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The worldwide economic slump and its considerable impact on the higher 

education sector have been attributed to the COVID-19 pandemic. Campuses 

were closed suddenly as a social distancing tactic to avoid community 

transmission; therefore, in-person classes have transitioned to online learning. 

Because of this, there has been a change in attention to the use of online 

learning tools and platforms for effective student participation, which may be 

too expensive or unavailable for some students. Understanding how online 

education can affect a student's emotional well-being and social life is crucial. 

Consequently, the purpose of this research is to explore how the effects of 

COVID-19 on students' mental health and social life are connected to their 

schooling. The studies focus on three areas that could affect students' emotional 

and social well-being: classroom procedures, counselling, and evaluation 

strategies. These students' emotional and social well-being is the primary focus 

of this investigation, and the researchers hope to identify not only the elements 

that have the most bearing on these outcomes but also the relationships between 

independent and non-independent variables. One hundred fifty undergraduates 

in their last year from the School of Technology Management & Logistics 

(STML) at the Universiti Utara Malaysia (UUM) filled out a questionnaire to 

provide us with this information. The analysis was performed using SPSS, a 

statistical package. It appears from the results that instructional approaches, 

guidance, and assessment methods all have an effect on the dependent variable 

(mental health as well as the social life of students).  
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Introduction 

In December 2019, COVID-19 broke out in Wuhan, China, and spread worldwide in early 

2020. (Sahu, 2020). On June 1, 2020, the WHO declared the COVID-19 outbreak a global 

public health emergency due to its spreadability (Spina et al., 2020). According to the WHO, 

107 nations have closed schools due to the COVID-19 pandemic (Viner et al., 2020). 

Globalisation increases our risks. The national COVID-19 outbreak continues. Regardless of 

nationality, education, or income, it has affected everyone. However, consequences have 

already hit the most vulnerable, which is not true. Education is no exception. Parental support 

and a desire to learn can help disadvantaged students get past the school doors. When schools 

close, low-income students are shut down. This crisis has revealed many educational 

inequalities, starting with the lack of broadband and computers needed for online education 

and continuing through a mismatch between resources and needs. Globally, COVID-19 has 

affected education, particularly higher education. As of April 8, 2020, colleges and universities 

had to close to stop the spread of the virus, delaying 220 million post-secondary students in 

175 countries. This represents 13% of all affected students worldwide (World Bank, 2020; 

UNESCO, 2020). 

 

Higher education institutions (HEIs) quickly moved as many of their teaching and learning 

activities online, coining new terms like "remote learning", "home-based learning", "online 

learning", and "emergency remote education". The COVID-19 pandemic forced schools and 

colleges worldwide to close, and the government ordered social distance, which has been 

shown to flatten the infection curve and reduce disease deaths. The most important pandemic 

preparedness measure, "social distance" or "physical distancing", reduces interpersonal 

interaction and limits community transmission in dense social networks like university 

campuses (Weeden & Cornwell, 2020). Many university courses have been cancelled or moved 

online. Campus activities include conferences, workshops, sports, and more (Gewin, 2020). 

According to the survey, 1,198,530,172 students in 186 countries have had school cancellations 

due to COVID-19 (UNESCO, 2020). Malaysia's physical distance policy includes school 

closures to reduce disease spread and health system stress. The purpose of this paper is to 

examine the relationship between the effects of university closures and the mental health and 

social lives of students. 

 

Literature Review 

COVID-19 is a public health crisis. Many nations closed their universities. The problem 

underlines the difficulties politicians have in deciding whether to close schools to minimise 

contact and save lives or enable workers to continue working to keep the economy afloat. 

Homeschooling is a shock to parents' productivity and might temporarily harm children's social 

and educational development. Online education is growing like never before. Online student 

assessment entails trial and error and uncertainty. Many assessments were eliminated. These 

changes can produce short-term issues and worsen disparities for affected groups. 
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Teaching Practices 

Online learning fuels hopes that technology will improve classroom practices. Modern tools 

can help teachers teach more. Because the instructor is a facilitator, online courses are growing 

globally (Santos et al., 2019). Many instructors fear online education because of plagiarism 

and the absence of tools for effective teacher-student collaboration. Learning strategies are the 

most important factor in explaining endogenous learners' characteristics and performance in 

various learning contexts, however Choi (2016) noted that they might vary based on subjects, 

learning environments, and learners' preferences. Oliver (2001) claims online education differs 

greatly from classroom schooling. Pedagogical and instructional adjustments are needed. To 

make online education standard, schools must teach faculty how to construct digital curricula 

and teach online. Smart & Cappel (2006) describe effective online learning as foundational. 

Online learning is defined by Means et al. (2010) as any online education. Mail, television, 

radio, video conferencing, video cassettes, and computer-delivered education are excluded. 

Most authors define online education as teaching with technology (Conrad, 2002). Internet-

based training is called distance education, computerised electronic learning, online learning, 

and others. Teachers or lecturers teach online courses. COVID-19 online education is great. 

Work and learn at your own pace with our flexible timetable. 

 

Online education should have started earlier since the internet of things led the fourth industrial 

revolution. Online schooling has changed. Online learning is advantageous. Since information 

is unlimited, online education is suitable for everyone. Traditional teachers can prepare lecture 

material and watch it online if they can't attend class. Email, websites, and downloaded movies 

and texts can educate. Teachers and students can use online quizzes, video lectures, and 

interactive exercises. Online education spreads information faster. It's faster than classroom 

instruction. This saves 25-60% over traditional learning methods. Online education introduces 

new programmes, standards, ideas, and concepts. Online education has several options. 

Distance educators use these sites. Webinars, polls, Google Drive, WhatsApp, and Facebook 

Messenger are technology-enabled pedagogies. Video conferencing expedites instruction. 

Jeong et al. (2020) said video conferencing has helped university students from diverse places 

bond through tough times. 

 

Guidance 

Modern pupils are called digital natives (Prensky, 2001), millennials (Howe & Strauss, 2000), 

the net generation (Tapscott, 1998), or the digital generation (Prensky, 2001). Technology was 

ubiquitous when they arrived. The author's research shows that students love information 

communication and technology (Ali, 2018). Mobile phones and tablets are introduced to 

children worldwide at a young age (Shava et al., 2016). Jesse (2015) found that 99.8% of 

students use mobile phones for voice calls, messaging, social media, and apps. The fast 

adoption of technology in schools suggests that students like it (Willms & Corbett, 2003). The 

idea that the clean generation is fully proficient in ICT is also problematic. The World Bank 

(2020a) agrees that directing students and teachers to enormous online archives without 

sufficient guidance won't help during the COVID-19 closure. Since they're tech-savvy but not 

theoretically trained. O'Sullivan et al. (2018)'s research supports his claim that many digital 

natives have technology restrictions. A 2014 study confirmed the discrepancy between young 

people's self-perception and their computer literacy (ECDL Foundation, 2014). The World 

Bank (2020b) has restated its opinion that most students will have significant difficulty 

accessing online learning, particularly those in areas with low internet connectivity and other 

severe impediments. 
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Assessment Method 

Because of the global shutdown, many tests are postponed or cancelled. Many organisations 

have abolished internal reviews because they value them less. The goal is to update parents and 

educators about the child's progress. This data loss can harm a child's long-term well-being if 

giftedness or learning problems aren't discovered early. The simulation shows a catastrophic 

data center outage (Andersen & Nielsen, 2019). Some kids can't take the exam. Two years 

later, reading and math scores rose 9th of a standard deviation. This affects poor children more. 

External assessment is also affected by school closures. If the blockade lasts long enough, 

similar activities may occur elsewhere. Instead of cancelled evaluations, Murphy and Wyness 

(2020) show that "expected grades" are often wrong and that low-income pupils' predicted 

grades are fortunate but inferior to those of high-achieving children from more affluent 

households. Teachers might assess pupils without blind tests. Systematic bias between 

unblinded and blinded examinations has been shown in many circumstances, with the direction 

of bias usually dependent on whether the child belongs to a group that performs well or poorly 

on standardised tests. 

 

If girls perform better on the topic, an unblinded appraisal of a boy's performance may be 

slanted downward. The switch to unblinded subjective testing could affect college admissions 

because these tests are so important. Online evaluation includes giving students feedback, 

grading their performance, and guiding their learning (Ndibalema, 2021; Sözen & Güven, 

2019; Amua-Sekyi, 2016). E-tests, quizzes, assignments, projects, presentations, portfolios, 

and discussion forums can be used to regularly assess online learning due to the lack of teacher-

student interaction. Oral presentations, video presentations, research articles, group projects, 

peer assessments, and standardised exams exhibit adaptability like many options. Electronic 

portfolios allow students to update their achievements and accomplishments more often 

(Gordon, 2014). Assessment delivery is flexible. Learning analytics can help flexible education 

by gathering students' learning traces inside the learning system for instantaneous evaluation 

and displaying the results in reports or dashboards. 

 

Impact on Students 

The COVID-19 pandemic has changed schooling nationwide. The Movement Control Order 

closed all industries, including education. The restriction of movement of people will affect 

600 million students at universities and other higher education institutions worldwide (Jena, 

2020). This interruption severely impacted the university's teaching and learning system. The 

Ministry of Higher Education (MOHE) is looking for ways to meet educational goals if the 

education sector closes. MOHE recommends virtual classrooms for all campus activities, 

including classroom instruction and learning (Rashid et al., 2021). That alternative has its own 

drawbacks for pupils. Students suffer most. Most university students avoid online learning. 

Students must adapt to this unexpected adjustment to preserve their health particularly mental 

health. These mental health issues may make students nervous (Jafar et al., 2020). 

 

Mental Health of Students  

COVID-19 is an unnatural calamity that could harm everyone's mental health and psychosocial 

well-being. Global health officials expect pandemic stress to affect all socioeconomic groups. 

No comprehensive evaluation has examined COVID-19's mental health effects, however avian 

flu and SARS have shown harmful effects. Public health emergencies damage students' mental 

health, and they need community, family, and post-secondary support to recover (Son et al., 

2020). The government and schools should collaborate to provide children with fast and high-

quality crisis psychiatric treatment. During the COVID-19 pandemic, student anxiety and 
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despair exceeded the national norm. Student mental health is significant since a large number 

of university and college students suffer from emotional distress (Tuck & Thompson, 2021). 

 

Mental health issues can hinder students' learning and socialization, limiting their career and 

personal prospects after graduation. COVID-19's rapid spread and nationwide social isolation 

will certainly continue to harm college students' mental health (Penninx et al., 2022). Few 

studies have examined the pandemic's psychological consequences for the public, healthcare 

personnel, and elderly (Hossein & Nasim Nateghi, 2020; Alqahtani et al., 2022). The poll also 

showed increased tension, worry, and unhappiness, as well as social exclusion awareness. One 

Chinese public study found that appropriate health information during an outbreak reduced 

stress (Lin et al., 2020). An epidemic study has linked incorrect information shared in internet 

forums and social media to greater anxiety and dread. Avoiding infected people is one of the 

only ways to stop COVID-19. Preventing COVID-19 by washing hands and wearing a mask 

reduces psychological distress. Many schools are providing COVID-19 information from 

reliable sources; however, kids may be exposed to incorrect information on popular social 

media platforms. 

 

Social Life of Students 

COVID-19 has spread in education, so the viruses should be reduced and prevented 

everywhere. Parenting affects children's emotional and motor development. Since March 2020, 

school closures have affected 290.5 million students worldwide (Mastura & Santaria, 2020). 

Face-to-face research involves student-teacher and peer connections. Online education was a 

COVID-19 alternative. Online learning requires teachers and students to use more technology 

because they can be in multiple places at once (Hussin, 2017). Online education requires an 

open, adaptive network that supports different information exchange methods (Moore et al., 

2011). Yunus and Rizki stated that the COVID-19 pandemic advanced Industry 4.0 (2020). 

This may reduce student interaction. This prevents teachers from assessing pupils' emotional 

and psychomotor skills. They cannot progress socially. Teachers and educators must 

collaborate to assess students. Combs and Slaby (1977) define social skills as the ability to 

interact with others in a positive manner. Student community living requires solid social skills. 

 

Today's multicultural, democratic, and globalised society requires social skills (Widoyoko, 

2011). Social abilities include clear communication and group collaboration. Kids benefit from 

social skills. Great social skills help students make friends and keep them. Socializing with 

others helps students learn. Socialization teaches kids social norms (Hildayani et al., 2013). 

Social isolation, especially abroad, can be mentally taxing. Many students feel alone due to 

fewer peers and social events. Because they can't connect with others, they're missing out on 

life. However, isolation may exacerbate the psychological challenges of academic life. Many 

newly independent young adults find it stressful to manage their social life, health, and 

academics. Some kids struggle with isolation, pandemic anxiety, and online learning. Students 

may experience anxiety, depression, and suicidal thoughts. 

 

This study has three independent variables (IV) and two dependent variables (DV). The 

dependent variable are the mental health and social life of students which depends on the 

independent variables which consists of three factors, namely teaching practices, guidance, and 

assessment method. The variables can be illustrated in Figure 1. 
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Figure 1: Research Framework Of The Impact of COVID-19 on Education 

 

The following alternative hypotheses are proposed: 

 

H1:  There is a significant relationship between the effect of COVID-19 on education and 

 mental health of students. 

H2:  There is a significant relationship between the effect of COVID-19 on education and 

 the social life of students. 

 

Specifically, the null hypothesis infers that the correlation between the IV and DV is not 

significantly different from zero. When expressed in variance terms, it infers that the 

relationship explains no significant variance.  

 

Methodology 

This study collects data for analysis using quantitative approaches. The study's goal is to 

discover the link between educational practices and students' mental health and social life. As 

a result, final-year undergraduate students at the School of Technology Management & 

Logistics (STML), at Universiti Utara Malaysia (UUM) were chosen as respondents since they 

represent the millennial demographic that suits the study's aims. The data was obtained using 

an online Google Forms questionnaire and disseminated using the WhatsApp platform. Given 

that the final-year student population for the first semester 2022/2023 session at STML was 

632, the targeted sample size was 150 following stratified random sampling. There are four 

sections to the questionnaire. One month of data collection was carried out starting in early 

November 2022. The first section was created to collect demographic information in order to 

better understand the students' origins. The second section addressed participants about their 

perceptions of educational procedures employed during the COVID-19 pandemic. Following 

that, the third and fourth sections inquired about students' mental health and social life 

throughout the adoption of instructional procedures during the pandemic. To assess educational 

procedures, mental health, and student social life, a 5-point scale was utilized, with the options 

being strongly disagree, disagree, neutral, agree, and strongly agree. Scale survey questions are 

useful for gauging respondents' attitudes and reactions to specific issues (Taherdoost, 2019). 

To test the hypotheses, Statistical Package for the Social Sciences (SPSS) was employed for 

data analysis. 

 

Educational practices 

during COVID-19 

 

⚫ Teaching practices  

⚫ Guidance Method 

⚫ Assessment method  

 

Mental health of students  

Social life of students  

Dependent Variable Independent Variable 
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Data Analysis And Discussion 

This study received 150 responses, representing a 100% response rate. Table 1 shows the 

demographic profile of the respondents. According to the results, 60% (90 people) of the 

respondents are female and 40% (60 people) are male. The percentage of respondents aged 22 

to 24 years is 92.7% (139 people) higher than the percentage of respondents aged 25 to 26 

years, which is 7.3%. (11 people). There were 129 respondents, or 86% in semester 7, 12.7% 

in semester 8 (19 people), and only 1.3% (2 people) in semester 9. Furthermore, the technology 

management program had the most respondents (76 people, or 50.7%), the operations 

management program had 26.7% (40 people), and logistics and transportation had the fewest 

(34 people, or 22.7%).  

 

Not only that, but respondents were also asked questions about COVID-19, such as whether 

they checked detailed information about COVID-19. Thus, 112 people (74.7%) check the 

details of COVID-19 development on a regular basis, while 38 people (25.3%) do not check 

the development of COVID-19. Following that, respondents were asked questions about 

having been infected with the coronavirus; thus, the total number of respondents who had been 

infected with COVID-19 was only 52 (34.7%), while 98 (65.3%) had never been infected. The 

final question regarding the respondents' demographics was whether COVID-19 would affect 

their academic performance, and a total of 138 people (92%) stated that COVID-19 affected 

their academic performance, while a total of 12 people (8%) stated the opposite. 

 

Table 1 Descriptive Analysis 

Variables Category Frequency Percentage 

Gender Male 60 40 

Female 90 60 

Age 21 years and under 0 0 

22 years to 24 years 139 92.7 

25 years to 26 years 11 7.3 

27 years and above 0 0 

Semester  6 0 0 

 7 129 86 

 8 19 12.7 

 9 2 1.3 

 10 0 0 

 11 0 0 

Programs Management of 

Technology 

76 50.7 

 Operations 

Management 

40 26.7 

 Logistics and 

Transportation 

34 22.7 

 Others 0 0 

Are you checking the details of 

development regarding COVID-19 

in Malaysia? 

Yes 112 74.7 

No 38 25.3 

Have you ever been infected with 

COVID-19?  

Yes 52 34.7 

No 98 65.3 
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Will COVID-19 affect your 

academic performance? 

Yes 138 92 

No 12 8 

 

Cronbach's alpha was computed for each of the constructs and reliability of the scales were 

assessed. According to Sekaran and Bougie (2013), Cronbach’s alpha values larger than 0.60 

indicate satisfactory internal consistency for the measures. The closer the alpha value to 1, the 

better the internal consistency reliability for the scale. Table 2 shows that the alpha values for 

all measures are greater than 0.60, indicating that the measures used in this study are reliable.  
 

Table 2 Cronbach’s Alpha Coefficient For Variable 

Variable/Construct Cronbach’s alpha No. of items 

Mental Health   0.882 7 

Social Life 0.808 7 

Teaching Practices  0.810 7 

 Guidance   0.666 7 

Assessment Method 0.769 7 

  

The data collected has a pattern and general tendencies, which can be described using 

descriptive statistics. Descriptive statistics for all variables are presented in Table 3. The result 

shows that the mean for the assessment method is 4.593. This variable is the highest mean 

while the least mean is the guidance method with 4.059. For standard deviation, it shows that 

the highest standard deviation is mental health; 0.559 while the lowest standard deviation is 

guidance method at 0.377. 

 

Table 3 Descriptive Statistic 

 n Mean Std. Deviation 

Mental Health 150 4.363 0.559 

Social Life 150 4.338 0.483 

Teaching Practices 150 4.265 0.486 

Guidance 150 4.059 0.377 

Assessment Method 150 4.593 0.404 

Valid n (listwise) 150   

 

The strength of the linear relationship between two variables can be easily and quickly 

quantified with correlation analysis. As a rule of thumb: (a) a correlation coefficient of 0.5 or 

above indicates strong association; (b) coefficient values from 0.30 to 0.49 equal moderate 

association; (c) coefficient values from 0.10 to 0.29 equal weak association; and coefficient 

values from 0.0 to 0.09 indicate no association (Cohen, 1988). Pearson's Correlation Analysis 

is used by researchers to make inferences about the relationship between teaching practices, 

guidance, and assessment method, and students' mental and social well-being. However, 

correlation analysis can only make inferences about the link between two variables. From Table 

4, the study found that teachers who engage in reflective practice had a significantly 

relationship with their students' mental health (r = 0.676, p = 0.01) and social life (r = 0.750, p 

= 0.01). There is a significant positive correlation between guidance strategies and students' 

mental health (r = 0.626, p =.01). The guidance approach that comes next also had a good 

correlation with students' social life (r=0.695, p= 0.01). Students' social life (r=0.734, p=0.01) 
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and mental health (r=0.708, p=0.01) are likewise positively correlated with the evaluation 

approach. The specific findings of the study's correlation analysis are presented in Table 5. 
 

Table 4 Pearson Correlation Analysis 

  Teaching Guidance Assessment Mental 

Health 

Social Life 

Teaching  1     

Guidance  .732** 1    

Assessment  .735** .644** 1   

Mental 

Health 

 .676** .626** .708** 1  

Social Life  .750** .695** .734** .765** 1 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Table 5 Summary Pearson Correlation Analysis 

Hypothesis Correlation Coefficient 

(r) 

Relationship 

Teaching Practices - Mental Health 0.676** Strong 

Teaching Practices - Social Life 0.750** Very strong 

Guidance - Mental Health  0.626** Strong 

Guidance - Social Life 0.695** Strong 

Assessment Method - Mental Health  0.708** Very Strong 

Assessment Method - Social Life 0.734** Very Strong 

 

Multiple regression analysis should be used when making predictions about a dependent 

variable based on more than two independent variables (Hair et al., 2013). Multiple regression 

analysis is used to determine if there is a relationship between the independent variables 

(teaching practices, guidance techniques, and assessment method) and a dependent variable 

(mental health or social life).  

 

Mental Health of Students  

As shown in Table 6, the value of 0.561 for the adjusted R square demonstrates that the IVs 

(teaching techniques, guidance methods, and evaluation methods) account for 56.1% of the 

variances in mental health of students. The values of F = 64.505 and p < 0.001 indicate that the 

relationship is statistically significant. In other words, all the three IVs contributed significantly 

to students' mental health. Teaching procedures (std. β = 0.232, p = 0.013), guidance methods 

(std. β = 0.188, p = 0.023), and assessment methods (std. β = 0.417, p = 0.001) are significant 

predictors of student mental health. Therefore, hypothesis H1 is not rejected. 
 

Table 6 Multiple Regression Analysis of Mental Health 
 

Model Summary 

R R Square Adjusted R Square Std. Error of the Estimate 

0.755a 0.570  0.561 0.37054 

a. Predictors: (Constant), Assessment, Guidance, Teaching 
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ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

Regression 26.569 3 8.856 64.505 <0.001b 

Residual 20.046 146 0.137   

Total 46.615 149    

a. Dependent Variable: Mental Health 

b. Predictors: (Constant), Assessment, Guidance, Teaching 

 

Coefficient 

 

 

Model 

Unstandardized  

Coefficients 

Standardized 

Coefficients 

t Sig. Beta Std. Error Beta 

(Constant) -0.562 0.377  -1.490 0.138 

Teaching 0.267 0.106 0.232 2.513 0.013 

Guidance 0.279 0.121 0.188 2.304 0.023 

Assessment 0.577 0.114 0.417 5.069 <0.001 

a. Dependent Variable: Mental 

This demonstrates that each of the three IVs influenced the mental health of the students. 

Nevertheless, it is more clearly shown in the evaluation technique component that pupils would 

still not be able to adapt to the assignments that were provided during the COVID-19 pandemic. 

In addition, the number of assignments that are provided is excessive since the instructor wants 

to make sure that the evaluation is commensurate with the work that the student has done. 

Students feel more pressured to finish all their assignments in a shorter amount of time as the 

quantity of assignments they must complete has increased. There may be anything from one to 

three different assignments for students to finish for every topic they have studied. It should 

come as no surprise that all these factors contribute to a general deterioration in the mental 

health of pupils. 

 

Social Life of Students  

As shown in Table 7, the adjusted R-square value (0.654) suggests that the linear multiple 

regression model used in this study can explain 65.4% of the variances in social life of students. 

The values of F = 94.688 and p <0.001 mean that teaching practices, guidance and assessment 

method can influence the entire social life of students. The dimension of teaching practices 

demonstrates that std. β = 0.325, t = 3.962 (p = <0.001) means that the teaching practices have 

a significant relationship with the social life of students. Secondly, the guidance method gave 

a result of std. β = 0.237, t = 3.259 (p=0.001) shows that it has a significant relationship with 

the social life of students. Thirdly, the dimension of the assessment method also has a 

significant relationship with the social life of students with std. β = 0.343, t = 4.700 (p <0.001). 

Thus, hypothesis H2 is not rejected. 

 

This demonstrates that the three aspects of educational practices that were implemented during 

the pandemic had a major impact on the social life of students. Students are required to spend 

time in front of their laptops for almost the entirety of the day as a result of the online classes 

that have been implemented, and they must continue to sit in front of their laptops to complete 

the assignments that have been given. The implementation of the new educational practices has 

had the effect of negatively impacting the social life of students. Because of this, students have 
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no time for physical activity or social gatherings. Even said, there are some students who 

prioritize their academic work in order to fulfill the requirements set forth by their families. 

Students will need to put in more effort since they haven't been given the tools they need to 

succeed in the wake of the massive shift from traditional classroom instruction to online 

learning. The students will require some time to adapt to the new situation. 
 

Table 7 Multiple Regression Analysis of Social Life 

 

Model Summary 

R R Square Adjusted R Square Std. Error of the Estimate 

0.813a 0.661 0.654 0.28410 

a. Predictors: (Constant), Assessment, Guidance, Teaching 

b. Dependent Variable: Social 

 

ANOVAa 

Model 

Sum of 

Squares df Mean Square F Sig. 

Regression 22.927 3 7.642 94.688 <0.001b 

Residual 11.784 146 0.081   

Total 34.711 149    

a. Dependent Variable: Social 

b. Predictors: (Constant), Assessment, Guidance, Teaching 

 

Coefficient 

 

 

Model 

Unstandardized  

Coefficients 

Standardized 

Coefficients 

t Sig. Beta Std. Error Beta 

(Constant) -0.153 0.289  -0.531 0.596 

Teaching 0.323 0.081 0.325 3.962 <0.001 

Guidance 0.303 0.093 0.237 3.259 0.001 

Assessment 0.410 0.087 0.343 4.700 <0.001 

a. Dependent Variable: Social Life 

 

Conclusion  

The purpose of this study is to investigate the relationship between the effect of COVID19 on 

education practices and the mental health and social life of students during the pandemic in 

order to assist universities in identifying the issues they face, particularly those relating to 

students. This is because there are no best practices to manage and no known model to follow 

in universities and institutions of higher learning. Educational institutions must identify their 

problems and be prepared to make difficult decisions. The university community must 

reevaluate its educational goals and aims to prevent any compromises in the quality of 

education provided to students. To meet the standard of education quality, the university must 

ensure that students' mental and social health is not jeopardized. Because students are the main 

characters in achieving their vision and mission, they cannot allow students to have problems, 

particularly mental problems, if they want to produce quality human beings through education. 

In relation to that, the results show that the amount of educational practices practiced during 
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COVID-19 has a stronger effect on social life of students, implying that a lack of university 

guidance will encourage students to be less social.  

 

As is well known, the COVID pandemic caused all education systems to change and limit 

students' knowledge, not to mention that they received completely different guidance compared 

to effective education prior to the implementation of movement control. Students believe that 

if the university provides less guidance, they will be more isolated and silent than if they seek 

guidance from other parties because they believe they are no longer cared about. Not only does 

the university play a role, but so does peer mentoring. As a result, the university must ensure 

that their guidance is more geared toward students. The same can be said for the university's 

teaching practices and guidance methods, which promote and have a significant impact on 

students' mental health. Mental health is very important to take care of; if students experience 

mental problems, this will go against the education sector's mission and vision of producing 

quality and healthy human capital. Furthermore, students are the main pillars of the country, 

and they are likely to be individuals who are important to the development of the country 

through the legacy of the country, and the university must also focus on students' mental health. 
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