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Leadership is an essential aspect that people and communities worldwide 

depend on to make important decisions. The core function of leaders is to aid 

and support their followers to accomplish a common goal. The International 

Islamic University of Malaysia (IIUM) has been voting student leaders since 

its inception. These student leaders help in the administration of student affairs 

in several aspects. This study aims to examine the attributes of IIUM student 

leaders towards voting. Specifically, it aims to determine the relationships of 

qualities, characteristics, important ideal qualities of student leaders, and 

Islamic principles of leaders with voting in IIUM. The study utilizes the great 

man’s theory of leadership to explain the relationships between the variables. 

The quantitative research design and survey method with a questionnaire as the 

tool for data collection were used in this research. A total of 327 IIUM students 

participated in this study. The findings of the study reveal that students look at 

their leaders in a positive and motivating way. They view the leaders as 

consistently performing an excellent leadership job and have good values 

through different characteristics, with important qualities and Islamic 

leadership principles. Additionally, students tend to consider both inbuilt and 

external attributes while voting for their leaders to be in power. The findings 

also show the presence of significant relationships among the variables of the 

study. The great man’s theory is also supported in this study. 
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Introduction  

Over the years, leadership has been defined from several perspectives (Chemers, 2014). Every 

field has its own way of defining who a leader is, what functions he/she performs, what qualities 

he/she possesses, and how leadership is developed. Psychology, as a field, deals with leadership 

as a process of social influence in which one person can solicit the aid and support of others in 

his/her success (Chemers, 2014). This definition considers leadership as a process and the 

leader is the one that has influence. The important function of leadership here is to aid and 

support the leader’s followers towards accomplishing a common task.  

 

A university is a training ground for future leaders. In higher education institutions, attainment 

of leadership skills is one of the basic skills required in human capital development, and it is 

emphasized for undergraduate and postgraduate students alike (Shakir, 2009). It is a common 

practice among universities to incorporate student leadership training as part of the learning 

outcomes that are expected of graduates from their university education. Besides, leadership 

development and training is directly associated with the academic curriculum. Further, student 

societies and clubs are formed in the campus setting to provide leadership opportunities for 

students to learn and practice their leadership skills as part of their extra-curricular activities. 

By the time students graduate from a program, they are expected to have mastered not only 

technical knowledge and skills but also soft skills pertaining to leadership. 

 

Student leadership in most learning institutions is a different area in research and practice, as 

education is a moral enterprise (Harris, 2013; Tan et al., 2015, 2018; Tie, 2018). However, the 

emerging trends in the last 15 years show a renewed focus on developing leadership outcomes 

in students, with the recent push largely due to the increased accountability for learning (Tie, 

2018).  

 

These emerging trends call for institutional and societal mandates that require learning 

institutions such as universities, colleges, and secondary schools to develop responsible student 

leaders (Tan et al., 2015, 2018). Besides, many questions have been raised concerning the 

leadership styles of student leaders to enable them to lead their respective organizations 

successfully. There is growing recognition that student leadership development is a 

responsibility of all members of the learning community and not just limited to those teaching 

leadership courses or those working with co-curricular leadership programs, as well as the 

inalienable attributes in the student leaders themselves (Tan et al., 2015, 2018). 
 

Learning experience, coupled with the environment in higher education, has a great impact on 

a student’s self-development. The purpose of higher education is not only to prepare students 

for entry into the workforce but also to produce individuals who can retain excellent skills and 

appropriate graduate attributes. Thus, the development of a well-rounded student learning 

experience should remain a central focus of universities (Mydin & Rahman, 2018; Selamat et 

al., 2013). This can be achieved by creating a positive learning environment that helps students 

manage and develop their talents as well as building a good personality. In this context, 

providing students an environment that offers them opportunities for intellectual development, 

while also actively promoting the benefits of their involvement in wider co-curriculum 

activities is crucial. 
 

Problem Statement  

A number of studies have concentrated on student leaders rather than students themselves who 

put the leaders into such positions, and 85% of them look at questions that favor student leaders 
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in different contexts and rarely focus on the students who vote the leaders into those positions 

(Harper & Quaye, 2007; Harris, 2013; Tan et al., 2015). 

 

A few studies have examined the attributes and experiences of students as influences on 

leadership. While past experiences including leadership activities would affect the behavior of 

student leaders, little information has been provided regarding the types of experiences and 

which might be more important. In addition, campus influences and their possible effect on 

leadership behavior have not been explored. 

 

Growing up, children are not only kids but are also looked at as future leaders (Williams & 

Johnson, 2013). The qualities, characteristics, and skills invested in them tend to determine 

their life and society’s success (Williams & Johnson, 2013). Additionally, student leadership 

is about focusing on communication, teamwork, planning, decision making, problem solving, 

and other skills. Raising the leaders of tomorrow means that embedding the skills in them. 

Leadership must be fostered in children from a very young age (Godbole, 2011; Nair, 2011). 

Indeed, if leadership qualities and skills are instilled in children from an early age, it will aid 

them in having strong personalities while growing up (Godbole, 2011). They are always 

expected to hold themselves in high esteem and also to act as an example to young aspiring 

leaders that will come after them. Therefore, this phenomenon has prompted this study to 

highlight the attributes, perception of important qualities of student leaders, and the Islamic 

perspective of leadership at International Islamic University Malaysia (IIUM). 

 

The main questions though remain: Why are some students elected as student leaders? Do they 

have any special qualities? Could their qualities have been developed over time so that every 

student can become a leader? Is there any way to measure their leadership qualities and 

characteristics? This study hence focuses on understanding the attributes of IIUM student 

leaders towards voting. 
 

Research Objectives 

The main objective of this research is to examine the attributes of student leaders among IIUM 

students. 

The specific objectives are: 

1. To understand the level of leadership qualities among IIUM students; 

2. To find out the attributes of Islamic leadership in IIUM student leaders; 

3. To determine students’ perception of the important qualities of an ideal student leader 

in IIUM; 

4. To understand the level of participation of IIUM students in politics; and 

5. To examine the relationship qualities of student leaders, characteristics of student 

leaders, Islamic leadership principle, perceived importance of ideal qualities of 

leadership and voting of IIUM student leaders. 

 

Significance of the Study 

In line with the above, the findings of this study are expected to contribute to a greater body of 

knowledge in creating and supporting an all-inclusive, engaging student experience through 

the underlying framework of the great man’s theory of leadership. The theory has been used in 

similar studies but not in the context of learning institutions like IIUM. As will be highlighted 

in the literature review section, several studies have been carried out on student leadership and 

their qualities at primary and secondary school levels and they are quite general rather than 

specific. Moreover, minimal research has been done on the subject of attributes of student 
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leaders, specifically in the context of IIUM. Therefore, this paper attempts to fill the gaps in 

research on the attributes of student leaders in a higher learning institution like IIUM. 

 

This study hopes to further provide insights into areas in which leadership qualities can be 

enhanced to help emerging leaders be better prepared to lead in the future. IIUM student leaders 

will in fact benefit more as this study is focused on them. 

 

Data gained from this study are expected to provide useful information to student affairs 

practitioners. As Godbole (2011) suggested, the relationship between student government and 

student affairs officers is critical. Therefore, the data from this study could enhance the 

communication between students and their leaders and assist those leaders in developing 

programs while they are in office. 

 

As for practical contributions, the findings of this study are expected to serve as a guiding tool 

for policy formulation and implementation by the government and its agencies as far as the 

conduct of governance of learning institutions and student bodies is concerned, in formulating 

policies on student leadership, with a view of improving the leaders’ roles in line with fulfilling 

students’ expectations.  

 

The findings from this research are also expected to contribute to the existing scholarly 

knowledge in this domain and will be eminent, specifically for IIUM, where little has been 

done about the attributes of student leaders.  

 

Literature Review  

 

Qualities of Student Leaders  

A leader is someone who can use interpersonal skills to influence the attitudes, beliefs, feelings, 

and behavior of others. They lead and guide the performance of a group (Pierce & Newstrom, 

2006). Earlier research has been done to explore the characteristics that can help differentiate 

effective leaders from ineffective leaders (Tan et al., 2015). An analysis of the relationship 

between individual qualities and the effectiveness of leadership shows that there is a link 

between individual differences and leadership effectiveness (Hoffman, Woehr, Maldagen-

Youngjohn, & Lyons, 2011).  

 

Hay and Dempster (2016) showed that student leadership is a multifaceted job that involves 

interrelated skills and qualities. In addition, they point to a number of student leader qualities 

such as proper planning, reflection, problem solving, team building, decision making, goal 

setting, time management, project management, resource allocation, effective communication 

networking, conflict resolution, diversity awareness, and self-confidence, among others.  

 

It is believed that a successful and efficient leader has some physical and psychological 

qualities that differentiate them from non-leaders (Manning & Curtis, 2017). Previous studies 

have shown that students are aware of the importance of leadership as they perceive leadership 

experience as important on campus and even after college, as indicated by a student survey on 

attitude about student leadership (Shertzer, Wall, Frandsen, Guo, Whalen, & Shelley, 2015).  

 

Leadership is a necessary quality or skill for everyone. However, this skill cannot be learned 

only via formal education or by telling students about the importance of leadership and 

teamwork. These lessons are read and forgotten easily. Hence, leadership becomes part of 
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students if they read about it or someone talks about it in front of them (Shinde, 2010). It ought 

to be inborn or inalienable in them. Additionally, one easy way to teach students leadership is 

to organize co-curricular activities regularly. Literature related to student leadership provides 

parents and teachers with many activities to inculcate leadership qualities and skills, which will 

teach students not only the importance of leadership but also new leadership skills while 

promoting existing ones (Charlie, 2011; Kessie, 2012; National FFA Organization, 2009; 

Shinde, 2010). 

 

Voyer (2011) states that effective leaders should be courageous. According to Tracy (2012), 

courage means that leaders are willing to take risks to achieve their goals with no assurance of 

success. Among the basic leadership qualities, courage is the most identifiable outward 

attribute. Courage is the act of possessing the strength of character to persist and to hold on to 

ideas in the face of opposition (Bedford, 2012; Voyer, 2011). It is not restricting as it relates to 

fear. Besides, if leaders want to see more courageous action by teams, they should consider 

whether they are modeling some of the traits of courageous leaders, such as seeking feedback 

and listening, encouraging push back, and communicating frequently (Tardanico, 2013). 

 

Different studies throughout history have identified different leadership qualities that leaders 

possess (Hoffman et al., 2011 and Manning et al., 2007). The common leadership qualities are 

self-confidence, adjustment, sociability, integrity, persistence, initiative, responsibility, and 

insight (Pierce & Newstrom, 2006).   

 

Therefore, the qualities of student leaders can be seen as those that adhere to being confident, 

courageous, tolerant, fair, accountable, God-fearing, helpful, and good in communication 

skills. Further, student leaders should have teamwork and be presentable at the same time, as 

well as being able to help other students in need. They should also respect the views of fellow 

students, be the timekeepers, and be very keen and practical in motivating others in addition to 

knowing how to make fair decisions as leaders. 

 

Characteristics of Student Leaders  

The development of leaders and the building of leadership capacity among students through 

co-curricular activities have become a common feature at universities world over (Foreman & 

Retallick, 2016). According to Larson, Wilson, and Mortimer (2012), students are potential 

future leaders and universities are seen as the perfect training ground to prepare them with the 

knowledge and skills necessary for later use at the workplace and in society. Leadership skills 

learned and practiced through experiential learning activities, leadership courses, conferences, 

academic courses, associations, and student organizations help them build their own character 

strengths in addition to their inalienable characteristics that are inbuilt in them by default. 

 

At IIUM, student leaders possess certain life characteristics and experiences that influence their 

leadership, effectiveness of leadership, and duties as student leaders. Such experiences have 

enabled them to develop skills and characteristics that are positive and beneficial in present 

and future leadership endeavours. Students also have the opportunity to observe other 

individuals in leadership situations and will copy their positive behaviours. At the same time, 

through experience and observation, students can recognize and avoid negative behaviours and 

characteristics that can affect leadership. All behaviours, both positive and negative, provide 

benefit and learning which in the long run can guide student leaders and assist them in 

leadership activities in and around the university. 
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Additionally, for a team to be productive and successful, members and leaders need to be able 

to identify, address, and resolve conflicts successfully. Like any other leadership skill, conflict 

management can be learned (Trautman, 2017). According to Moore (2010), conflict resolution 

is problem solving by sitting down and discussing each other’s points of view without fighting 

or arguing. The basic skills needed for conflict resolution are listening, communication, self-

discipline, critical thinking, creative thinking, and personal responsibility, all of which are 

characteristics that a great leader should possess. Without such skills, students are not able to 

resolve problems in their lives or with other people with whom they live and study. When a 

conflict is mismanaged, it can cause great harm to a relationship, but when handled in a 

respectful, positive way, it provides an opportunity to strengthen the bond between two people 

(Segal & Smith, 2013). 

 

Being strategic and visionary are probably the most important characteristics of a student leader 

(Chobharkar, 2011). Considering all dimensions of problems as well as their future 

consequences and solutions is what a student leader needs to do. According to the author, being 

visionary will demand many skills such as decision making, planning, having the ability to give 

influential pep talks, motivation, and sharing leadership. 

 

In the present study, vision is looked at as one of the many characteristics essential for a student 

leader. Thus, when leaders are campaigning for their elections, they always highlight and sell 

their vision to the electorates (students), who are the sole beneficiaries of the outcome of every 

action. The supporters are supposed to acknowledge the vision and understand it and, in most 

cases, base it in voting for their desired candidates. 

 

The other trait of leadership that corresponds with student leaders is decision making. They are 

involved in making decisions on a routine basis because they are leaders that represent students 

on different platforms in and out of the university. This involves identifying the pros and cons 

of making a choice, evaluating the evidence, getting closure, and selecting one option (Foster-

Fishman et al., 2017). 

 

Allowing students to make decisions for them is therefore very important. They may start with 

small decisions, and later adults like their parents, teachers, and leaders can allow them to make 

bigger decisions as they begin to understand the concept of responsibility and consequences. 

In addition, students can model good decision-making skills in their everyday life. While this 

is important, student leaders should not forget to talk to fellow students about why they make 

the choices they do, and how consequences shape the decisions they make (Bedford, 2012; Hay 

& Dempster, 2014; Swan, 2011). Therefore, student leaders can be characterized as decision 

makers, wise, problem solvers, honest, intelligent, good speakers, confident, disciplined, 

communicators, visionary, and likable. Student leaders should also be able to make hard 

decisions in uncertain situations, convince other students to participate in university activities 

once called upon, and help others to find solutions by giving them proper knowledge and 

counselling. Besides, they should be friendly and kind in addition to helping others in their 

academic endeavour and motivating them in other non-academic fields. 

 

Islamic Principles on Leadership 

Leadership in Islam is similar to conventional leadership, except it has religious, moral, and 

human roots. The religious and moral spirit aspect dominated leadership during the reign of 

Prophet Muhammad (SAW) and the four caliphs (Al-Buraey, 2006). Islamic leadership exists 
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in both the Qur’an and Sunnah, which are the primary sources of guidance, in addition to the 

practices of early Muslim scholars. 

 

In Islam, leadership serves as a bridge that is used by leaders to influence their followers’ 

attitudes and behavior to achieve certain objectives (Ali, 2007). It is the ability to see beyond 

the boundaries to come up with solutions that only a few can visualize. A leader must be a 

visionary to lead an organization to success (Khaliq, 2009).  

 

Leadership in Islam is a process of inspiring and coaching voluntary followers to achieve a 

clear and defined vision (Adnan, 2006). More so, it is seen as human factors that bind a group 

together and motivate it towards the desired goal. Hence, a leader is not free to act as they 

choose, nor must they submit to the wishes of any group, but they should act only to implement 

Allah’s laws on earth. For this, Allah says: 

“And We made them leaders guiding men by Our command and We sent inspiration to 

do good deeds, to establish regular prayers, and to practice regular charity; and they 

constantly served Us only” (Al-Anbiya’ [21]: 73).  

The Islamic leadership principles compiled by Muslim authors are endless. For example, in a 

study by Khan (1998), some of the Islamic leadership principles practiced by the Prophet 

(SAW) were recognized as seeing an advantage in a disadvantage, changing the place of action, 

making a friend out of an enemy, turning a minus into a plus, looking at the power of peace as 

stronger than that of violence, not to be a dichotomous thinker, bringing the battle in one’s own 

favorable field, gradualism instead of radicalism, and to be realistic in controversial matters 

and many others. Additionally, the Prophet (SAW) was a positive thinker and his activities 

were always result-oriented by completely refraining from all such steps that may prove 

unproductive. 

 

Khaliq (2007a, b) similarly wrote on some leadership qualities that were exhibited by the 

Prophet (SAW). These qualities include patience, eloquence, enterprise, and leniency. Ismail 

(2007) emphasized two principles that were regularly practiced by the Prophet (SAW), namely, 

(1) receiving the message, which is a principle equated to the act of seeking guidance and 

knowledge in order to direct the affairs to the followers and (2) spreading the message, referring 

to the act of delegating tasks and ensuring that they are well accomplished. 

 

Khan (2007) indicated some Islamic leadership principles, including faith and belief, 

knowledge and wisdom, courage and determination, mutual consultation and unity, morality 

and piety, honesty and trust, superior communication, justice and compassion, patience and 

endurance, commitment and sacrifice, lifelong endeavor, and gratitude and prayers. 

 

Religion is a foundation where leadership is the guardian of everything that does not have a 

foundation and would therefore collapse if not guided well (al-Ghazali: 1994). His opinion 

appears as the formulation of the complementary relationship between Islam and leadership. 

 

Islam gives a leader the obligation to be fair. Justice becomes a vibrant part for the leader 

because a leader creates justice. Therefore, fair leaders get guaranteed protection from Allah in 

the hereafter (Hadith Bukhari, no. 572). More explicit, the duties of a leader can be seen from 

the Hadith of the Prophet (SAW) narrated from Umar ibn al-Khattab: 

“... O my Lord! Indeed, I ask you to bear witness to the leaders in all over the country. 

Indeed, I sent them to be fair to people, teach people the science of religion, the Sunnah 
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of the Prophet, distribute among them the spoils with honest and resolve any problems 

that they find difficult “(Hadith Bukhari, no. 316). 

Morally, leaders are supposed to embrace the principles mentioned above because during the 

application of those principles, they not only get appreciation from the people they lead but 

rather also receive blessings from Allah for fulfilling their duties to their followers.  

 

Islamic attributes that define student leaders in this study include humanity, determination, 

patience, trust, vision, responsibility, accountability, knowledgeable, forgiving, honesty, God-

fearing, respectful, trustworthy, and self-sacrifice. Islam also encourages student leaders and 

leaders in general to be sincere in what they do, humble, compassionate, reliable, and fair in 

their actions and decision making. The principles above help define a Muslim leader and he/she 

should embrace these principles to earn respect and to be rewarded by The Almighty. 

 

Student Participation in Voting 

Institutions of higher learning like IIUM have an immense responsibility in grooming future 

leaders with strong characters (Skalicky et al., 2018). Students’ involvement in various political 

activities across university campuses has a tremendous impact on their leadership skills 

(Foreman & Retallick, 2016; Stephens & Beatty, 2015). Student governance, for example, is 

specifically designed to develop leadership capabilities among students. Apart from significant 

growth in leadership skills, political activities have a great impact on a student’s civic 

responsibility, multicultural awareness, personal and societal values as well as voting (Cress, 

Astin, Zimmerman-Oster, & Burkhardt, 2016). According to Beatty (2015), there are four types 

of participation, namely voting, participating in campaign activities, contacting public officials, 

and participating in cooperative or communal activities. 

 

Students who are involved in governance automatically position themselves as the ones with 

responsibility over others, especially because they are voted into office. This is in tandem with 

the definition of a student leader by Cress et al. (2016) who describes a student leader as “one 

who for example, devotes considerable energy to studying, spends a lot of time on campus, 

participates actively in student organizations and interacts frequently with faculty members 

and other students” (p. 297).  

 

Students’ voting of a government in power therefore provides a valuable platform for students 

to develop core values through a variety of programs and political activities that they organize. 

Skills and competencies used in the process of organizing and managing these political 

activities are considered part of experiential learning (Layfield et al., 2000). Furthermore, Cress 

et al. (2016) reiterates that skills of teamwork, communication, and problem solving are 

somehow developed through well-designed learning environments. 

 

In the past, students on university campuses confirmed their involvement in political activities 

such as leading, voting, student representation, and advocacy (Hay and Dempster, 2016). 

Voting presented opportunities for increased involvement in university affairs as well as 

developing skills that benefited their career endeavors because in the process, they participated 

in leadership activities after they were voted in office. Formal positions in government enable 

students to become involved in institutional governance and refine their leadership skills. This 

type of politics also presents an opportunity that allows students to become involved in the 

university community and make contributions and gain skills which can be beneficial now and 

in the future. The importance of this political experience must be noted in the context of its 
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effect on the community. Hay and Dempster (2016) recognized the potential of student 

leadership on a college campus, noting that “a student government should be an important 

community-building institution” (p. 7). 

 

Students’ involvement in university governance is a manifestation of the democratic process 

where students can actively contribute to the management of their university through voting 

their leaders into office (Lizzio & Wilson, 2009). It is an example of how the university displays 

its objective of producing leaders at the university level.  

 

Elections in general influence students’ decisions on who they should and should not vote as 

their leaders. They also stress on the issue of becoming interested in leadership issues once 

they vote. This translates to that voting their leaders opens a vital role and path in their lives. 

 

The Great Person Theory of Leadership 

The historian Thomas Carlyle introduced this great theory during the 19th century. Earlier, 

leadership was considered as a quality associated mostly with males, and therefore the theory 

was named the great man theory. The term “Great Man” at the time or leadership was thought 

of primarily as a male quality, especially in terms of military leadership (Cherry, 2012). 

However, later, with the emergence of many great women leaders, the theory became known 

as the great person theory. According to Carlyle, a leader is one that is gifted with unique 

qualities that capture the imagination of the masses. The theory assumes that the capacity for 

leadership is inherent and that great leaders are born rather than made. This and other leadership 

theories often portray great leaders as heroic, mythic, and are destined to rise to leadership 

when needed (Cherry, 2012). 

 

Great leaders are simply born with the necessary internal characteristics such as charisma, 

confidence, intelligence, and social skills that make them natural-born leaders. The theory 

implies that those in power deserve to be there because of their special talents. Furthermore, 

the theory contends that these characters remain stable over time and across different groups. 

Thus, it suggests that all great leaders share these characteristics regardless of when and where 

they live or the precise role in history they fulfilled. 

 

The theory further suggests that one either has the qualities or does not have them. Leadership 

qualities are carried in the genes. In other words, they are inborn or inherent in the family from 

generation to generation. Such examples of great leaders are drawn from people like Prophet 

Muhammad (SAW), Mahatma Gandhi, Martin Luther King, Mao Tse Tung, Abraham Lincoln, 

George Bush, and many others. They were born natural leaders with built-in qualities of 

leadership and attained greatness by divine design.  

 

They were not trained in leadership, nor did they acquire any leadership skills anywhere in 

their lives. Such skills were natural to them (Cherry, 2012). In other words, there was 

something in their structure, composition, and personality, which marked them out from 

common people. They had an instinctive urge to assume leadership and an inborn will to 

achieve greatness and success. People turned to them automatically for inspiration, solace, and 

support. 

 

The implications of the theory indicate that leaders are God’s gift to mankind. A measure of 

divinity is attributed to leaders and their actions. Not everyone can aspire to become a leader 
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and attain greatness. Inherent leadership qualities alone are necessary and sufficient for a leader 

to exercise influence over their followers and become successful. 

 

This paper suggests that there is a relationship between the qualities of student leaders, 

characteristics of student leaders, Islamic leadership principles, perceived importance of ideal 

qualities of leadership, and voting. In order to test this, the relationships between the 

independent variables, namely, qualities of student leaders, characteristics of student leaders, 

Islamic leadership principles, perceived importance of ideal qualities of leadership and voting 

as the dependent variable are depicted in Figure 1 and hypotheses are developed for the study. 

 

Summary of Hypotheses 

Based on the literature review and the conceptual framework of the study, the following 

hypotheses are conceived: 

H1: There is a positive relationship between the qualities of student leaders and voting among 

IIUM students. 

H2: There is a positive relationship between the characteristics of student leaders and voting 

among IIUM students. 

H3: There is a positive relationship between Islamic leadership principles and voting among 

IIUM students. 

H4: There is a positive relationship between the perceived importance of qualities of an ideal 

student leader and voting among IIUM students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Figure 1: Conceptual Framework for The Attributes of Student Leaders in IIUM 

Towards Voting 
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Research Methodology 

Research Design 

The study employed a quantitative research design and used the survey method, which is 

suitable for collecting large sets of data within a short time. Data were gathered using a self-

administered questionnaire and an online survey in Google Form. This method allows for 

sufficient data gathering on the target population of students from diverse demographic 

backgrounds such as age, gender, nationality, level of education, year of study, and their 

Kulliyyah. 

 

Population and Sampling Procedure 

Responses were gathered from IIUM students at the Gombak campus as the target population 

for this study. These students were chosen under the assumption that the study is about student 

leaders and students to whom they belong, thereby making the students qualified to answer any 

questions related to their student leaders. Additionally, the study was conducted during a period 

when the students were electing their new leaders into office, therefore making it timely. 

 

A total sample size of 327 was obtained through probability random sampling, where the 

population has an equal chance of being randomly selected to participate in the study. This type 

of sampling increases the level of reliability of the findings, and it also has the best chance to 

create a sample that is truly representative of the population (Saunders et al., 2007). Consent 

was sought and gained from the respondents before they filled out the survey forms.   

 

Data collection and Instrumentation        

The instrument used for data collection in this study is a survey questionnaire with two self-

administered methods, namely, (1) a face-to-face self-administered questionnaire and (2) an 

online survey using Google Forms, after which 327 responses were computed for analysis. 

Data from both the face-to-face questionnaire and online survey were collected at the IIUM 

main campus in Gombak during a two-week period from March 29 until April 12, 2020. A 

self-administered questionnaire ensures that respondents are free from the pressure of 

impressing the researcher. Questionnaires also help to save the researcher’s time and cost. 

Besides, they are adaptable and can minimize bias (Creswell, 2014). 

 

The questionnaire consisted of six sections. Section 1 featured general data on the 

demographics of the respondents, whereas sections 2 to 6 were adapted from different scholars. 

Section 2, which focused on the qualities of IIUM student leaders (16 items), was adapted from 

Weir (2014). Section 3 featured the perception of important qualities of ideal student leaders 

(16 items) and Section 4 assessed the characteristics of student leaders (29 items); these 

sections were adapted from Shah and Pathak (2015). Section 5 measured the Islamic leadership 

principles (23 items) and was adapted from Rafiki (2020). Lastly, Section 6, which featured 

students’ voting (13 items), was taken from Pontes, Henn, and Griffiths (2018). Sections 2, 3, 

4, and 5 were treated as the independent variables of the study, whereas Section 6 was treated 

as the dependent variable. 

 

The multiple questions in this study were measured on a 5-point Likert scale ranging from 1 to 

5 for sections 2, 3, 4, and 5. Sections 2, 4, and 5 had a scale from strongly disagree to strongly 

agree, where 1 = strongly disagree, 2 = disagree, 3 = slightly agree, 4 = agree, and 5 = strongly 

agree. Meanwhile, section 3 had a scale from not important to very important, where 1 = not 

important, 2 = slightly important, 3 = fairly important, 4 = important, and 5 = very important. 
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Lastly, Section 6 was on a Likert-like scale of never to always, where 1 = never, 2 = rarely, 3 

= sometimes, 4 = often, and 5 = always. To calculate the overall percentage of an item, the 

mean score for the item was multiplied by 20, which is equivalent to 100% based on the 5-

point scale. Therefore, an overall percentage was acquired by multiplying the mean score by 

100 and dividing it by 5 (Wok & Hashim, 2014). 

 

An example of items for the qualities of IIUM student leaders is “the student leaders fulfill 

their promises.” The perception of important qualities of ideal student leaders includes the item 

of “competent,” while the characteristics of student leaders include “is likable,” and Islamic 

attributes of leadership encompass “humility.” The voting items include “elections influence 

my decision on voting.” 

 

Validity and Reliability 

A pilot study (N = 30) was conducted before the actual study to measure the flow of the 

statements and any other problems that might be faced by the respondents. The questionnaire 

was also reviewed and approved by an expert in the field of measurement. An internal 

reliability test was conducted using Cronbach’s alpha. The data collected from the pilot study 

indicated that all items from the five variables were significant and exceeded the minimum 

Cronbach’s alpha value of .70 to indicate the reliability of the variables. Table 1 shows the 

results that confirm the internal cohesiveness and consistency of the variables for the pilot study 

with Cronbach’s alpha values ranging from .742 to .930. For the actual study, the Cronbach’s 

alpha values obtained are: qualities of IIUM student leaders (α = .882), perception of important 

qualities of ideal student leaders (α =.868), characteristics of student leaders (.907), Islamic 

leadership attributes (α =.877), and voting (α =.842). Therefore, all variables were very reliable. 

 

Table 1: Means, Standard Deviations, and Reliability of Selected Variables in the Study 

Section Variables (N = 327) 
No. of 

items 
Reliability (Cronbach’s α) 

   
Pilot study 

(N = 30) 

Actual study  

(N = 327) 

2 Qualities of IIUM student leaders 16 .742 .882 

3 
Perception of important qualities of 

ideal student leaders 
16 .811 .868 

4 Characteristics of student leaders 29 .930 .907 

5 Islamic leadership attributes 23 .758 .877 

6 Voting 13 .803 .842 

 

Data Analysis 

Data from the study were compiled and analyzed using Statistical Package for the Social 

Sciences (SPSS) Version 23. Then, descriptive and inferential statistical analyses were carried 

out. The descriptive analysis includes frequencies, percentages, means, and standard 

deviations, while the inferential analysis includes one-sample t-tests for testing the level of the 

variables. Bivariate correlations were used to test the relationships between the dependent 

variable and independent variables.  
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Results and Discussion 

 

Demographic Characteristics of the Respondents 

The study comprised 327 valid responses from the target population. Table 2 shows the detailed 

results of the demographic characteristics of the respondents. Half the number of respondents 

(51.7%) was female while the rest of them (48.3%) were male students. In terms of their age, 

more than two-thirds of the respondents (68.2%) fall in the 21–25 years old age group, 22.9% 

are below 20 years of age, and the rest (8.9%) are 26 years old and older. On their education 

level, almost half of the respondents (44.7%) were pursuing their bachelor’s degree while the 

rest were either doing their postgraduate (31.2%) or foundation (24.2%) program. There was a 

considerable number of Malaysian students (70.9%) compared to international students 

(29.1%). In terms of their level of study, approximately a third of the respondents were second-

year students (30.3%), 27.8% were in their first year, while third- and fourth-year students 

made up 20.2% and 21.7% of the respondents, respectively. Additionally, the majority of the 

respondents (82.9%) were registered voters in their respective countries while the rest (17.1%) 

had not registered. Also, almost all the respondents (93.3%) had voted at least once, whereas 

6.7% had never participated in any type of voting exercise. 

 

Overall, almost all the respondents are registered as voters and had participated in a voting 

exercise at least once. This finding is in line with the permissible age for voting of 18 years 

old, and most of them have fulfilled that criterion. 

 

Table 2: Demographic Characteristics of the Respondents 

Demographic 

Characteristic 
Category Frequency Percentage 

Gender Female 169 51.7 

 Male 158 48.3 

 Total 327 100.0 

Age (years old) Less than 20 75 22.9 

 21–25 223 68.2 

 26–30 22 6.7 

 31–35 4 1.2 

 36–40 3 0.9 

 Total 327 100.0 

Level of education Foundation 79 24.2 

 Bachelor Degree 146 44.7 

 Master’s 

Degree/PhD 
102 31.2 

 Total 327 100.0 

Nationality Malaysian 232 70.9 

 International 95 29.1 

 Total 327 100.0 

Year of study First 91 27.8 

 Second 99 30.3 

 Third 66 20.2 

 Fourth 71 21.7 

 Total 327 100.0 

A registered voter in your 

country 

Yes 
271 82.9 



 

 

 
Volume 2 Issue 7 (December 2020) PP. 24-49 

 DOI: 10.35631/IJPPSW.27003 

Copyright © GLOBAL ACADEMIC EXCELLENCE (M) SDN BHD - All rights reserved 

37 

 

 No  56 17.1 

 Total 327 100.0 

Have you voted  Yes  305 93.3 

 No  22 6.7 

 Total 327 100.0 

 

The Level of Qualities of IIUM Student Leaders 

Table 3 shows the one-sample t-test results for the qualities of IIUM student leaders. Overall, 

two-thirds of the respondents (68.0%) regarded the qualities of IIUM student leaders as high, 

with a mean of 3.404 (SD = 0.653) and t-value of 11.209 (ρ = .000). Their convictions of the 

high qualities of IIUM student leaders is due to different reasons, namely, that the student 

leaders fulfill their promises (76.6%); they are punctual during meetings (74.1%); they listen 

well to their peers (73.7%); and the student leaders are confident (72.8%), consistent (71.9%), 

and communicate well with others (71.3%). In addition, the student leaders respect the views 

of their peers (70.8%) and inspire them at the same time (69.4%). Importantly, the student 

leaders are trustworthy (68.3%), helpful to fellow students (66.2%), presentable (65.0%), and 

consistent (63.7%) in what they do all the time. However, the same results also reveal that the 

student leaders hardly work as a team (62.2%) and they rarely motivate their peers (62.2%). 

Additionally, the respondents noted that the student leaders hardly make fair decisions (61.0%) 

and they lack politeness (59.6%). Overall, the findings indicate that most of the items were 

positively evaluated. 

 

Table 3: One-sample t-Test for the qualities of IIUM Student Leaders 

No. Leadership Qualities M* SD % t** df ρ 

1 The student leaders fulfill their promises. 3.834 1.007 76.6 14.981 326 .000 

2 The student leaders are punctual during 

meetings. 
3.706 0.990 74.1 12.897 326 .000 

3 The student leaders listen well to their 

peers. 
3.688 1.099 73.7 11.315 326 .000 

4 The student leaders are confident. 3.642 0.931 72.8 12.461 326 .000 

5 The student leaders are consistent. 3.596 1.130 71.9 9.538 326 .000 

6 The student leaders communicate well 

with others 
3.565 1.068 71.3 9.573 326 .000 

7 The student leaders respect the views of 

their peers. 
3.541 1.098 70.8 8.913 326 .000 

8 The student leaders inspire their peers. 3.474 1.115 69.4 7.685 326 .000 

9 The student leaders are trustworthy. 3.415 1.166 68.3 6.448 326 .000 

10 The student leaders are helpful to 

students. 
3.311 1.169 66.2 4.821 326 .000 

11 The student leaders are presentable. 3.253 1.166 65.0 3.933 326 .000 

12 The student leaders are consistent. 3.189 1.151 63.7 2.978 326 .000 

13 The student leaders motivate their peers. 3.113 1.216 62.2 1.681 326 .094 

14 The student leaders work as a team. 3.110 1.213 62.2 1.641 326 .094 

15 The student leaders make fair decisions. 3.052 1.270 61.0 0.740 326 .460 

16 The student leaders are polite. 2.981 1.255 59.6 -0.264 326 .794 

 Overall Leadership Qualities (N = 327) 3.404 0.653 68.0 11.209 326 .000 
* On a 5-point Likert scale, where 1 = strongly disagree, 2 = disagree, 3 = slightly agree, 4 = agree, and 5 = 

strongly agree.  

**Test value is 3 
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Level of Perception of Important Qualities of Ideal Student Leaders 

The one-sample t-test results for the respondents’ level of perception of the important qualities 

of ideal student leaders are presented in Table 4. The results demonstrate that, as a whole, the 

largest portion of the respondents (73.4%) regarded highly on the important qualities of ideal 

student leaders (t = 21.386; ρ = .000) with a mean of 3.670 (SD = 0.566). The respondents 

perceived highly on some important qualities of their student leaders such as competent 

(80.4%), respecting others (80.3%), courageous (78.2%), loyal (76.8%), decision makers 

(73.7%), wise (73.5%), hardworking (72.9%), helpful (72.9%), problem solver (72.8%), honest 

(72.6%), intelligent (72.3%), good speaker (71.0%), visionary (70.4%), confident (70.1%), 

communicators (69.1), and maintain discipline (66.9%). The results confirm that the levels of 

perception of the qualities of ideal student leaders are high. This means that the student leaders 

have important qualities of ideal leaders, which make them potential great leaders in the future. 

 

Table 4: One-Sample t-Test for the Perception of Important Qualities of Ideal Student 

Leaders 

No. Important Qualities  M* SD % t** df p 

1 Competent 4.021 0.947 80.4 19.488 326 .000 

2 Respect others 4.015 1.049 80.3 17.497 326 .000 

3 Courageous 3.914 0.895 78.2 18.458 326 .000 

4 Loyal 3.841 1.008 76.8 15.076 326 .000 

5 Decision Maker 3.685 1.003 73.7 12.339 326 .000 

6 Wise 3.675 0.955 73.5 12.790 326 .000 

7 Hard working 3.648 0.979 72.9 11.973 326 .000 

8 Helpful 3.648 0.963 72.9 12.169 326 .000 

9 Problem solver 3.642 0.954 72.8 12.164 326 .000 

10 Honest 3.630 1.177 72.6 9.672 326 .000 

11 Intelligent 3.617 1.029 72.3 10.855 326 .000 

12 Good speaker 3.550 0.985 71.0 10.096 326 .000 

13 Visionary 3.522 0.996 70.4 9.492 326 .000 

14 Confident 3.507 1.171 70.1 7.833 326 .000 

15 Communicator 3.458 1.106 69.1 7.496 326 .000 

16 Maintains discipline 3.348 1.059 66.9 5.948 326 .000 

 Overall Important Qualities (N = 327) 3.670 0.566 73.4 21.386 326 .000 
* On a 5-point Likert scale where 1 = not important, 2 = slightly important, 3 = fairly important, 4 = important, 

and 5 = very important.  

**Test value is 3 

 

Competence, respecting others, and being courageous are the three most important qualities 

considered by students to be an ideal student leader. These findings differ slightly from those 

of Weire (2014), who considered confidence as the utmost importance in student leadership 

quality. This difference is related to the different cultures between Western and Asian 

countries. 

 

Level of Characteristics of Student Leaders 

The levels of characteristics of student leaders are presented in Table 5. The respondents’ views 

on the characteristics of student leaders are significantly positive (69.8%) with an overall mean 

of 3.493 (SD = 0.622) and t = 14.353, (ρ = .000). The item with the highest mean is “likable” 

while the lowest mean is “IIUM student leaders are easy to work with” reflecting a negative 

and insignificant t value of −1.238 (ρ = .217). Students also believed that their leaders can make 
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informed decisions in uncertain situations (76.0%), are polite while talking to people (74.3%), 

try to improve themselves in every field (74.0%), accept feedback (72.8%), kind while talking 

to others (72.6%), volunteer in helping with campus activities (72.1%), treat their friends and 

other classmates equally (71.9%), friendly (71.8%), help others in academics (71.2%) as well 

as possessing other positive characteristics. However, the same students also reported that the 

student leaders do not complete the required assignments on time (62.4%) and they are difficult 

to work with (58.1%). Hence, it can be concluded that student leaders have various 

characteristics that aid them in executing their duties while in office. The results indicate that 

IIUM students have a positive level of characteristics of being student leaders. 

 

Table 5: One-Sample t-Test for the Characteristics of Student Leaders 

No. 
Leadership Characteristics of Student 

Leaders  
M* SD % t** df ρ 

1 Is likable. 3.804 0.989 76.0 14.692 326 .000 

2 Can make decisions in any uncertain 

situations. 
3.841 3.279 76.0 4.637 326 .000 

3 Is polite while talking to other people. 3.718 0.943 74.3 13.776 326 .000 

4 Constantly tries to improve him/herself 

in every field. 
3.703 0.984 74.0 12.914 326 .000 

5 Accepts feedback (advice/criticism). 3.642 1.037 72.8 11.190 326 .000 

6 Is kind while talking to other people. 3.633 1.030 72.6 11.112 326 .000 

7 Volunteers in helping with campus 

activities. 
3.620 0.970 72.4 11.568 326 .000 

8 Treats his friends and other classmates 

equally. 
3.608 1.036 72.1 10.622 326 .000 

9 Develops plans to complete designated 

assignments. 
3.596 1.037 71.9 10.397 326 .000 

10 Is often selected to represent the 

university in important events. 
3.596 1.019 71.9 10.579 326 .000 

11 Is friendly. 3.590 1.114 71.8 9.575 326 .000 

12 Convinces other students to participate in 

university activities. 
3.565 1.074 71.3 9.522 326 .000 

13 Helps other students in the academic 

field. 
3.562 .0966 71.2 10.529 326 .000 

14 Attends classes regularly. 3.553 0.970 71.0 10.318 326 .000 

15 Is aware of things to do. 3.538 1.035 70.7 9.403 326 .000 

16 Accepts their mistakes and apologizes 

for them. 
3.538 1.070 70.7 9.096 326 .000 

17 Shares successes in a positive way so as 

to motivate others. 
3.504 1.099 70.0 8.303 326 .000 

18 Motivates other students to do well in 

class. 
3.437 1.006 68.7 7.854 326 .000 

19 Performs well academically. 3.428 1.071 68.5 7.228 326 .000 

20 Is punctual in class. 3.422 1.035 68.4 7.368 326 .000 

21 Helps others find solutions through 

proper knowledge and resources. 
3.406 1.086 68.1 6.769 326 .000 

22 I can trust the decision taken by this 

person. 
3.394 1.076 67.8 6.624 326 .000 

23 Provides proper guidance to students. 3.351 1.074 67.0 5.917 326 .000 



 

 

 
Volume 2 Issue 7 (December 2020) PP. 24-49 

 DOI: 10.35631/IJPPSW.27003 

Copyright © GLOBAL ACADEMIC EXCELLENCE (M) SDN BHD - All rights reserved 

40 

 

24 Strives to maintain excellence in 

performance. 
3.336 1.069 66.7 5.687 326 .000 

25 Acts as a mediator between other 

students, teachers and higher university 

authority. 

3.305 1.207 66.1 4.579 326 .000 

26 Networks and engages everyone around 

campus. 
3.305 1.104 66.1 5.009 326 .000 

27 Provides other students in need with 

help. 
3.287 1.046 65.7 4.968 326 .000 

28 Completes given work on time. 3.122 1.247 62.4 1.774 326 .077 

29 Easy to work with. 2.908 1.339 58.1 -1.238 326 .217 

 Overall Characteristics of Student 

Leaders (N = 327) 
3.493 0.622 69.8 14.353 326 .000 

* On a 5-point Likert scale where 1 = strongly disagree, 2 = disagree, 3 = slightly agree, 4 = agree, and 5 = 

strongly agree.  

**Test value is 3. 

Among the characteristics, students perceived their student leaders as being likable, polite, and 

can make decisions in uncertain situations, along with being kind and accepting feedback from 

their followers. These findings are in agreement with Swan (2011), who indicated that it is 

important for students to make their own choices of leaders depending on what they see in 

them. Larson, Wilson, and Mortimer (2002) added that since students are potential future 

leaders and universities are seen as the perfect training ground to prepare them with the 

knowledge and skills necessary for later use in the workplace and society, such characteristics 

are important for students as well as student leaders themselves.  

 

Level of Islamic Leadership Attributes  

A one-sample t-test was performed to ascertain the level of Islamic leadership attributes. Table 

6 indicates that on average, six in ten (65.4%) respondents believed that their student leaders 

have a high level of Islamic leadership attributes (t = 8.498; ρ = .000) with a mean value of 

3.272 (SD = 0.579). Respondents regarded their leaders as possessing Islamic attributes in their 

leadership in terms of humility (81.7%), courage and determination (72.6%), 

patience/endurance (71.1%), trust (71.0%), decision making (70.6%), strategic thinking 

(68.3%), visionary (68.3%), exemplary (67.2%), accountable (67.0%), responsible (67.0%), 

sincere (65.6%), humble (65.2%), knowledgeable (65.1%), forgiving (64.0%), honest (64.0%), 

compassionate (63.8%), and reliable (63.5%). However, the results for student leaders’ God-

fearing, respectfulness, fairness, and trustworthiness are not significant. Meanwhile, self-

sacrifice (54.4%) and truthfulness (51.3%) were found to be significantly low. The findings 

show that a few items were not positively evaluated, but the students still regarded their leaders 

highly in terms of other Islamic attributes.  

 

Table 6: One-sample t-Test for Islamic Leadership Attributes 

No. Islamic Leadership Attributes  M* SD % t** df ρ 

1 Humility 4.085 0.888 81.7 22.085 326 .000 

2 Courage determination 3.633 1.047 72.6 10.924 326 .000 

3 Patient/endurance 3.556 1.216 71.1 8.271 326 .000 

4 Trust 3.550 0.976 71.0 10.193 326 .000 

5 Decision maker 3.532 1.101 70.6 8.737 326 .000 

6 Strategic thinker 3.419 1.139 68.3 6.646 326 .000 
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7 Visionary 3.419 1.032 68.3 7.337 326 .000 

8 Exemplary 3.363 1.156 67.2 5.692 326 .000 

9 Accountable 3.354 1.086 67.0 5.904 326 .000 

10 Responsible 3.354 0.992 67.0 6.466 326 .000 

11 Sincere 3.284 1.060 65.6 4.850 326 .000 

12 Humble 3.263 1.205 65.2 3.947 326 .000 

13 Knowledgeable 3.259 1.191 65.1 3.945 326 .000 

14 Forgiving 3.201 1.206 64.0 3.025 326 .003 

15 Honest 3.238 1.098 64.0 3.927 326 .000 

16 Compassion 3.192 1.222 63.8 2.851 326 .005 

17 Reliable 3.177 1.218 63.5 2.633 326 .009 

18 God fearing 3.097 1.168 61.9 1.515 326 .131 

19 Respectful 3.088 1.219 61.7 1.316 326 .189 

20 Fairness 2.966 1.209 59.3 -0.503 326 .615 

21 Trustworthy 2.932 1.285 58.6 -0.947 326 .345 

22 Self-sacrifice 2.721 1.356 54.4 -3.710 326 .000 

23 Truthfulness 2.565 1.313 51.3 -5.979 326 .000 

 Overall Islamic Attributes on 

Leadership  

(N = 327) 

3.272 0.579 65.4 8.498 326 .000 

* On a 5-point Likert scale where 1 = strongly disagree, 2 = disagree, 3 = slightly agree, 4 = agree, and 5 = 

strongly agree.  

**Test value is 3 

For the present study, the respondents highlighted many characteristics such as humility, 

courage, patience, and trust as important attributes that they need to see in their student leaders. 

These findings support the results of Rafiki (2020) about Islamic leadership qualities and 

comparisons. Further, he exclaimed that the responsibility of leaders must follow the main 

principles or the usul al-din of Islam and not against it. In addition, from the comprehensive 

explanation of Islamic leadership concepts, leaders can be an idol, a reference, or a role model 

that gives a good impression to all followers. They lead their people based on a given trust; 

thus, they should not abuse their power. They realize that the power accorded to them is 

temporary and is to bring peace and preservation of the Islamic divine law (maslahah or 

usululfiqh) to society, and that they will have to hand it over to someone else after them. Islam 

also has some concerns about the power and authority of leaders. Both attributes must be used 

accordingly for the benefit of society. 

 

The Level of Voting Participation 

All the items on voting participation (exercise) demonstrated significant responses (Table 7). 

The results show that, on average, seven in ten respondents (73.4%) had a high level of voting 

culture with t = 20.918 (ρ = .000), and that they had participated in at least one voting exercise 

with a mean of 3.672 (SD = 0.581). They believed that elections influence their decision on 

voting (81.7%), and this item also obtained the highest mean 4.085 (SD = 0.902), while the 

item with the lowest mean is “I frequently vote for student leaders in campus elections” with 

only six in ten (65.4%) respondents participating in student leaders’ elections on campus. 

About seven in ten respondents (76.7%) usually watched debates on social media and 

television, became interested in leadership issues after a voting exercise (76.7%), often 

discussed campus voting with their friends (74.4%), paid attention to what is going on in 

leadership on and off campus (74.3%), discussed leadership activities with family members 

(73.8%), expressed their political opinions through voting (73.6%), actively campaigned for 
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their preferred candidates (72.0%), frequently monitored the actions of their leaders (71.0%), 

participated in leadership activities on campus (70.8%), and participated in student debates on 

campus (70.8%). At the same time, they actively engaged in leadership activities off campus 

(69.9%) and frequently voted for student leaders in campus elections (65.4%). The results 

indicate that IIUM students have positive responses towards participating in voting because it 

might change their way of thinking about politics. 

 

Table 7: One-sample t-Test for Voting 

No. Participation in Voting M* SD % t** df ρ 

1 Elections influence my decision on 

voting. 
4.085 0.902 81.7 21.749 326 .000 

2 I usually watch debates on social media 

and television. 
3.837 1.000 76.7 15.143 326 .000 

3 I usually become interested in leadership 

issues after voting. 
3.837 1.027 76.7 14.742 326 .000 

4 I frequently discuss campus voting with 

my friends. 
3.724 1.092 74.4 11.994 326 .000 

5 I pay attention to what is going on in 

leadership on and off campus. 
3.718 0.896 74.3 14.493 326 .000 

6 I frequently discuss leadership activities 

with my family members. 
3.694 0.964 73.8 13.012 326 .000 

7 I express my political opinions through 

voting. 
3.682 1.004 73.6 12.277 326 .000 

8 I actively campaign for my candidates. 3.602 1.080 72.0 10.086 326 .000 

9 I frequently monitor the actions of my 

elected leaders. 
3.550 0.967 71.0 10.292 326 .000 

10 I participate in leadership activities on 

campus. 
3.541 1.189 70.8 8.229 326 .000 

11 I usually participate in student debates on 

campus. 
3.544 1.040 70.8 9.458 326 .000 

12 I actively engage in leadership activities 

off campus. 
3.495 1.101 69.9 8.131 326 .000 

13 I frequently vote for student leaders in 

campus elections. 
3.272 1.221 65.4 4.028 326 .000 

 Overall Voting Participation (N = 327) 3.672 0.581 73.4 20.918 326 .000 
* On a 5-point Likert scale where 1 = never, 2 = rarely, 3 = sometimes, 4 = often, and 5 = always.  

**Test value is 3 

 

The findings of the study revealed that students’ participation in voting exercise influences 

their voting decisions and that they usually become interested in leadership issues after voting. 

This concurs with the findings of several scholars (Foreman & Retallick, 2016; Stephens & 

Beatty, 2015) that students’ involvement in various political activities across university 

campuses has a tremendous impact on their leadership skills. 

 

Hypothesis Testing 

 

Correlation Analysis 

Bivariate correlation analysis was performed to measure the relationships between the 

variables. The results indicate that all the tested variables yielded statistically significant 
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relationships (Table 8). There was a weak statistically significant relationship between the 

qualities of student leaders and voting (r = .207, ρ = .000); therefore, H1 is accepted. There 

was no relationship between important qualities and voting (r = .003, ρ = .479); hence, H2 is 

not supported. Additionally, there was a negligible yet significant relationship between the 

characteristics of student leaders and voting (r = .116, ρ = .018), thereby accepting H3. 

Similarly, Islamic attributes on leadership and voting was weak but statistically significant (r 

= .325, ρ = .000); hence, H4 is accepted. Therefore, all hypotheses are supported apart from 

H2. This means that the attributes of student leaders significantly affect the voting decision of 

students, for before they vote for their leaders into office, they ought to scrutinize the leaders 

to find out what type of qualities and characteristics the leaders possess and that they would 

steer the students’ representative office to a higher place and accord it the respect that leaders 

deserve.  

Table 8: Bivariate Correlations of Qualities, Perception of Important Qualities, 

Characteristics, and Islamic Attributes of IIUM Student Leaders with Voting 

Variable (N = 

327) 

Voting Qualities Important 

Qualities 

Characteristics Islamic 

Attributes 

Voting 1     

Qualities r = .207, 

ρ = .000 

1    

Important 

qualities 

r = .003, 

ρ = .479 

r = .540, 

ρ = .000 

1   

Characteristics r = .116, 

ρ = .018 

r = .685, 

ρ = .000 

r = .728, 

ρ = .000 

1  

Islamic 

attributes 

r = .325, 

ρ = .000 

r = .661, 

ρ = .000 

r = .361, 

ρ = .000 

r = .616, 

ρ = .000 

1 

 

The results of the study imply that, overall, students want to vote for powerful leaders who are 

charismatic, visionary, courageous, humble, decision makers, and trustworthy. With these 

attributes, the students are assured of better and quality services from their leaders whom they 

have entrusted with power. However, on the characteristic of God-fearing, Al-Ghazali (1994) 

argues that religion and piety form the foundation upon which leadership is built, and it is 

regarded as the guardian of everything that does not have a foundation and would therefore 

collapse if not guided well. Therefore, leaders must have such qualities that instill in them the 

virtues of fearing Allah while executing their duties.  

 

Discussion and Conclusion 

The respondents of the study consisted of a total of 327 students from different backgrounds, 

both international and Malaysian students. While there were almost equal numbers of females 

to males, they came from different levels of study and Kulliyyahs. Overall, the students looked 

at their student leaders in a positive and motivating way. They viewed them as persistently 

performing an excellent job and possessing good values through different characteristics, 

important qualities as well as Islamic leadership principles. Clearly, these experiences have a 

significant impact on how they view their leaders. 

 

The general relationships between the qualities, characteristics, Islamic attributes of student 

leaders and voting were weak but statistically significant. All in all, the results of the study 

show that students tend to consider both inbuilt and external attributes while voting for their 
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leaders into power. They also believe that the characteristics and qualities of leadership 

influence their decision during elections and that the Islamic attributes have a bearing on their 

decision as to whom they are bringing into power to lead them to the right path. Therefore, the 

findings of the study support the theory used in the study, that is, the great person theory.  

 

The findings of the study confirm the notion of the great person theory, which is inborn 

leadership qualities alone are sufficient for leaders to exercise influence over their followers 

and to become successful at their job. This is in addition to the utility of the great person theory 

as a framework for understanding leadership attributes and indeed, great leaders are born with 

their inherent attributes. This is seen after sampling some leadership qualities of IIUM students 

and the results indicate that the levels of leadership attributes in their leaders are high. 

 

The results of the study have proven that student leaders are likable in general, but they are not 

easy to work with. This means that the leaders do put much emphasis on their image but forget 

the relationship that they need to create between them and their followers to have a good 

working relationship. This finding is congruent with the research done by Shah and Pathak 

(2015). Additionally, the results reveal that student leaders are competent but lack discipline 

or moral code because they know that they hold power to themselves.  

 

Leadership is an important part of Islamic society. Islam emphasizes the unity of man in every 

aspect of life. Every aspect of human life whether social, political, financial, national or 

international should not be directed by itself without any leader. In this regard, Islam originates 

the idea of leadership everywhere; even in a journey of three persons, the Prophet (SAW) 

recommended that one-person functions as the leader. Islam uses various terms for a leader to 

indicate the area of their authority and eventually discuss the characteristics of leadership, 

which is mostly influenced by the core teachings of Islam. If society can implement the 

conditions of Islamic leadership properly, humanity will get a new dimension of prosperity 

and, hopefully, success everywhere.   

 

Limitations of the Study and Suggestions for Future Research 

The research was conducted during the immediate outbreak of the COVID-19, which made it 

difficult to select respondents conveniently and hence, the researchers had to select them 

randomly for the study. The COVID-19 pandemic affected the data collection process because 

some students had been released from the university to their homes. Hence, the pandemic had 

affected the timing and method for data collection. 

 

It is suggested that future studies cover various higher learning institutions in order to have a 

more detailed and clearer picture of how students perceive the attributes of student leaders in 

different institutions. Since IIUM is predominantly a religious-affiliated institution, future 

studies should look at other learning institutions that are not religious-based, as they also have 

student leaders. 

 

Future studies should also focus on other variables because there might be other mediating 

factors like the nature and needs of the followers, the demands of tasks, and the general socio-

economic environment that were not measured in this study.  

 

Since the study was guided by the great man’s theory that suggests that “great leaders are born 

not made,” further research should try to look at other theories to see if they can guide 

leadership studies well and to get more ideas on how other theories view the subject matter. 
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Such theories include the trait theory, behavioral theory, transactional or management theory, 

transformational theory, visionary leadership theory, and the situational theory. 
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