) Quantitative  Surveys Parents & Access to learning materials
Portugal teachers supports autonomy development.
3. Encouragement Daniel et al. Quantitative  Surveys Parents & Positive reinforcement enhances
(2018) USA children learner motivation.
Ozgelik (2022)  Qualitative Interviews Parents of Parental praise builds learner

primary students confidence.

745



4. Language Exposure

5. Language rich
Home Environment

6. Parent-Teacher

Communication

Turkey

Erickson &
Wharton-
McDonald (2018)

USA

Guay et al. (2016)

Canada

Newcombe (2018)

UK

Laurin &
Joussemet (2017)

Canada

Andreadakis et al.

(2018)
Greece

Lei & Mustapha
(2024)

Malaysia

Sigit & Anam
(2024)

Indonesia

Qualitative

Quantitative

Qualitative

Qualitative

Quantitative

Mixed

Methods

Qualitative

Interviews

Surveys

Observations

Interviews

Surveys

Surveys

Interviews

Interviews

and

Parents of
English learners

Parents of
English learners

Parents &
children

Parents of
primary learners

Parents &
children

Parents &
teachers

Parents of
primary students
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IJMOE

Encouragement fosters persistence
in self-learning.

Daily English exposure activities
promote autonomy.

Informal language use enhances
independent practice.

English-rich home settings
encourage self-directed learning.

Home-based language environments
support autonomous learning.

Regular communication aligns home
support with classroom goals.

Collaborative dialogues with
teachers reinforce learner autonomy.
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Roles of Parents in Fostering Learner Autonomy in Primary School English

Classrooms
One of the prominent roles of parents in fostering learner autonomy is motivator. Parents
inspire and encourage their children to stay engaged in English language learning by praising
effort, celebrating small achievements and setting learning goals together (Butler, 2015;
Neubauer et al., 2021). Besides, the role of co-learner is evident when parents actively
participate in learning activities with their children, such as reading English books together or
engaging in language games (Hurtado & Castafieda-Pena, 2016; Ciriza, 2018). By acting as
learning partners, parents not only model effective learning strategies but also create
meaningful opportunities for children to practice autonomy in a supportive environment.

Another significant role is monitor, where parents supervise their child’s study routines, track
progress, and ensure task completion. This supervisory role, however, is autonomy-supportive
rather than controlling, aiming to guide rather than dictate the learning process (Gao, 2006;
Vanderfaeillie et al., 2020). According to studies, if parents set up a monitoring system that
matches the child’s pace, it helps the child feel in charge of their learning (Clark & Ladd, 2000;
Erickson & Wharton-McDonald, 2018). Besides, parents usually, as communicators, keep in
touch with teachers to ensure home and school learning match. When parents and teachers
communicate, parents can help students study what they are learning in class on their own (Ho
et al., 2023; Kalayc1 & Oz, 2018).

The role of an emeotional supporter is also very important for helping learners feel confident
and strong. Parents give emotional support most during times when their children struggle or
feel unsure about using English (Distefano et al., 2021; Farida et al., 2024). Children become
less anxious, are more motivated to learn and are encouraged to follow their own path in
language learning thanks to emotional support. Bai and Gu (2022), along with Purwanto et al.
(2023), argue that when parents show emotional support, students become more motivated as
well as determined in their own learning. These roles demonstrate the multifaceted ways
parents contribute to fostering learner autonomy in primary school English classrooms. Table
3 below shows the 5 themes emerged after systematic review for research objective 2 which is
to explore the roles of parents in fostering learner autonomy in primary school English
classrooms.
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Table 3: Emerged Themes for Roles of Parents in Fostering Learner Autonomy in Primary School English Classrooms (RO 2)

Theme Author, Year, Design Data collection Respondents Main Findings/Results
Country method
1. Motivator Butler (2015) Qualitative Interviews Parents of Parents’ encouragement boosts
China primary students  motivation for autonomous
learning.
Neubauer et al. Quantitative  Surveys Parents & Daily autonomy-supportive
(2021) USA children parenting enhances motivation and
well-being.
Purwanto et al. Qualitative Interviews Parents of Parental support fosters learner
(2023) Indonesia primary students  engagement and self-efficacy.
2. Co-learner Hurtado & Qualitative Observations and Parents & Parents as co-learners enrich EFL
Castafieda-Pefia Interviews students literacy learning through active
(2016) participation.
Colombia
Ciriza (2018) Case Study  Interviews Parents of Collaborative learning with parents
Spain primary learners  strengthens learner autonomy.
Arraiza (2015) Qualitative Document Parents & Home rules and joint tasks support
Finland Analysis teachers learner initiative.
3. Monitor Gao (2006) Qualitative Interviews Parents of Monitoring children's learning
China English learners  routines supports autonomy
development.
Vanderfaeillie et al.  Mixed Surveys and Foster parents Supervisory roles linked to
(2020) Methods Observations fostering children’s autonomy.
Belgium
Clark & Ladd (2000) Quantitative  Surveys Parents & Parental monitoring enhances
USA children children's self-regulation skills.
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4. Communicator

5. Emotional
Supporter

Ho et al. (2023)
Vietham

Kalayc1 & Oz (2018)
Turkey

Distefano et al.
(2021) USA

Bai & Gu (2022)
China

Farida et al. (2024)
Indonesia
Erickson &
Wharton-McDonald
(2018)

USA

Mixed
Methods

Qualitative

Qualitative
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Effective parent-teacher
communication aligns home and
school learning.
Communication strengthens
parental involvement and learner
autonomy.
Autonomy-supportive
communication fosters learner self-
direction.

Emotional support from parents
mediates learner self-efficacy and
autonomy.

Emotional encouragement reduces
language learning anxiety.
Emotional scaffolding promotes
independent learning behaviours.
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Discussion
This review confirms that parental practices such as homework supervision, providing
resources, encouragement and language exposure significantly support learner autonomy in
primary school English learning. These findings align with previous research (Tao & Xu, 2022;
Guay et al., 2016), emphasizing that structured parental involvement enhances children’s self-
regulation and independent learning skills. The findings of this systematic review also indicate
that parental practices such as facilitating learning environments, encouraging independent
language use, maintaining communication with teachers, and providing technological and
material resources consistently support learner autonomy across various cultural contexts.
These practices are in line with Self-Determination Theory (Deci & Ryan, 2000), which
emphasizes autonomy-supportive environments as key to fostering intrinsic motivation. In
Asian settings, such as China and Vietnam, parents often take a directive yet structured
approach, guiding children’s learning through routines, home tutoring, and expectations of
excellence (Zhao et al., 2019; Nguyen, 2022). This contrasts with Western contexts like the US
and UK, where learner independence is nurtured through dialogic engagement and parent-child
negotiation in learning (Neubauer et al., 2021). The convergence of practices suggests a
universal recognition of the need for home-based educational scaffolding, though its
implementation varies due to sociocultural expectations and educational policy influences.

Additionally, parents play multiple roles such as motivators, co-learners, monitors,
communicators and emotional supporters. This in collectively nurture students’ confidence and
engagement (Neubauer et al., 2021; Hurtado & Castafieda-Pefia, 2016). These roles highlight
the relational and emotional dimensions of fostering autonomy, reinforcing that learner
autonomy is a shared responsibility between home and school. These results reaffirm Benson's
(2011) perspective that autonomy development is a socially mediated process where it requires
structured support from both educational institutions and family environments. Regarding the
roles of parents, the analysis reveals that parents’ function not just as helpers but as motivators,
learning partners, monitors, and sometimes informal educators. The review found that across
both high-context (e.g., Malaysia, Indonesia) and low-context cultures (e.g., Australia, USA),
parents play central roles in shaping learners' self-regulatory habits and motivation. However,
the intensity and style of involvement differ in Malaysian and Indonesian parents, for example,
tend to emphasize moral responsibility and respect for authority in learning (Ho et al., 2023),
while Western parents more frequently prioritize open dialogue and learner-led decisions
(Butler, 2015). These cross-cultural contrasts reinforce the need for culturally responsive
parental engagement frameworks. The implication for educators and policy-makers is to
recognize the nuanced roles parents play and to design school-family collaboration strategies
that honor local values while encouraging learner independence.

Limitations and Recommendation of the Study

This review is limited to studies published in English from 2015 to 2025, which may exclude
relevant research in other languages. The focus on primary school English learning narrows
generalizability to other subjects or educational levels. Future research should explore cultural
variations in parental support for learner autonomy, especially in multilingual and diverse
socio-economic contexts. It is also recommended to conduct empirical studies in Malaysian
primary schools to validate these findings locally.
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Conclusion

The findings revealed that practices such as homework supervision, resource provision,
encouragement, language exposure and parent-teacher communication are key strategies
parents employ to nurture their children's autonomous learning. Second, parents assume vital
roles as motivators, co-learners, monitors, communicators and emotional supporters,
contributing to the development of learners' self-regulation and independence.

To put it in a nutshell, the review highlights the multifaceted nature of parental involvement in
language learning, confirming that learner autonomy is not solely the domain of formal
education but is significantly influenced by the home environment.
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