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The education system has experienced major change since COVID-19, moving 

away from traditional learning methods and toward non-traditional solutions. 

Mobile learning is one of the most innovative methods of education that has 

emerged as a result of the widespread accessibility of information networks 

and ongoing technological advancement. This denotes the launch of an 

unconventional educational platform that makes use of mobile technologies to 

promote thorough knowledge gain and interactive learning. Students may show 

resistance to adopting mobile learning despite governmental efforts through its 

policy and benefits linked with educational technologies in learning. This 

hesitance is indicated by the conflicting findings present in the existing 

literature. The question of whether students possess favourable attitudes 

towards mobile learning remains an ongoing challenge to study. Hence, to 

illustrate thorough explanations regarding challenges related to the actual 

usage of mobile learning, the study intends to investigate the influence of 

perceived trust, perceived usefulness, perceived usability, perceived facilities, 

and perceived social influence of mobile learning. The study adopts these five 

(5) independent variables to test the dependent variable namely the actual use 

of mobile learning and treatment of the behaviour intention derived from the 

aforementioned five (5) independent variables. To fully illustrate, the study 

proposes a comprehensive framework for implementing mobile learning in 

public universities. The findings of the research offer practical advice on how 

to evaluate and improve the quality of mobile learning platforms and 

comprehend diverse factors for the effective use of mobile learning platforms. 
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Introduction 

Our lives are increasingly dependent on technology. We need to admit that technology helps 

us with various daily routines and accelerates our tasks despite its challenges, particularly in 

technology’s ownership issue. No one can dispute the advantages of adopting technology in all 

spheres of life, whether private or public. Education is one of the fields impacted by 

technological advancement. Because of the proliferation of information networks and technical 

advancements, new methods of learning have emerged, like the method of learning by mobile 

phone. According to Basurra & Bamansoor (2021), the concept of mobile learning technology 

has been described in a variety of ways, and the concept itself has been given several names 

such as m-learning, personalized learning, e-learning, learning while on the go, ubiquitous 

learning, at any time and anywhere, as well as portable learning. Many benefits can be gained 

from implementing m-learning. Among these benefits included wireless communication 

between students with their lecturers on the other hand (Abu-Al-Aish & Love, 2013). Students 

can access educational resources, share ideas with others, and actively participate in a 

collaborative learning environment with the assistance of mobile learning. Additionally, it 

assists them in receiving evaluations, comments, and guidance from teachers (Sabah, 2016). 

Nowadays, universities have started using mobile learning in education and learning processes. 

A great influence has been seen in mobile telecommunication built on wireless technologies 

(Althunibat 2015). In the field of higher education, m-learning for both teachers and students 

provides many chances and challenges. In terms of academics, m-learning helps them give 

information anytime, anywhere. On the student’s side, it increases students’ independence by 

using online learning resources (Al-Emran et al. 2016). This study attempts to study mobile 

learning in Malaysian public universities based on the following research objectives; to 

examine perceived trust, perceived usefulness, perceived usability, perceived facilities, and 

perceived social influence. These objectives are put forward to examine and study its influence 

on behavioural intentions which later significantly impact the actual use of mobile learning 

among students in Malaysian public universities. Finally, the study proposes a conceptual 

framework that helps the author to structure the research properly despite mentioning 

reasonable factors that influence the actual use of mobile learning among students in Malaysian 

public universities. 

 

Literature Review 

Eight (8) key factors will be put forward in the literature review which includes the discussion 

of past studies related to mobile learning, perceived trust, perceived usefulness, perceived 

usability, perceived facilities, perceived social influence, and a brief introduction about the 

conceptual framework used in the study. Martin and Ertzberger (2013) defined mobile learning 

as a method of learning that is enabled when learners have access to information anytime and 

anywhere through mobile technologies, allowing them to participate inauthentic activities 

while learning. Meanwhile, Yousafzai et al. (2016) defined m-learning as a learning process 

where fixed locations do not restrain learners and can benefit from access to learning materials 

through mobile devices. Nowadays universities have started using mobile learning in education 

and learning processes. Mobile learning, as one of the technological initiatives, has 

demonstrated many promising benefits in the field of higher education. It has contributed to 
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providing an educational environment that is not constrained by time and space thus raising the 

efficiency and effectiveness of learning (Senaratne et al. 2019). M-learning is not limited to the 

use of text, pictures, and movies, but extends to communication between students and teachers 

using mobile devices. M-learning shows effective results in terms of grade improvement, 

private cost reduction, time management, and student attitude toward learning. The reason for 

this may be due to the possibility of using multimedia (Park et al. 2012). Moreover, m-learning 

contributes to supporting students with special needs and enables them to attend lectures 

remotely with the help of mobile devices (Buabeng-Andoh, 2020). The value of trust in the 

mobile learning concept can have an impact on how the learners interact in the mobile 

environment. It may influence how individuals express themselves or create a new self. 

Besides, the identity of the instructors has changed by transforming the role from a facilitator 

to a member of the learning community who is part of the reciprocal exchange of knowledge. 

Other than that, the medium for delivery and the pedagogy for learning is changed by 

technology. The perceived usefulness of m-learning products can help individual students 

understand how they can benefit from campus-produced learning materials. The perceptions of 

users on the usefulness of e-learning products can help improve the quality of these products 

for students. According to Surendran (2013), perceived usefulness is an assessment of a 

person's expectations of a technology based on his or her personal experience. He said that a 

person's perception of a technology's usefulness can be influenced by factors such as the quality 

of work and the confidence that the user has in the system. The perceived usability of a system 

is often defined as the degree to which people believe that it would be effortless to use (Davis, 

1989). It is believed that when people associate technology with being easy to use, they think 

of it as something useful. Psychologist Davis (1989) noted that the perceived usability and the 

usefulness of a system influence the user's attitude toward adopting a technology. The 

perceived usability of a system is often defined as the degree to which people believe that it 

would be effortless to use. On the other hand, the perceived usefulness of a system is often 

defined as the degree to which people think that it would help them perform better at their jobs. 

According to Jegede (2005), mobile learning facilities can be defined as the presentation and 

delivery of lessons using electronic media such as the web, internet, or other multimedia 

facilities such as a computer, projector, television, audio and audio-visual cassette, and radio 

disc. Mobile learning makes use of a variety of technologies, some of which were designed 

particularly for it, while others only supplemented the method of learning. These technologies 

include communication tools that are extensively used in teaching and learning, such as email 

and instant messaging, as well as forums and social network applications that any internet user 

would utilize. Mobile learning in education relates to the use of modern telecommunications 

instruments and internet communication tools such as a computer, scanner, printer, internet, 

intranet, e-mail, video phone system, teleconferencing devices, Wireless Application Protocols 

(WAP), radio, satellites, computer, and projector in teaching and learning as well as curriculum 

implementation. The possession of these facilities needs to be highlighted in this research as it 

is one of the challenges in implementing mobile learning techniques among university students. 

Every stakeholder especially their respective institution needs to be able to provide adequate, 

conducive, and comprehensive mobile learning facilities before regulating the mobile learning 

method. This is important for students to excel in their studies and receive the same quality as 

they got from conventional classroom learning techniques. According to Zhao et al. (2020), 

social influence can be regarded as institutional support for users to evoke a social exchange 

perspective in which users feel obligated to provide the organization with improved input 

through extra roles such as innovative conduct. The same can be said about the intentions of 

students to use new technology in their studies. Previous research has also shown that 



 

 

 
Volume 8 Issue 33 (December 2023) PP. 199-210 

  DOI: 10.35631/JISTM.833015 

Copyright © GLOBAL ACADEMIC EXCELLENCE (M) SDN BHD - All rights reserved 

202 

 

institutional support can be a precursor to usefulness and usability, as indicated in the preceding 

paragraph. Management support has been shown to influence technological acceptance. Legal, 

moral, and financial responsibilities are common characteristics of institutional assistance. This 

is one of the most significant requirements in implementing mobile learning techniques since 

users, especially students, demand extensive support from their educational institution. In all 

scenarios that arise as a result of mobile learning deployment, institutional support can be 

viewed as the supporter and financial obligation for providing suitable tools or a platform for 

mobile learning is just as crucial as legal support. One of the importance of institutional support 

can be seen when any technical issue is derived due to mobile learning implementation. The 

availability of technical support services assists with immediate troubleshooting, resulting in a 

rapid and considerable enhance student’s trust in adopting this learning technique. Regulations 

of institutional assistance greatly aid students in their information system utilization, resulting 

in an increase of knowledge and expertise, as well as the resulting clarity on the use and value 

of the system, resulting in a positive acceptance and perception. Apart from that, institutional 

support is vital in mitigating any circumstances that arise due to mobile learning regulations. 

For example, if there is any incident related to cyberbullying, inappropriate or triggering 

content sharing, illegal website usage, or intellectual property infringement, universities can 

provide adequate support in resolving these issues. Every field including education has started 

to integrate its learning and teaching methods with technology, hence, the aforementioned 

issues shall not be neglected. This can enhance student’s confidence and acceptance of mobile 

learning and this will directly influence student’s behavioural intentions which then positively 

impact their actual use of mobile learning. For this research, numerous articles and journals 

have been examined. The following conceptual framework is suggested considering the data 

and information gathered and discussion from the preceding part. 

 
Figure 1: The Conceptual Framework 

 

Definition of Mobile Learning 

Mobile learning highlights the capacity to adapt conventional classroom teaching and learning 

procedures without attention to location-related variables that influence the learning process 

(Samad, 2021). In simpler words, mobile learning refers to a teaching and learning approach 

in which students and lecturers are not required to be in one area at the same time. They may 

carry out their learning session anywhere, which is one of the most crucial characteristics of 

mobile learning. Samad (2021) also distinguished mobile learning from electronic learning (or 

e-learning). The primary distinction between these two approaches is mobility. He argued that 

e-learning necessitates students remaining in one location where they may connect to a Local 

Area Network (LAN) to receive the teaching material. Meanwhile, mobile learning allows 
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students to access their learning materials whenever and wherever they want, and it is a more 

personalized learning strategy than electronic learning. According to Mikhailova et al. (2021), 

mobile learning characteristics must be properly organized and incorporate practical learning 

activities. Lecturers need to plan the learning that will be implemented in the daily teaching 

plan before the teaching and learning session begins. To achieve the desired learning outcomes 

in teaching and learning, the compatibility of the mobile devices employed as well as the 

learning material should be highlighted. These factors compel the study to investigate the 

usefulness and usability of predicting behavioural intentions toward actual mobile learning use. 

The survey is expected to provide an overall outlook and contribute to practical solutions for 

minimizing mobile learning challenges among Malaysian public university students. 

Mikhailova et al. (2021) also suggested that students must have an active role in all stages of 

learning, from goal formulation to final assessment. The role of students includes accessing 

information when needed, taking part actively in their learning, comprehending their learning 

style, sharing information with their peers, conducting shared research, and conducting self-

assessments and other group assessments. These roles are critical in overcoming the constraints 

of mobile learning approaches and directly influence their academic performance. As a result, 

the behavioural intentions towards the actual use of mobile learning may be positively 

interrelated as the influencing factors namely perceived usefulness and perceived usability have 

been assisted. In Malaysia, the development of mobile applications for mobile learning is still 

in the infant stages when compared to other countries (Samad, 2021). Nonetheless, local 

researchers are becoming more intrigued in investigating the potential benefits of these 

applications for strengthening teaching and learning quality. Apart from that, mobile learning 

lessons in primary and secondary schools should be established to speed up the learning process 

to improve mobile learning among students and lecturers. Students will be better prepared with 

these learning styles when they reach tertiary education. However, to effectively recognize and 

implement this method of learning, policymakers and universities must take an active part in 

developing long-term mobile learning regulations. According to Mohamad et al. (2012), an 

improvement in legislation regarding the use of mobile learning methods incorporated with 

teaching and learning in universities will aid in implementing this method. According to the 

study, existing ineffective policies make it difficult to deploy mobile learning and only with 

policy changes, mobile learning can become more practical in the Malaysian education system. 

 

Perceived Trust 

Mayer et al. (1995) define trust as the readiness of an individual to be subjected to the actions 

of another party based on the expectation that the other party will perform a specific action 

essential to them, regardless of the ability to monitor or influence the actions of the other party. 

He also claimed that to successfully investigate trust perceptions, there must be some actual 

benefits at stake, and individuals or groups that are dependent on the actions of the other party 

must be aware of the risk involved. Hence, to properly illustrate the variable of perceived trust 

in this study, the author proposed that perceived trust refers to the willingness of the students 

to be subjected and adaptable to the application of mobile learning while being aware of the 

benefits and risks associated with this learning method. Personal space, data privacy, and 

integrity are among the main elements that contribute to perceived trust in behavioural 

intentions, which later influence the actual use of mobile learning. The study recommended 

investigating these concerns that develop among students while applying mobile learning 

methods since we believe that personal space, data protection, and integrity can influence the 

intentions to implement mobile learning. The consistency of the respondents underscores the 

importance of perceived trust, which can assist institutions in providing answers for integrating 
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the real use of mobile learning methods in their teaching and learning systems. Furthermore, 

in this study, perceived trust can be interpreted as students' reliance on a tool, device, method, 

system, or attitude when using the technique as a whole (Ibrahim & Walid, 2014). The decision 

to integrate is determined by the relationship formed between the student and the system or 

technology directly. The student's experience with technology determines trust in technology, 

which is influenced by the influencing elements. In simpler words, trust in mobile learning 

adoption is determined by the student's experience with the method which is illustrated by the 

minimization of avoidable risks. 

 

Perceived Usefulness 

Davis (1989) defines perceived usefulness as the degree to which a person perceives that 

utilizing a given system will enhance their ability to perform. He also stated that perceived 

usefulness can be described as when people decide whether to use an application because they 

believe it will help them accomplish their work better. This is consistent with the idea of being 

useful, which is “capable of being utilized advantageously”. Mobile learning is believed to 

assist students, and one of the most significant benefits of mobile learning is its accessibility 

and adaptability. Students utilizing mobile learning can access educational content and 

participate in learning activities at any time and from any location. This allows students to 

accommodate studying into their busy schedule, no matter how frantic it is. Students can also 

study at their own pace within their own space using mobile learning, taking as much or as 

little time as they need to incorporate the content. Apart from that, Mobile learning can also 

increase involvement since it offers a more dynamic and individualized learning environment. 

Mobile learning, with elements such as gamification, simulations, and interactive multimedia, 

can keep students passionate and motivated. This can lead to higher retention of knowledge 

and a more engaging educational experience. Mobile learning can also be less expensive than 

traditional classroom-based education. Mobile learning may save universities and companies 

money by replacing the need for physical classrooms, instructors, and resources. Furthermore, 

the cost of mobile devices keeps on decreasing fall, making mobile learning a more accessible 

choice. Ultimately, mobile learning offers students several benefits such as convenience and 

flexibility, enhanced engagement, broadened accessibility, cost-effectiveness, and greater 

cooperation. With the continuous advancement of mobile technology, mobile learning is 

projected to play a growing role in education as well as professional development. 

 

Perceived Usability 

According to Davis (1989), perceived ease of use or usability (noun) can be defined as the 

degree to which a person believes that using a given technology within the framework of an 

organization would be free of difficulty. The purpose of this concept is to demonstrate how an 

approach can make work faster and more efficient. It accomplishes this by enhancing 

productivity and decreasing the amount of effort necessary to execute the task. According to 

Kumar and Mohite (2017), usability is the clarity with which software technology may be used 

and the inclusion of a user-friendly interface. The decision to embrace the technology is 

influenced by how much users believe the system is usable and will boost work performance. 

The Technology Acceptance Model (TAM) states that usability, or ease of use, is a primary 

predictor of technology acceptance. The key argument advanced in this study is the simplicity 

of mobile learning applications. The authors wish to find out if students can fully utilize the 

method of mobile learning platforms and comprehend their complexity, which later can 

influence their behavioural intentions towards the actual use of mobile learning. The study 

suggests that users are impacted by their prior experience with interfaces, implying that a more 
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familiar design promotes greater participation and familiarization. However, the first 

impression of the interface remains unaltered by experience and is more dependent on the 

student’s subjective view. Students are more inclined to use interfaces that are attractive or 

engaging to them, resulting in a more positive learning experience. Aside from that, the author 

aims to investigate the usability of mobile learning tool’s compatibility on various devices and 

operating systems. This aspect is critical since it directly influences whether the mobile 

learning approach is superior to the traditional classroom learning method, as claimed. 

 

Perceived Facilities 

Universities provide a wide range of modern facilities to their students in traditional learning 

settings, such as lecture halls, libraries, and laboratories, to ensure that students have a 

comfortable learning environment. Online databases, e-journals, digital libraries, and other 

modern university resources are available. An online library comprised of various modern 

publications can be established to ensure these services are also available in mobile learning 

environments. An open chat room for students and faculty members during scheduled classes 

can be a complement to the lecture hall (Bin-Noor et al., 2021). Universities should also offer 

internet access and subscriptions to mobile educational tools such as Microsoft Teams, Google 

Classroom, and Turnitin software. He also claimed that mobile learning is a method of 

electronic learning (e-learning) that makes use of mobile devices. In other words, mobile 

learning refers to the mobility of learning, which may be defined in several ways, including 

portability of the device, mobility of the student, and accessibility of the service. Mobile 

learning, as compared to desktop electronic learning, has the advantages of mobility and its 

enabling platform, which can be described as omnipresent, localized, and personalized. A 

country must have a robust telecommunications system, a strong and affordable internet 

connection, Wi-Fi technology, and competent teams to develop educational materials and 

resources to fully deploy mobile learning. Similarly, the study observed that a correctly 

designed and structured content management system allows students to browse and interact 

with course information effectively. However, access to mobile learning can also be hampered 

by issues such as a consistent supply of electricity, the high cost of hardware and maintenance, 

students' negative attitudes toward Information and Communication Technology (ICT), the 

lack of availability of mobile learning software, and instructors' unwillingness to incorporate 

mobile learning methods as a new way of teaching. These concepts provide the variable of 

perceived facilities to investigate students' behavioural intentions toward mobile learning. 

 

Perceived Social Influence 

According to Faisal et al. (2018), social influence towards mobile learning is the degree to 

which an individual perceives others believe they should adopt the new technology. Nassuora 

(2012) defines social influence as “perceived social pressure to perform or not perform a given 

behaviour”. The more positive subjective norm for the action, the greater an individual's 

intention to engage in the conduct. The adoption of mobile learning systems is encouraged by 

social influence through favourable impacts from lecturers, family, friends, and other users. 

Hence, incorporating social influence in the research framework is appropriate. The study 

aimed to identify additional structural social aspects that influence students' behavioural 

intentions toward mobile learning adoption. Faisal et al. (2018) also stated that social influence 

is important in increasing student’s willingness to adopt mobile learning technologies. Students 

who have a higher proportion of their close associates who possess mobile devices are more 

likely to engage with a mobile learning system, suggesting that students tend to become 

connected in their use of mobile learning. According to the data provided by Faisal et al. (2018), 
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there is a favourable association between social influence and intention to use mobile learning. 

This suggests that social influence has a direct impact on student's behavioural intentions to 

employ mobile learning approaches for their learning activities. He also emphasized that if 

lecturers encourage their students to use mobile learning methods, both directly and indirectly, 

the student’s tendency to use such systems would be increased, which will transform into 

students supporting or encouraging their classmates to use the method. This is because the more 

students are impacted by their peers and lecturers, the greater influence they have over their 

learning activities, and the approach's effectiveness can be increased as more individuals are 

incorporated into the method. As a result, students' willingness to use mobile learning tools 

will increase significantly. 

 

Behavioural Intentions 

According to Mtebe and Raisamo (2014), behavioural intentions to utilize a certain technology 

have a considerable influence on utilization patterns. An individual's behavioural intentions to 

use technology are closely tied to their attitude toward technology. This is because their drive 

to do things using this system is influenced by their level of interest in using it (Davis, 1989). 

 

Actual Use 

Joo et al. (2014) indicate that a high level of performance anticipation is associated with a high 

intention to use mobile learning services. By moderating the intention of use, it was established 

that the factors had considerable indirect influence on actual use. It was also established that 

actual use was directly impacted by the purpose of use. Nonetheless, the results of the current 

study showed that the intention to use mobile learning services was not significantly impacted 

by effort expectations, social influence, or facilitation factors. First, there is a connection 

between mobile learning and mobile self-efficacy in using mobile learning services. That is, 

the intention of students to use mobile learning services was highly influenced by their 

perceptions of their competence and self-confidence when utilizing mobile devices. 

Additionally, it seems that performance expectations raised the need for mobile learning, and 

mobile learning services linked to e-learning enhanced learning results, cut down on time and 

expenses, and raised learning efficacy and efficiency. To fully illustrate the relation between 

these concepts of mobile learning, this study investigates the nature and scope of the link 

between various possible factors that contribute to the actual use with the mediator which is 

assumed to bridge and derive the actual use towards mobile learning adoption among 

Malaysian public university students. 

 

Summary of Findings 

The study shows that the usefulness of a given development can explain the link between 

behavioural intention and technological adoption (Liu et al., 2009). According to Suki (2011), 

the influence of perceived usefulness on behavioural intention is positive and significant. Apart 

from that, Tan et al. (2012) discovered that student’s perceptions of improved learning 

efficiency as a result of mobile applications boost the likelihood of their adoption of m-learning 

in their educational activities. Perceived Usability (PUA1 to PUA6) refers to the degree to 

which an individual perceives that using a mobile learning system is convenient. Following 

data analysis, perceived usability was found to favourably influence behavioural intentions. 

This conclusion is consistent with what was previously addressed in the literature review. 

Students found the mobile learning system to be clear and understandable, and using it does 

not involve a lot of physical effort. This means that students will be more likely to utilize mobile 

as a learning tool if they believe the tools are basic and straightforward to use. Behavioural 
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intentions of an actual mobile learning utilization also include the student’s perceived usability 

or ease of use in mobile learning tools, platforms, or applications. Perceived usability involves 

student’s mobility in mobile learning (Paul et al., 2022). It has not been well accommodated, 

since developers occasionally disregard the reality that users are inclined to interact with such 

equipment when on the move. While developing compact, portable devices, difficulties such 

as tiny display sizes, limited connection, high power usage rates, and limited input and output 

modalities arise. Mobile learning makes use of personal computers, mobile cell phones, and 

other devices with similar characteristics, but it is still in development in terms of technological 

advances and methodologies, while it is constantly evolving. Most developers fail to address 

the fact that customers desire to utilize these device applications everywhere and at any time, 

hence reducing their mobility. Apart from that, the question regarding mobile learning tools 

compatibility commonly arises due to various kinds of operating systems, which may lead to 

unsupported formats and system failure. These issues are among the obstacles which constantly 

pointed out by the students in embracing the mobile learning technique and this also can be 

proved by the data collected from the quantitative survey. Apart from the mobility 

characteristic of mobile learning, the simplicity of use in its application features also 

contributes to behavioural intention to use mobile learning techniques. Google Classroom, 

Microsoft Teams, and Quizlet are some of the most popular mobile learning tools or 

applications. These tools are equipped with outstanding characteristics to improve user 

experiences, such as system smoothness, compatibility, and user-friendliness. These features 

are essential for any beginning or intermediate user who wants to apply mobile learning 

techniques without jeopardizing their study performance or the quality of the material. Any 

flaws in such an application can significantly impair the user’s ability to be efficient, effective, 

and productive. These difficulties may reduce behavioural intention to employ mobile learning 

techniques in their study. The concept of usability assessment guarantees that the developer 

understands the indicators that provide basic users with exceeding standards of usability by 

providing them with the ability and tools to measure the quality of the intermediate deliverables 

provided by the mobile learning applications, and thus predict the quality of their academic 

performance. While we believe that institutional support is important for all students, one study 

conducted by Lionarakis et al. (2018) warns that while some students are open to supporting 

services, others are not, and thus, a future challenge for mobile learning providers is to design 

not only the relevant services that can be made available to students when support is needed 

but also to prevent students from getting it independently. As a result, on an individual level, 

support services should provide diagnostic testing for demands, academic skills (both content-

related and technical), and continuing psychological assistance personalized to the study 

duration that students are experiencing. All activities linked to offering support to students, 

according to Sharma (2002), are related to learning, interaction, and effective communication. 

As a result, institutional support should include concerns ranging from classroom instruction 

and counselling to resolving management issues in the student's everyday tasks. The nature and 

operations of student support services are determined by the various demands of students, the 

organization's principles, and the allocation of resources and institutional assets. The student 

support system should help to create a setting that promotes mobile learning by encouraging 

students to maintain their studies, boosting student social abilities, and motivating students to 

work in groups. These five features, ranging from the perceived trust, perceived usefulness, 

perceived usability, perceived facility, and perceived social impact, have a considerable 

influence on behavioural intentions toward the actual use of mobile learning techniques. 

Technology is developing at an overwhelming pace in modern times, and educational 

institutions have to catch up. The behaviour of students, lecturers, and parents regarding mobile 
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learning should be studied to accomplish digital-supported learning at universities. However, 

in this research, the author intends to focus on students’ behaviour as they are the first level 

and the biggest group affected by mobile learning qualities and techniques. Technology is 

allowing an infinite number of beneficial alternatives for academics. Understanding the 

elements that drive mobile learning utilization is vital for academic performance. It has been 

discovered that students’ behavioural intentions have a big impact on the actual use to employ 

mobile learning techniques in their studies. This study presents a model for determining 

university students' willingness to use mobile learning strategies in their studies. For analysis 

of perceived usefulness and perceived usability (ease of use), the Technology Acceptance 

Model (TAM) was used. The proposed model adequately explains two independent variables, 

perceived usefulness, and perceived usability, in terms of behavioural intentions toward real 

mobile learning adoption. Meanwhile, for other variables, the quantitative survey method with 

the assistance of Statistical Package for the Social Sciences (SPSS) through reliable data 

analysis proved its relationship with behavioural intentions that acted as a mediator to influence 

the actual utilization of mobile learning among targeted students. The study discovered that 

educational institutions must sustain students’ positive behavioural intentions toward mobile 

learning strategies since it is one of the most important elements in predicting students' actual 

use. According to the findings of this study, students' attitudes were highly influenced by 

perceived usefulness and perceived usability, as well as additional variables such as perceived 

trust, perceived facilities, and perceived social influence. Based on such linkages, we argue 

that the quality of the mobile learning system is critical for ensuring the long-term usage of 

mobile learning during unprecedented times such as the pandemic era and beyond. As a result, 

educational institutions must preserve and improve the system's quality without jeopardizing 

students' academic achievement by demonstrating that mobile learning is as effective as 

conventional learning. 
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